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2017 Kindergarten Readiness Assessment

Snapshot of the 2017 Kindergarten Readiness
Assessment

Background

This report describes the state of kindergarten readiness and related findings for kindergarten
students across Alameda County who started school in Fall 2017. This is the third such assessment,
following 2013 and 2015 studies of similar size and scope. The study was funded by First 5 Alameda
County.

The report is based on data collected about children and families at 51 schools, spanning 13 school
districts. The sample in the current year reached a sufficient size and scope to be representative of
the full county. The sample also included large subsamples of students from Hayward and Fremont
Unified School Districts, which allowed us to draw inferences regarding the characteristics and
readiness levels of children in these districts.

Teachers participating in the study rated their students’ proficiency levels on 20 kindergarten
readiness skills on a scale from 1 (Not Yet demonstrating the skill) to 4 (Fully Proficient on the skill).
These readiness skills sorted into three Building Blocks — Self-Regulation, Social Expression, and
Kindergarten Academics. A fourth area includes two items related to fine and gross motor skills,
which serve as a foundation for these Building Blocks. The graphic below illustrates the theoretical
progression of readiness skills, with foundational motor skills preceding the more advanced self-
regulation and socio-emotional skills. The top of the graphic contains early academic skills, like
counting and number, shape, and letter recognition.

Figure 1. The Building Blocks of Readiness and Motor Skills ltems

K ACADEMICS

Recognizes numbers
Recognizes shapes
Recognizes letters
Counts 20 objects

Writes own first name
Recognizes rhyming words
Understands details
in literature

Understands basic
features of books

SELF~REGULATION

Y
Participation in circle time
Handles frustration well

MOTOR SKILLS ITEMS
Uses pencil with proper grip
General coordination

In addition to the teacher ratings on student proficiency, the study involved a survey of
parents/caregivers about their child’s demographics, family background, and child care experiences.
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Key Findings

How ready for kindergarten were children assessed in Alameda County?

Students were considered Fully Ready for kindergarten in all areas if they scored at or above 3.25
out of 4 on the three Building Blocks — that is, if they were Proficient or nearing proficiency in Self-
Regulation, Social Expression, and Kindergarten Academics. Students were considered Partially
Ready if they were Proficient or nearly proficient in one or two Building Blocks, and considered Not
Ready if they were still progressing in all three areas. Using these criteria, 44% of the sample was
Fully Ready for kindergarten.

Figure 2. Percent Ready Across Building Blocks

Fully
Ready
44%
Partially
Ready
35%

Source: Kindergarten Observation Form (2017)
Note: N=1,367-1,444.

What family factors and child characteristics are associated with higher
levels of kindergarten readiness?

The factors that were strongly and independently associated with readiness are illustrated in the
following graphic. Although many of these predictors are related to one another, each factor in the
diagram contributes to readiness even after taking into account the contributions of other factors.
For example, the effect of early care and education (ECE) on readiness is significant, regardless of
the child’s age, race/ethnicity, or gender. Likewise, the impact of child well-being on readiness is
significant for children in both high and low socioeconomic status (SES) families. The size of the
circle corresponds to the strength of the relationship between the factor and readiness, after
holding constant all other child and family characteristics. The strongest predictors of higher
readiness were participation in formal ECE, such as Transitional Kindergarten (TK) or licensed
preschool or family care, followed by coming to school well-rested and well-fed. Children who did
not have special needs, were not from low SES families, were older, were not English Learners, and
were female also had higher readiness levels. In addition, children whose families reported higher
use of community resources, lower levels of parenting stress, and more frequent reading with their
children also had higher levels of kindergarten readiness.
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2017 Kindergarten Readiness Assessment

Figure 3. Key Predictors of Overall Kindergarten Readiness

Formal ECE Kmder.ga rten
(Preschool, Readiness
TK, Family

care)

Health &
Well-being

(Hungry or

English
Learner

Tired)
Special
Needs

@

What types of experiences and family backgrounds were characteristic of the
incoming kindergarten students?

of children attended licensed preschool or family child care or TK in the prior year; these

<155 experiences predicted higher readiness.

of children came to school hungry or tired on at least some days, and these children
experienced lower levels of readiness than their healthy peers.

of students had a diagnosed special need. Having a special need was associated with lower
readiness.

of children came from families with incomes under $35,000 per year and 30% of mothers
had no more than a high school education. Lower family SES was related to lower readiness.

years old: children’s average age when they entered school. Older children also had higher
readiness levels.

1.8 of students were English Learners. English Learners had lower readiness than those who
were proficient in English.

of children were male, and boys had lower readiness than girls.
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27%

of parents/caregivers used at least 5 community resources with their children in the past
year, including libraries, museums, and parks; higher use of community resources predicted
higher readiness, particularly when both fathers and mothers used these resources.

of parents/caregivers experienced high levels of parenting stress in the prior month (e.g.,
they felt their child was harder to care for than other children or had difficulty managing the
child’s behavior); higher levels of parenting stress predicted lower levels of readiness.

of parents/caregivers reported reading with their children daily; more frequent reading with
children also predicted higher readiness.

What will it take to “turn the curve” on kindergarten readiness in Alameda
County?

The findings can inform approaches partners in the community can take to help address gaps in
readiness in the county, including — but not limited to — the following:

Licensed early childhood education experiences for all children;

Interventions that promote child health and well-being, such as expanded food subsidies,
free meal programs, and quality medical care;

Support for families’ basic needs, such as income and housing support, so that children from
low SES families achieve optimal development;

Early identification and intervention for children at risk for special needs, such as universal
developmental screening and referral systems, like Help Me Grow; and

Family education and support programs to reduce parenting stress and encourage
engagement in community resources and enriching activities.

These approaches are aligned with current First 5 Alameda County investment strategies, but
improving the readiness of children county-wide will require the contribution of partners
throughout the community.

Applied Survey Research 13



Introduction

What is Kindergarten Readiness?

According to many scholars and educators, kindergarten
readiness (also commonly referred to as school readiness) is
multifaceted and means that children are ready for
kindergarten, families and communities are ready to support
children’s growth and development, and schools are ready to
accept children into their classrooms. In one of the early large-
scale efforts to establish a common framework for
understanding and addressing kindergarten readiness, the
National Education Goals Panel (NEGP, 1995) organized
children’s readiness for school into five domains: Physical Well-
Being & Motor Development, Social & Emotional Development,
Approaches Toward Learning, Communication & Language
Usage, and Cognition & General Knowledge. This framework
marked a shift in conceptions of kindergarten readiness away
from a focus on academic skills alone and towards a holistic
view of children’s preparation for school. More recent research conducted by Applied Survey
Research (ASR) found that readiness skills measured by the Kindergarten Observation Form (KOF)
reliably sort into three primary domains, termed the Basic Building Blocks of Readiness (Building
Blocks). These Building Blocks overlap with, but are distinct from the NEGP dimensions: Self-
Regulation, Social Expression, and Kindergarten Academics. Additionally, motor skills are included on
the KOF as a foundational element of readiness.

The NEGP framework also expanded the definition of kindergarten readiness beyond the child to
include the preparation of families and communities to support children’s kindergarten readiness.
As stated in a widely cited study of readiness:

Children are not innately “ready” or “not ready” for school. Their skills and development are
strongly influenced by their families and through their interactions with other people and
environments before coming to school (Maxwell & Clifford, 2004).

These interactions and experiences can have an impact on various domains or dimensions of
kindergarten readiness.

Why Does Kindergarten Readiness Matter?

A large body of research connects kindergarten readiness to an array of long-term outcomes.
Research shows that cognitive and social-emotional readiness skills predict children’s ability to
smoothly transition into and through elementary school (Pianta, Cox, & Snow, 2007). Children who
demonstrate proficiency across multiple readiness dimensions are more likely to succeed
academically in first grade than are those who are competent in only one or two dimensions (Hair,
Halle, Terry-Humen, Lavelle, & Calkins, 2006), and children’s patterns of readiness just prior to
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kindergarten, particularly possessing social competence or advanced memory skills, predict fifth
grade achievement (Sabol & Pianta, 2012).

Longitudinal studies have demonstrated that kindergarten readiness has an impact beyond
elementary school as well. For example, kindergarten readiness skills have been shown to predict
academic achievement in early adolescence (Duncan et al., 2007). Furthermore, children who
demonstrate poor achievement early in their school careers are more likely to be held back in a
grade, which puts them at greater risk for school dropout, even if the retention occurs during
elementary school (Alexander, Entwisle, & Kabani, 2001; Roderick, 1994). Additionally,
kindergartners with prosocial skills at school entry are significantly more likely to have positive
outcomes as a young adult on a range of indicators (Jones, Greenberg, & Crowley, 2015). Jones and
colleagues (2015) gathered teachers’ assessments of children’s social interactions at kindergarten
and then measured educational attainment, employment status, receipt of public assistance,
criminal activity, substance use, and mental health outcomes when the study participants were
teenagers and young adults. Higher social competence skills in kindergarten significantly predicted
positive outcomes across all of these measured domains later in life. The research conducted to date
clearly demonstrates that kindergarten readiness has wide-ranging implications for a child’s long-
term outcomes.

Assessing Kindergarten Readiness in Alameda County
ASR has conducted seven readiness assessments in Alameda County since 2008, the last three of

which were aimed to reach children from across the entire county. The map below illustrates the
locations of participating schools in the 2017 study.
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2017 Kindergarten Readiness Assessment

Figure 4. Map of Participating Schools by District, 2017 Kindergarten Readiness Assessment
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The key research questions examined in this year’s study and addressed in this report are the
following:

1. How ready for kindergarten were children assessed in Alameda County?

2. What family factors and child characteristics are associated with higher levels of
kindergarten readiness?

3. What types of experiences and family backgrounds were characteristic of the incoming
kindergarten students?

4. What will it take to “turn the curve” on kindergarten readiness in Alameda County? That is,
what do the findings suggest is needed to improve readiness in the county and reduce
disparities?
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Methodology

This section first describes the sample, instruments, and procedures used for data collection in the
Alameda County 2017 readiness assessment. It also includes information on how the data presented
in this report were prepared and analyzed, and how they can be interpreted.

Who Completed the Study?

Participation by District

In all, 1,444 kindergarten students from 89 classrooms were included in the study. In addition, 35
students were enrolled in these classrooms as Transitional Kindergarten (TK) students. However, TK
students are not included in the overall sample described in this report, as they are significantly
younger and tend to have had different early education experiences compared to their peers in
kindergarten.

The table below shows the percent of study participants representing each district in each study
year, as well as a breakdown of kindergarten students enrolled in the county, by district. As in many
previous assessments, the 2017 sample was overwhelmingly comprised of kindergarteners from
Hayward, Oakland, and Fremont Unified School Districts. Compared to the overall population of
kindergarten students in the county, children in Hayward, Alameda, and Livermore were
overrepresented in the current study, while children in Oakland were underrepresented. Statistical
techniques! were used to adjust the disproportionality of students in these districts, and to make
the sample representative in terms of student demographics (race/ethnicity and English Learner
status). Four of the school districts did not participate in 2017: Emery, New Haven, the Alameda
County Office of Education (ACOE), and Piedmont (not shown below, as it has never participated in
the assessment). However, the districts participating in the study enroll over 90% of the
kindergarten population in Alameda County. The representation of most school districts in the
county allowed the sample to reach a sufficient size and scope to be representative of the full
county. The sample also included subsamples of students from Hayward and Fremont that were
large and representative enough to allow us to draw inferences regarding the characteristics and
readiness levels of children in these districts.

In addition to the studies depicted in the table below, readiness assessments were conducted in
Hayward Unified in 2014 and 2016.

! Statistical weights based on the Alameda County kindergarten population were applied in analyses of readiness.
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Figure 5. An Overview of Participation in 2008-2017, by District

Readiness Study Participants Pct of K
Students in
District 2_008 2_009 EO'I 0 EO'I 1 EO'I 3 EO'I 5 EO'I 7 County
(n=577) (n=521) (n=1,394) (n=1,597) (n=1,696) (n=1,530) (n=1,444) 2016-17

San Lorenzo 81% 56% 19% 21% 17% 10% 4% 4%
Livermore 16% 18% 14% 13% 2% 3% 10% 6%
Oakland 3% 4% 14% 17% 21% 25% 17% 25%
Hayward -- 17% 21% 12% 20% 29% 22% 10%
Emery -- 5% 2% -- 1% 2% -- <1%
Berkeley -- -- 18% -- -- -- 2% 4%
Pleasanton -- -- 7% 6% 2% - 4% 5%
Castro Valley -- -- 5% 4% 4% 3% 2% 4%
Fremont - - - 10% 20% 19% 17% 16%
New Haven -- -- -- 7% 1% -- -- 5%
San Leandro -- -- - 11% 7% -- 2% 4%
Dublin - - - - 1% - 4% 6%
Newark -- -- -- -- 1% -- 3% 3%
Alameda - -- -- -- 1% 8% 11% 5%
ACOE -- -- -- -- 1% - -- 2%
Albany -- -- -- -- -- 2% 1% 1%

Source: Kindergarten Observation Form (2008, 2009, 2010,

(2017)

2011, 2013, 2015, 2017), California Department of Education

Note: Small districts not participating in readiness studies are not listed. Percentages in far-right column reflect proportion of

kindergartners in each district. Percentages may not sum to 100 due to rounding.

Schools and Classrooms

Teachers from 51 schools across Alameda County participated in the assessment. The number of
participating schools within each of the 13 participating districts ranged from 1 to 15, with the
greatest number of participating schools coming from Oakland, Hayward, and Fremont Unified

School Districts.

Figure 6. Schools and Classrooms by District, 2017

Number of
District schools in
sample
Alameda Unified 3

Albany Unified

Berkeley Unified 1
Castro Valley Unified 1
Dublin Elementary 3
Fremont Unified 7
Hayward Unified 9
Livermore Valley Unified 3
Newark Unified 1

QOakland Unified 15
Pleasanton Unified 2
San Leandro Unified 2
San Lorenzo Unified 3
Total 51

Source: Kindergarten Observation Form (2017)
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In addition, the schools participating in the study were representative of the county overall in terms
of performance on California’s Smarter Balanced standardized reading assessments. As shown
below, when we weight the participating schools by the number of students in the Kindergarten
Readiness Assessment sample, the proficiency rate of participating schools on the third grade
Smarter Balanced English Language Arts assessment in 2017 was similar to the rate in the county
overall.

Figure 7. 2017 Smarter Balanced English Language Arts Third Grade Proficiency Rates, Study
Sample Schools and Schools County-wide

Percent Meeting or

I Exceeding Standards
Weighted Study Sample 47%
Alameda County 49%

Source: California Department of Education; Kindergarten Observation Form (2017)

The following chart summarizes the characteristics of teachers who participated in the 2017
assessment. Of note, 35% of teachers had a bachelor’s degree in child development or education,
and 31% of participating teachers had a graduate degree in child development or education. Fifty-
nine percent of teachers had only a bachelor’s degree (in any field) and 41% had a graduate degree
(in any field). Nearly half of teachers were bilingual; 67% of those were bilingual in Spanish, 18% in
Chinese, and 5% in Vietnamese. On average, teachers have been teaching for 15.5 years with 11 of
those years spent teaching kindergarten. These teacher characteristics were entered into our
analyses as control variables, but were not found to be significantly associated with kindergarten
readiness ratings.

Figure 8. Teacher Characteristics
98%
47% 45%
30% B% 3%
17%
3%
Female White Hispanic/ Asian/Pl  Black/ Bilingual Edu/CD Edu/CD
Latino AA BA MA

Source: Kindergarten Readiness Assessment Teacher Survey (2017)
Note: N=86.
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Data Collection Instruments and Administration

Two instruments were used to collect data for this assessment. Kindergarten teachers completed
the Kindergarten Observation Form (KOF), while parents/caregivers provided information about
their child and family circumstances on the Parent Information Form (PIF). The figure that follows
provides a summary of each of the instruments, their content, and who completed each one.

Figure 9. Overview of Data Collection Instruments

Instrument What Key Data Are Assessed? Who Completes It2

Kindergarten 20 kindergarten readiness skills; basic well-being; Participating kindergarten

Observation Form demographics. teachers

(KOF)

Parent Information Preschool experiences; kindergarten transition Consenting

Form (PIF) activities; activities and routines in the home; parents/caregivers of
parental supports, attitudes, stressors; children in the assessment

demographics.
Kindergarten Observation Form (KOF)

The Kindergarten Observation Form was originally developed in
2001 using guidelines from the National Education Goals Panel
(NEGP) framework of readiness. The KOF uses teacher observation
as the method of assessment across 20 readiness skills. This is a
valid and reliable method of assessment for the following reasons:

e Because student behavior can change from day to day, teachers are in a better position than
outside observers to assess their students, as teachers can draw on the knowledge gained
through four weeks of daily interactions.

e Teacher observation is less obtrusive and less intimidating for students than assessment by
outside observers.

e Teachers are entrusted by the school system to be children’s “assessors” in other respects,
such as grading, and, therefore, it is presumed that they are aware of the need for
assessments to be carried out in a fair manner.

Although teacher observation is valid and reliable, there is some risk of natural variability between
teacher observers. To minimize variability, the assessment tool includes measurable indicators
(items), clear assessment instructions, a clearly defined response scale, a comprehensive scoring
guide describing appropriate proficiency levels for each of the 20 readiness skills, and a thorough
teacher training (see “Implementation” below for details on the trainings conducted).

Teachers are asked to observe and score each child according to his or her level of proficiency in
each skill, using the following response options: Not Yet (1), Beginning (2), In Progress (3), and
Proficient (4). An option of Don't Know / Not Observed is provided as well. If teachers feel they
cannot provide an accurate assessment on items that require oral communication due to language
barriers, they are instructed not to assess students on these items and instead mark Don’t Know /
Not Observed or leave those items blank.
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Teachers are able to complete most of the items on the KOF through simple, passive observation of
the children in their classrooms. A few items, however, require one-on-one, teacher-child
interaction.

The KOF also includes fields to capture students’ basic demographic information to understand who
took part in the study and to examine what characteristics are associated with children’s skill
development (e.g., experience in curriculum-based early education settings, child age, child gender,
child’s presence of special needs).

Parent Information Form (PIF)

To better understand how family factors are related to children’s levels of readiness, a Parent
Information Form survey is completed by parents/caregivers. The PIF collects a wide variety of
information, including: types of child care arrangements for children during the year before
kindergarten entry; ways in which families and children prepared for the transition to kindergarten;
engagement in family activities and daily routines; use of parenting supports and family resources;
parenting social support, attitudes, and stressors; health and health care measures; and several
demographic and socioeconomic measures. Care was taken to ensure that the questions could be
read at a sixth grade reading level. Versions of the form are offered in English, Spanish, Arabic,
Tagalog, Chinese, and Vietnamese. Parents/caregivers are given a children’s book (in their preferred
language) as an incentive to complete the PIF. To enhance their privacy, parents/caregivers are
provided with an envelope in which they seal their completed survey prior to returning them to
their child’s teacher.

KOF and PIF Completion

Overall, the 1,444 student sample reflects a parental consent rate of 71%. Ninety-five percent of
parents/caregivers who agreed to have their child take part in the study also completed and
returned the PIF. Readiness data on all 1,444 students are included in this report, however, even if
their parent/caregiver did not complete a PIF.

Figure 10. How Many Completed the Study?

Alameda County

Data Sample
(13 districts)
Number of children in the classrooms of participating teachers* 2,025
Number of KOFs returned™ 1,444
Parent consent rate 71%
Number of PIFs that were matched to a KOF 1,376
Parent PIF response rate (# PIFs received /# consents) 95%

*Excluding all known TK students (N=35).
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Implementation
Obtaining Participation Agreement

ASR and First 5 Alameda County contacted district and school administrators in all Alameda County
school districts. Eight of the 13 participating districts in 2017 had participated in the previous (Fall
2015) readiness assessment. School and district administrators were provided with information
about the assessment, including its purpose, what participation would involve on the part of the
kindergarten teachers, the timeline for completion of the study tasks, and how the data might
benefit participating teachers, schools, and districts.

Teacher Trainings

ASR staff led a series of required teacher trainings at the First 5 office, selected school sites, and via
phone/online. All teachers participated in a training prior to conducting the assessment. Teachers
who had not previously participated in a kindergarten readiness assessment study were asked to
attend an in-person training. Each training lasted approximately 75 minutes. Repeat teachers had
the option to participate in a phone/online training refresher, which lasted 30-60 minutes. At these
trainings, ASR staff reviewed the scoring rubric and detailed scoring guide, and allowed teachers to
practice assigning ratings based on pictures and scenarios. These trainings and the specific skill
descriptions provided in the scoring guide were designed to minimize the possibility of teacher bias.
After the trainings, kindergarten teachers were given all project materials, including: (1) written
instructions on how to complete the assessment; (2) consent letters for parents/caregivers that
explained the study purpose and asked parents/caregivers to indicate whether or not their child
would participate in the study; (3) PIFs; (4) KOFs and the accompanying Scoring Guide; (5) a sheet to
track teachers’ progress during the assessment; (6) return envelopes to facilitate the collection of
parental consent forms and surveys; and (7) an envelope for the return of study materials to ASR. All
of these materials were reviewed with teachers so that they were familiar with both the teacher-
completed instruments and the parent/caregiver-completed instruments. Forms for
parents/caregivers were printed in six languages.

Obtaining Parent Consent

At the beginning of the school year, teachers distributed and then monitored collection of the
parent consent letters and PIFs. Consent from a parent/caregiver was required for a student to be
able to participate in the study. As an incentive to encourage participation by families, First 5
provided a children’s book to every child in each participating classroom.

Conducting Student Assessments

Teachers were asked to conduct their student assessments approximately three to five weeks after
the start of the school year, drawing upon their knowledge and observations of children during the
first few weeks of school. The average length of time that elapsed between the start of school and
teachers’ observations was 23 days after their classes had started. Teachers then returned all
completed forms to ASR for processing. Each teacher was provided with an incentive of $250 for
their participation.

Upon completion of their assessments, teachers were asked to provide their feedback on the
assessment process. Teachers generally found the assessment easy to administer and said that it
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provided valuable information to inform their teaching. The following are direct quotes from
teachers who participated in the 2017 assessment:

The strengths of the readiness assessment are that it gives a sense of skills the students
come to kindergarten with and teachers can better group the students based on their
reading level and informs teachers what areas the students need to work on.

Everything was very organized and set up in such [a] way that [it] required little or no prep
on the teacher part. The assessment questions were clear to the students.

The strength lies in the results. It will guide my teaching.

Data Preparation

Calculating and Adding Weights

Sampling weights were applied to make the sample distribution more proportional to the true
population of kindergarten students across the county. The sample was weighted to be
representative of the county-wide rate of English Learners in kindergarten and the racial/ethnic
makeup of county kindergartners. These weights were applied to the sample in the analysis of
readiness skills.

An Overview of Statistical Analyses Conducted

After data were cleaned, numerous statistical analyses were conducted to answer the research
questions, including the following:

Percentages were calculated and chi-square tests were run to test whether differences in
percentages reached statistical significance. Chi-square tests determine whether the
differences in percentages for two or more groups are likely real differences or are instead
due to chance.

Average scores were calculated for all continuous measures and scaled items. For example,
an average score was generated for the readiness items, excluding blank responses or
responses of Don't Know / Not Observed.

Independent t-tests were used to test whether differences in average scores were
statistically significant between two groups.

Regression analysis was used to estimate the strength of relations between readiness items
and various student and family characteristics. This regression method helps determine the
independent contribution of each of the factors to readiness scores.

Statistical Notation

Throughout this report, ASR uses the following standard abbreviations:

N is used when noting the sample size for a chart or an analysis.
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e P-values (e.g., p < .01) are used to note whether certain analyses are statistically significant.
P-values that are less than .05 are statistically significant. All significance tests were two-
tailed tests (more conservative) rather than one-tailed tests (less conservative).

A Note about How to Interpret the Data in This Report

Teachers and parents/caregivers participated in the readiness study voluntarily. This means that the
information presented in this report describes only the students and families assessed, who may
differ in important ways from students and families who did not participate. Furthermore, as
mentioned above, there were a few districts not represented at all in the sample. However,
participation from a broad, representative, and diverse range of schools and districts in 2017 makes
it possible to draw conclusions about the readiness levels of children county-wide.

It is important that readers observing trends over time keep in mind that the number of students
and schools assessed each year has changed, the schools participating in each district have varied
from year to year, and the assessment instrument (Kindergarten Observation Form) has been
slightly modified over time to remove items that were redundant with other items and/or had low
correlations with established readiness constructs. There is no evidence this streamlined KOF
substantially affected readiness scores. However, given the variations in sample size and location, as
well as changes to the assessment instrument, comparisons in overall county-level readiness scores
across years should be made with caution.

Section Summary

In the months leading up to the start of the 2016-2017 school year, district and school
administrators were approached by First 5 and invited to have schools in their districts take part in
an assessment of the kindergarten readiness of their students entering kindergarten. Teachers from
the participating schools attended a training session in the summer or very beginning of the school
year. They then secured consent from the parents/caregivers of their students and distributed
surveys that parents/caregivers completed and returned in sealed envelopes. Shortly after obtaining
parental consent and within the first four weeks of school on average (when children were fairly
comfortable in their new surroundings, but their skills had not yet grown significantly since
kindergarten entry), teachers assessed the proficiency of participating students across 20 readiness
skills and recorded their observations. Teachers returned all of their forms and received
participation incentives from First 5, and families in their classrooms received a children’s book.
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Kindergarten Readiness in Alameda County

This section presents the following information on the readiness levels of students entering
kindergarten in Fall 2017:

e Anitem-by-item summary of all 20 readiness skills measured by the Kindergarten
Observation Form

e Percentage of students Fully Ready, Partially Ready, and Not Ready for kindergarten

e Percentage of students Proficient or nearly proficient on the three Basic Building Blocks of
Readiness

The data presented in this section were adjusted so that the assessment sample reflected the
county population in terms of race/ethnicity and the proportion of English Learners among county
kindergartners.

Readiness Levels according to the Kindergarten Observation Form

Previous analysis of readiness data has shown that the underlying dimensions of readiness on the
KOF are best represented by three main skill groups that have been labeled the Basic Building Blocks
of Readiness. ASR utilizes this categorization of readiness skills because it is informed by the data
gathered from teachers and corresponds to the categorization of skills used by many kindergarten
readiness experts and practitioners.

The sorting of the 20 readiness skills into the three primary Basic

Building Blocks — Self-Regulation, Social Expression, and

Kindergarten Academics — are depicted in the figure on the

following page. A fourth area includes two items related to fine

and gross motor skills, but internal research conducted by ASR
found they are not correlated as strongly with long-term outcomes (i.e., third grade English and
math achievement) as the other domains. Low scores on these two items are also highly correlated
with the presence of special needs. They are considered important foundational skills for the
primary readiness domains and included in the calculation of overall average readiness scores, but
not measured as a separate Building Block. Although all of the skill dimensions are important, the
pyramid representation in the figure reflects a skill progression framework. That is, basic motor skills
are at the base because they are likely to precede the more advanced self-regulation and socio-
emotional skills. The top of the pyramid contains the early academic skills that are a foundation for
academic content covered in kindergarten and beyond.
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2017 Kindergarten Readiness Assessment

Figure 11.  Basic Building Blocks of Readiness and Motor Skills ltems

K ACADEMICS

Recognizes numbers
Recognizes shapes
Recognizes letters
Counts 20 objects

Writes own first name
Recognizes rhyming words
Understands details

Understands basic
features of books

SELF-REGULATION

Stays focused
Follows rules
Follows directions
Plays cooperatively
Participation in circle time
Handles frustration well

SOCIAL EXPRESSION

Eager to learn
Expresses empathy
Expresses needs and wants
Tells about a story/
experience

MOTOR SKILLS ITEMS
Uses pencil with proper grip
General coordination

Note: Internal research conducted by ASR in 2015 found the motor skills items are not strongly correlated with long-term
academic outcomes; they are instead correlated with the presence of special needs. They are included in the overall average
readiness score, but not measured as a separate Building Block.

The figure on the following page illustrates the distribution of scores for each of the 20 items on the
KOF. Alameda County students entered kindergarten strongest on the following specific readiness
skills: recognizing numbers and primary shapes (Kindergarten Academics), general coordination
(Motor Skills), and writing their own name (Kindergarten Academics). The skills they were still
developing included recognizing rhyming words and letters of the alphabet (Kindergarten
Academics), and answering questions about a story (Kindergarten Academics).
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2017 Kindergarten Readiness Assessment

Figure 12.  Students’ Proficiency Levels across 20 Kindergarten Readiness Skills

B Not Yet mBeginning ' In Progress & Proficient

Recognizes primary shapes

Recognizes basic numbers 0-10

Writes own first name

Understands structure, basic features of books
Counts up to 20 obijects

Recognizes letters of the alphabet

Answers questions about details in literature

Recognizes rhyming words

Demonstrates curiosity, eagerness for learning
Appropriately expresses needs and wants
Expresses empathy or caring for others

Tells about a story or experience

SOCIAL EXPRESSION

Follows two-step directions

Works and plays cooperatively with peers
Follows class rules and routines

Participates successfully in large group activities
Handles frustration well

Stays focused in individual/small group activities

Has general coordination

MOTOR
SKILLS

Uses a pencil with proper grip

Source: Kindergarten Observation Form (2017). N=1,309-1,438. Note: Scores range from | (Not Yet) to 4 (Proficient).
Percentages may not sum to 100 due to rounding. Proportions of less than 5% are not labeled. Scores were omitted for
students for whom language barriers were a concern.
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How Many Students Were Ready for Kindergarten?

Students’ average scores overall and on each of the
Basic Building Blocks dimensions were calculated
(scores could range from 1.00=Not Yet to
4.00=Proficient). Students were considered Fully
Ready for kindergarten in all areas if they scored at or
above 3.25 out of 4 on the three Building Blocks — that
is, if they were Proficient or nearing proficiency on
Self-Regulation, Social Expression, and Kindergarten
Academics. Students were considered Partially Ready
if they were Proficient or nearly proficient on one or
two Building Blocks, and considered Not Ready if they
were still progressing in all three areas. Full

descriptions of each profile are below:

FULLY READY: Students who are socially and academically well-prepared for school. Their average
scores within three Building Blocks — Self-Regulation, Social Expression, and Kindergarten Academics
— were between 3.25 and 4.00 (on a scale of 1-4).

PARTIALLY READY: Students who had an average Building Block score of 3.25 or higher in one or
two blocks, but not all three. Students in this group tend to have a variety of skill combinations. For
example, a student may be proficient in academics and self-regulation, but lack social expression
skills.

NOT READY: Students who are not well-prepared for school in any of the three areas. Their average
scores within each of the Self-Regulation, Social Expression, and Kindergarten Academics domains
were all below 3.25.

Using these criteria, 44% of students were Fully Ready for kindergarten, while another 35% were
Partially Ready, having scored at or above 3.25 on some but not all of the Building Blocks. The
remaining 21% were Not Ready, having scored below 3.25 on all three Building Blocks.

Figure 13. Percent Ready Across Building Blocks

Fully
Ready
44%
Partially
Ready
35%

Source: Kindergarten Observation Form (2017)
Note: N=1,367-1,444.
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When each Building Block is considered separately, we find that the highest percentage of children
were Proficient or nearing proficiency on the Social Expression domain (65% scored at least 3.25 out
of 4 on this domain). Sixty percent of the children were Proficient or nearly proficient on Self-
Regulation and 60% also met this benchmark on Kindergarten Academics. Although these overall
percentages are similar, the children who were Proficient or nearly proficient in one domain were
not always the same children who met the 3.25-point benchmark in the other two domains. For
example, of the 821 children who were Proficient or nearly proficient in Kindergarten Academics,
just 679 (83%) scored at least 3.25 in Social Expression and 639 (78%) scored at least 3.25 in Self-
Regulation. As described above, only 44% of the sample was Fully Ready in all three domains.

Figure 14. Percent Ready by Building Block

60% 65% 60%

Self-Regulation Social Expression  Kindergarten Academics

Source: Kindergarten Observation Form (2017)
Note: N=1,367-1,444.

This year’s readiness levels were very similar to those of kindergartners participating in the last
assessment in 2015, adding validity to the 2015 study findings and support for the intervention
recommendations made as a result of that study. The stability of readiness ratings over time was at
least partly due to minimal changes since 2015 in sample demographics (with the exception of
income, see Child and Family Demographics section) and early childhood education experience (see
Early Childhood Education Experiences section).

Figure 15. Comparison of Percent Ready between 2015 and 2017

44% 44%
36% 35%

20% 21%

2015 2017

B Not Ready (0 areas) Partially Ready (1-2 areas) Fully Ready (all areas)

Source: Kindergarten Observation Form (2015, 2017)
Note: N=1,460 (2015); 1,303 (2017).

In 2017, families were asked on the parent survey for the closest major intersection to their home.
Using these data, the following map was created illustrating the distribution of readiness across the
county. Clusters of neighborhoods with lower readiness were found in Oakland (e.g., neighborhoods
near Fruitvale and the Coliseum) and Hayward (e.g., near Harder-Tennyson). In contrast, higher
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2017 Kindergarten Readiness Assessment

readiness levels were generally found among children living in Berkeley, Albany, and Fremont, and
most of Pleasanton and Livermore (although there were a few census tracts in Pleasanton and
Livermore where readiness levels were lower than average).

Figure 16. Average Overall Readiness, by Census Tract

!
!
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N

Avq. Readiness Score
Dark Red: 1-2.49
Light Red: 2.5-2.99
Light Green: 3-3.49
Dark Green: 3.5-4

Section Summary

o The greatest number of students were proficient in recognizing shapes and numbers 0-10,
writing their own name, and general coordination. The skills most students were still

developing included recognizing rhyming words and letters of the alphabet, and answering
guestions about key details in literature.

e Just under half of students (44%) had readiness profiles showing they were Fully Ready
across all three Building Blocks (i.e., scoring at least 3.25 in the Self-Regulation, Social
Expression, and Kindergarten Academics domains). These results were very similar to the
results in the 2015 assessment.
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e Readiness levels varied across the county with higher readiness found in Albany, Berkeley,
and Fremont, and most of Pleasanton and Livermore, and lower readiness found in
neighborhoods in Oakland and Hayward and small portions of Pleasanton and Livermore.
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Student and Family Factors Associated with
Kindergarten Readiness

As part of the comprehensive readiness study, an additional analysis

called multiple regression was conducted to examine the possible

child and family characteristics and experiences that contribute to

children’s preparedness for school. The techniques used allowed us

to look at how selected variables are uniquely related to readiness

levels, holding constant any other factors. For example, it allowed us

to examine how preschool experience is related to readiness levels

above and beyond the contribution to readiness from other factors,

like family income and maternal education level. In addition, the analysis helped account for
similarities that exist among students within a classroom and for the fact that classrooms differ from
one another in a variety of ways that aren’t always measured (e.g., different teachers, different
classroom environments, and different groups of peers).

It is important to keep in mind that the analyses conducted here can help us better understand why
children vary, but these are ultimately correlational — not causal — analyses. The only way to truly
determine what causes increased readiness is by conducting a well-controlled experiment. It is also
important to note that there are likely many other variables that could affect readiness that are
beyond the scope of this assessment. Variables like temperament, intelligence, exposure to trauma,
and style of attachment to parents/caregivers, for example, were not measured in this study, but
may play an important role in children’s readiness for school. As is typical with kindergarten
readiness studies, the final model of kindergarten readiness in the current year explained 37% of the
variance in readiness among Alameda County children. The remaining unexplained variability in
readiness is due to other factors we were not able to measure.

Predictors of Overall Readiness

The figure below shows the factors that have a unique and significant contribution to readiness
county-wide even after holding constant various other important child and family factors.? This
means that, although the predictors are related to one another, they each contribute to readiness
even after taking into account other predictors. For example, children who attend preschool or who
come to school healthy have significantly higher readiness regardless of their demographic
background. The sizes of the circles below represent the relative strength of the association
between the factor and readiness.

2 The following variables were examined in this analysis: age at enrollment; gender; special needs status; race/ethnicity;
English Learner status; child well-being (being hungry, tired, or sick); family income; maternal education; single parent
household; hours of screen time on weekdays; preschool, licensed family child care, or TK attendance; child absences or
tardies; low birth weight; parents’ attitudes about caring for their child; information parents received about readiness (e.g.,
how to help prepare their child for kindergarten); school readiness and family activities parents engaged in; housing and
basic needs challenges.
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2017 Kindergarten Readiness Assessment

Figure 17. Key Predictors of Overall Kindergarten Readiness
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Source: Kindergarten Observation Form (2017), Parent Information Form (2017)

@

Note: All variables in the chart are statistically significant (p<.05). The overall regression model was significant (p<.001),
explaining 37% of the variance in kindergarten readiness (R? = .37).

The strongest predictor of readiness was attendance at licensed preschool or family child
care or Transitional Kindergarten (TK). Children whose parents/caregivers or teachers said
they had at least some formal early childhood education experience (ECE) in the prior year
had higher readiness than children without any experience, after holding constant other
factors.

The next strongest predictor was child health and well-being. Although there were
relatively few children who had such issues, those who were perceived by their teachers to
be frequently hungry or tired had readiness levels that were much lower than their peers
without well-being concerns, controlling for other child and family factors.

As might be expected, children with special needs scored lower than children without any
developmental concerns, after taking into account other child and family factors.

Children whose mothers had higher education or whose family income was higher had
higher readiness than children from families of lower socioeconomic status (SES), after
holding constant other factors.

Age was also a strong predictor of readiness. Older students were more likely to be
prepared for school than their younger peers, after controlling for other child and family
characteristics.
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. Likewise, children entering school as English Learners were behind their non-English Learner

peers in readiness, controlling for other child and family characteristics. It should be noted
that this is not due to the language of the assessment — the assessment is conducted in the
child’s preferred language when possible; children are not assessed on language-dependent
items when language barriers are concerned.

Girls tended to be more ready for school than boys, after accounting for other factors.
community resources in the past year, including libraries, museums, and parks, after

accounting for other factors. It was particularly beneficial to children when both the child's
father and mother used these resources.

. Readiness scores were slightly higher among children whose families had used more

Scores were also higher among children whose parents/caregivers experienced lower levels
of parenting stress, meaning they did not feel bothered by their child’s behavior, they did
not believe that their child was harder to care for than other children, or they did not have
difficulty managing their child’s behavior.

Children who read with a parent/caregiver daily also had higher readiness scores compared
with their peers.

Predicted Readiness Gains Associated with Each Predictor

Using multivariate regression, one can estimate students’ readiness levels as predicted by individual
factors, while holding other associated factors constant. Below, a series of charts highlights the
extent to which the above factors were independently associated with likelihood of being Fully
Ready, after controlling for the other predictors of readiness.

Forty-one percent of children who attended family child care, 43% who attended licensed center-
based care or preschool, and 61% who attended Transitional Kindergarten were Fully Ready, after
controlling for other significant factors. In contrast, only 27% of children without ECE were ready,
holding constant other predictors of readiness. Similarly, 49% of children who came to school well-
rested and well-fed, 46% of children who were typically developing, 53% of children whose family
income was more than $100,000 per year, and 47% of children whose mothers had more than a
high school education were Fully Ready when they enter kindergarten, controlling for other factors.
Conversely, 23% of children who were tired or hungry, 25% of children with special needs, 25% of
children from families earning less than $15,000 per year, and 35% of children whose mothers had
no more than a high school education were Fully Ready.
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2017 Kindergarten Readiness Assessment

Figure 18. Adjusted Percent Ready, by Predictors: Early Childhood Education, Health/Well-
Being, Special Needs, Family Income, Maternal Education
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Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,083. All differences are statistically significant (p<.05). Adjusted for all other significant predictors in the regression
model.

Controlling for other significant predictors of readiness, 48% of children who were at least 5.5 years
old, 46% of children who were proficient in English, and 50% of girls were Fully Ready for school
(compared to 39% of younger children, 39% of English Learners, and 38% of boys). Half of children
whose families had used five or more community resources in the past year, 47% of children whose
parents/caregivers experienced lower levels of parenting stress, and 51% of children who were read
to daily were Fully Ready for kindergarten. Just 18% of children were ready for kindergarten if their
family did not use any community resources, 33% were ready if their parents/caregivers
experienced high levels of parenting stress, and 41% were ready if their parents/caregivers did not
read to them on a daily basis.
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2017 Kindergarten Readiness Assessment

Figure 19. Readiness, by Predictors: Age, English Learner, Gender, Community Resources,
Parenting Stress, and Reading with Child
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Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,083. All differences are statistically significant (p<.05). Adjusted for all other significant predictors in the regression

model.

Effect of Father’s Use of Community Resources

Although the use of community resources, including parks, libraries, and museums, by any
parent/caregiver was associated with higher readiness, children particularly benefited when their
fathers used these resources. As shown in the following chart, only 34% of children with fathers who
had low or no engagement with community resources (i.e., used 0-1 resource) were Fully Ready for
kindergarten. In contrast, 43% of children with fathers who had moderate engagement (i.e., used 2-
4 resources) were Fully Ready and 56% of children with fathers who had high engagement (i.e., used
5-6 resources) were Fully Ready.
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2017 Kindergarten Readiness Assessment

Figure 20.  Percent Fully Ready, by Level of Father Engagement with Community Resources

56%

43%
34%

Low or No Engagement ' Moderate Engagement M High Engagement**

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)

arts and music programs. Adjusted for age, gender, race/ethnicity, special needs, English Learner, family SES, preschool
attendance, and well-being.

Comparison to 2015 Predictors

The following table compares the predictors of readiness that emerged in 2015 to those in the 2017
assessment. The rankings provided in the columns for each year represent the relative strength of
the factor’s association with readiness in each study. Although most of the predictors of readiness
were constant across years, several factors rose up as predictors in 2017, including use of
community resources, parenting stress, and reading frequently with the child. It should be noted
that parenting stress was not measured in 2015. Also, some factors that predicted readiness in 2015
were not significant in 2017, including race/ethnicity, screen time, and single parenthood. In 2017,
SES, which is correlated with these predictors, was a more powerful predictor; once we controlled
for SES in the current year, these factors were no longer significantly associated with readiness.
However, this highlights the benefits of addressing all malleable factors associated with readiness,
as changes in one can lead to changes in other correlated factors.

Figure 21. Predictors of Readiness 2015-2017

2015 Rank | 2017 Rank

Child attended formal early childhood education 2 1
Child did not come to school tired or hungry3 1 2
Child does not have special needs 4 3
Family is higher SES 7 4
Child is older 3 5
Child is not an English Learner 5 6
Child is a girl 6 7

31n 2015, appearing ill or sick was also a component of the well-being index that significantly predicted readiness. In 2017,
this component was not as strongly associated with the other two well-being indicators (tiredness and hunger); therefore the
well-being index in the regression model in 2017 was composed only of teacher reports of tiredness and hunger.
Nevertheless, it should be noted that appearing sick was significantly correlated with readiness in both years.

Applied Survey Research 37



2015 Rank | 2017 Rank

Family used more community resources N/A 8
Parent/caregiver reported less parenting stress N/A 9
Family read more frequently with child N/A 10
Child race/ethnicity (not black/AA) 8 N/A
Child exposed to less screen time 9 N/A
Parent/caregiver is not a single parent 10 N/A

Cumulative Effect of Malleable Predictors on Children’s Readiness

To illustrate how the readiness levels of children at risk for lower readiness may be improved with
intervention, the charts in this section show the readiness of boys of color and children in low SES
families relative to the number of positive malleable predictors of readiness that are present (only
factors correlated with readiness that can be changed were included).

Although boys of color tend to have lower than average readiness scores, their readiness improves
substantially when they are exposed to formal ECE, their health and well-being needs are cared for,
their families read to them regularly, and their families use resources and supports in the
community. Only 3% of boys of color were ready when 0-2 predictors were present, but 43% were
ready when 6-8 predictors were present.

Figure 22. Percent of Boys of Color Fully Ready, by Number of Predictors
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Partially Ready = Fully Ready ====Not Ready

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)

Note: N=590. Boy of color was defined as any boy who is not white. Positive malleable predictors of readiness include being
well-rested and well-fed, attending ECE, high use of community resources, engagement in kindergarten readiness activities,
engagement in family activities, receipt of kindergarten readiness information, and low parenting stress.

Similarly, the chart below shows that the more positive predictors a child from a low SES family has,
the more likely it is that he or she is ready for kindergarten. Thirty-seven percent of children from
low SES families who had 6-8 predictors were Fully Ready for school, compared to just 7% of
children in low SES families who had fewer than three predictors.
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Figure 23.

Source:

2017 Kindergarten Readiness Assessment

Cumulative Effect of Malleable Predictors for Children in Low SES Families, Percent
Ready by Number of Predictors
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Note: N=476. Low SES was defined as family income under $35,000 and/or maternal education high school or less. Positive

malleab

le predictors of readiness include being well-rested and well-fed, attending ECE, high use of community resources,

engagement in kindergarten readiness activities, engagement in family activities, receipt of kindergarten readiness information,

and low parenting stress.
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e The following factors were most predictive of children’s readiness for school:

O

Preschool, licensed family child care, or Transitional Kindergarten (TK).

Health and well-being (not being hungry or tired).

Not being diagnosed with special needs.

Higher family income and higher maternal education.

Age (being older).

Fluent in English (not an English Learner).

Gender (girls more ready for school than boys).

Use of community resources in past year (e.g., libraries, museums, and parks).
Lower levels of parenting stress.

Parent/caregiver reading daily with child.
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e The use of community resources by all parents/caregivers was associated with higher
readiness, but children received an additional boost in their readiness levels when their
fathers were highly engaged in these resources.

e Predictors of readiness in 2015 and 2017 were similar, and in both years, many predictors
were correlated with one another. Influencing one factor may lead to changes in other
factors (e.g., higher SES is associated with improved child health and well-being; see
Children’s Health, Development, and Well-Being section).

o The more positive malleable predictors of readiness the child has, the higher his or her
readiness levels; targeting these predictors can boost the readiness levels of children at risk
of not being ready for school, including boys of color and those coming from low SES
families.
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Kindergarten Students and Families in the 2017
Readiness Study

This section describes the characteristics of the children and families who participated in the 2017
kindergarten readiness study. Demographic characteristics of the 2015 and 2017 samples are also

compared.

Child and Family Demographics

The sample had slightly more males than females (53%), and children were 5.5 years old on average
when they entered kindergarten. According to teachers, 38% of children were English Learners.
Fifty-one percent of the sample spoke only English at home, while 20% spoke only Spanish; another
12% were bilingual in English and another language. Small percentages spoke other languages,
including Chinese (6%), Hindi (5%), and Vietnamese (1%). These characteristics were virtually
unchanged from 2015.

Figure 24. Students’ Gender, Age, and English Learner Status

2015 2017
Gender
Boys 50% 53%
Girls 50% 47%
Age (average age = 5.5 yrs)
Under 5 2 years 47% 47%
At least 5 2 and less than 6 years 47% 46%
6 years and older 6% 7%
English Learner 40% 38%
Not an English Learner 60% 62%

Source: Kindergarten Observation Form (2015, 2017), Parent Information Form (2015, 2017)
Note: N=1,297-1,530.

Hispanic/Latino students comprised the largest racial/ethnic group in the sample — 40% were
Hispanic/Latino of any race. Twenty-nine percent of students were Asian/Pacific Islander, 18% were
white, 9% were multiracial/other, and 4% were African-American. Compared to 2015, there were
fewer African-American and Hispanic/Latino children in the sample, but more Asian/Pacific Islander
and white children.
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2017 Kindergarten Readiness Assessment

Figure 25. Percent of Kindergarten Students of Each Race/Ethnicity
2015 2017
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Source: Kindergarten Observation Form (2015, 2017), Parent Information Form (2015, 2017)
Note: N=1,444-1,530. Percentages may not sum to 100 due to rounding.

Maternal Education and Family Income and Structure

Previous research has identified a kindergarten readiness gap based on family socioeconomic status
that often widens over time (Crosnoe & Cooper, 2010; Halle et al., 2006; Ryan, Fauth, & Brooks-
Gunn, 2006). As in the current study, other research indicates that children born to less educated
parents/caregivers and to poorer families have significantly lower readiness levels than their peers
with more educated and affluent parents/caregivers. Just over half of mothers (52%) had earned a
college degree (associate’s or higher) and another 17% had attended some college. The percent of
mothers who had at least some college was similar across years.

In contrast, family income was generally higher in 2017 than in 2015. For example, 38% of families in
2015 earned under $35,000 per year, whereas 27% of families in 2017 earned this much. Likewise, a
higher proportion of families in 2017 (42%) than in 2015 (30%) earned over $100,000 per year. At
the same time, the cost of living in Alameda County rose significantly over this time period,* which
may have counteracted any benefits children and families accrued with higher income.

Sixteen percent of the parents/caregivers considered themselves a single parent in 2017, somewhat
fewer than in 2015.

It should be noted that maternal educational attainment, family income, and single parenthood
were highly correlated with one another, though maternal education and family income each
contributed independently to readiness. There are other characteristics also correlated with these
factors that help explain their contribution to readiness, including parental job loss, poor child

4 For example, fair market rent for a one-bedroom in Alameda County rose from $1,663 in fiscal year 2016 (October
2015-September 2016) to $1,855 in fiscal year 2018 (October 2017-September 2018), an increase of $192 per month,
or $2,304 per year (Source: Department of Housing and Urban Development). According to the most recent data from the
Alameda County Child Care Portfolio, the costs of childcare have risen in recent years as well. In 2014, for example, full-
time preschool care in a licensed center was $11,113 per year on average, compared to $13,373 per year in 2016, an
increase of $2,260 (Source: California Resource and Referral Network, Alameda County Child Care Portfolios).
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health, not reading with the child regularly, living in a neighborhood that the parent/caregiver feels
is unsafe, and housing instability.

Figure 26. Maternal Educational Attainment, Family Income, and Single Parenthood

2015 2017

Mother’s Education

Less than High School 15% 17%
High School Diploma 16% 13%
Some College 21% 17%
Associate’s Degree 9% 7%
Bachelor's Degree 22% 26%
Advanced Degree 17% 19%

Family Income

Under $15,000 15% 11%
$15,000-$34,999 23% 16%
$35,000-$49,999 12% 12%
$50,000-$74,999 12% 19%
$75,000-$99,999 9% 9%
$100,000 or more 30% 42%
Single Parent 20% 16%

Source: Parent Information Form (2015, 2017).
Note: N=1,297-1,309.

Child and Family Demographics Summary
e Children were 5.5 years old on average when they entered kindergarten.

e The children assessed in the current study were ethnically and linguistically diverse. Forty
percent of students were Hispanic/Latino, 29% were Asian/Pacific Islander, 18% were white,
4% were African-American, and 9% were multiracial or another race/ethnicity; 38% of
students were English Learners, with the majority speaking Spanish as their preferred
language.

e Many families were socioeconomically disadvantaged. Nearly 30% of children in the study
came from families making under $35,000 per year. In addition, 30% of mothers had no

more than a high school education.

e Onein six children lived within a single-parent household.
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Children’s Health, Development, and Well-Being

This section describes the sample on health, development, and well-being indicators, and the
characteristics of children and families that are most strongly associated with child health and well-
being.

Special Needs

This study found that children with special needs had significantly lower readiness than their
typically developing peers. Both parents/caregivers and teachers were asked about children’s
special needs.®> According to parents/caregivers and/or kindergarten teachers, 9% of children had a
special need diagnosed by a professional. Another five percent were suspected to have a special
need by a parent/caregiver or teacher. Most parents/caregivers of special needs children —including
93% of those with diagnosed special needs, and 32% of those suspected of having special needs —
had sought treatment for their children. Parents/caregivers and teachers who indicated that a child
had a special need were asked to describe the diagnosis. As shown in the figure, speech and
language challenges were the most common concerns, affecting 56% of students with special needs.
Other less common concerns included autism-related challenges, visual or hearing impairments, and
other special needs/impairments.

Figure 27. Special Needs Status, Overall

56%
19% 6%
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professional diagnosis language hearing special ADHD  disorder/
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suspects
Type of special need (% of children with a special need)

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
N=1,404 for presence of special need; N=119 for type of special need.

Low Birth Weight

Although it did not emerge as a significant predictor of readiness in this sample, previous research
has shown an association between low birth weight and early school difficulties and grade retention

5 Parents were asked whether the child had a special need that had been diagnosed by a professional, while teachers were
asked whether the child had an IEP or designated special need. If the child did not have a diagnosed special need or IEP,
parents and teachers were asked to indicate whether they believed the child had a special need.
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(e.g., Byrd & Weitzman, 1994). Therefore, a question about low birth weight was included on the
Parent Information Form. Among the children in the assessment, 7% had qualified as low birth
weight, having weighed less than five pounds, eight ounces.

Health Insurance, Receipt of Health Screenings, and Access to Health Providers

The Parent Information Form contained several questions relating to children’s access to and use of
various health services. Nearly all students (99%) had health insurance of some form. Over half of all
students (61%) were covered by private insurance, while 36% were insured by Medi-Cal.

Parents/caregivers were also asked if their child had a regular source of medical care and a dentist.
Almost all children (98%) had a regular doctor, pediatric provider, or clinic, and 92% had a regular
dentist. Ninety-two percent of children had also been to a dentist in the last year.

Figure 28. Children’s Access to Health Care

99%
98%

92% 92%

Has insurance Has a regular doctor Has a regular dentist  Has had a dental exam

Source: Parent Information Form (2017)
Note: N=1,315-1,318.

Although most children had been to the dentist recently, 14% had complained of a toothache or
mouth ache to their parent/caregiver and at least 37% of children had at least one cavity.®

6 Teachers were also asked if the child had a toothache; only 1% of the sample had complained of a toothache to their
teacher.
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Figure 29. Children’s Oral Health
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Source: Parent Information Form (2017)
Note: N=1,297-1,312.

Most children had received a hearing and vision exam (67% and 72%, respectively). Forty-seven
percent had received a developmental screening in the year prior to the readiness assessment.”

Figure 30. Children’s Health Screenings

72%
67%

47%

Vision Hearing Developmental

Source: Parent Information Form (2017)
Note: N=1,293.

Teacher Reports of Health and Well-Being

The 2017 assessment found that children who came to school with well-being concerns, particularly
those exhibiting signs of tiredness or hunger, had lower readiness levels than their healthy peers,
even after controlling for other key child and family factors that contribute to readiness (such as ECE
experience and family SES). In the overall sample, 319 children (22% of the sample) appeared tired,

7 In the previous assessment in 2015, 23% of children had received a developmental screening.
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sick, or hungry, on at least some days, according to their teachers (including 274 children, 19% of the
sample, who were only tired or hungry).®

Figure 31. Health and Well-Being

Child was sick 92% 7%

Child indicated he/she was

89% 9%
hungry
Child appeared tired in class 87% 10%
Rarely or almost never On some days On most days  HJust about every day

Source: Kindergarten Observation Form (2017)
Note: N=1,436-1,439. Percentages may not sum to 100 due to rounding. Proportions of less than 5% are not labeled.

When controlling for other key child and family characteristics, five factors were significantly
associated with well-being concerns (defined as coming to school sick, tired, or hungry on at least
some days in the first few weeks of school).® The significant correlates of well-being included
race/ethnicity (being Hispanic/Latino, white, or multiracial/other), family income (lower income),
maternal education (less education), having a single parent/caregiver, and having higher parenting
stress (i.e., difficulty managing the child’s behaviors). These factors were independently related to
well-being; for example, children in single-parent families were more likely than children in multi-
parent families to come to school tired, sick, or hungry, after accounting for their demographic
profile and parenting stress levels.

The chart below displays the percent of children with each characteristic who came to school tired,
sick, or hungry on at least some days, controlling for other factors. For instance, 10% of African-
American children presented well-being concerns, while 22% of white children were reported to

8 This set of questions also asked teachers to report how often the child was absent or tardy; approximately 10% of the
sample was tardy or absent on at least some days.

9 Coming to school sick was not as strongly associated with tiredness and hunger in 2017, but it was an important component
of the well-being index in 2015 and correlated with readiness in both years.
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demonstrate these issues. Likewise, 23% of children from families that earned less than $50,000%°
and 32% of children who had mothers with no more than a high school education exhibited well-
being concerns, but no more than one in five children from higher socioeconomic status families had
such concerns. Twenty-four percent of children with a single parent/caregiver appeared tired, sick,
or hungry on at least some days, compared to 16% of children in multi-parent families. Finally, 22%
of children whose parents/caregivers reported having difficulty managing their children’s behaviors
came to school with well-being concerns, while 16% of children whose parents/caregivers reported
having few parenting challenges had well-being concerns.

Figure 32. Percent with Well-Being Concerns, by Child/Family Characteristics

32%

25% . 24%
ol 22% 23% 0% 22%

16% 16% 16%
1 4% 6% 6% 6%

10%

Black/  Asian/ Hispanic/ White  Multi- $50K+ <$50K** More HS Multi-  Single Low High
AA Pl Latino racial/ than HS or less* parent parent® stress stress*®
other**

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,223. *Statistically significant at p<.05; **statistically significant at p<.0l.

In addition to these independent predictors of well-being concerns, there were other characteristics
of children and families that were correlated with well-being without controlling or holding constant
other factors. For example, children with well-being concerns were more likely to be English
Learners, have special needs, not have access to health insurance or a dentist, and to not have
formal ECE experience. They also were read to less frequently and were exposed to more screen
time. Their parents/caregivers reported higher levels of stress, including recent job loss,
homelessness, and feeling unsafe in their neighborhood. Finally, families of children with well-being
concerns were exposed to fewer community resources, like parks and libraries, but were more likely
to receive home visits and use Women, Infants, and Children services. Again, because these
experiences are also correlated with child and family demographics, they were not significantly
associated with well-being after controlling for other factors.

10 |n these analyses, $50,000 emerged as the most appropriate income cut off based on the data.
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Children’s Health, Development, and Well-Being Summary

e Nine percent of children had a diagnosed special need at the time of kindergarten entry,
and the most common of these were speech and language challenges (56% of diagnosed
students). Just 7% of children were born low birthweight.

e Nearly all children had health insurance (99%) and a regular doctor (98%). Slightly fewer
had a regular dentist (92%), and at least 37% had at least one cavity.

e About three out of four children had received a vision or hearing exam in the past year, and
47% of children had received a developmental screening in the past year.

e Just over one in five children exhibited health and well-being concerns (i.e., appearing tired,
hungry, or sick) on at least some days. The strongest predictors of health and well-being
challenges included race/ethnicity (e.g., Hispanic/Latino and white children were more likely
than African-American and Asian/Pacific Islander children to have well-being concerns),
lower family socioeconomic status, single parenthood, and higher parenting stress.

e Although nearly all of the factors that independently contributed to well-being concerns in
the 2017 assessment are demographic in nature, the level of parenting stress reported by
the parent/caregiver was significantly and independently related to child health and well-
being as well, even after accounting for other significant predictors of well-being.
Parents/caregivers who had difficulty caring for their child or managing their child’s
behaviors were more likely to have children with well-being concerns than
parents/caregivers who did not have such challenges. These findings suggest that providing
parenting support and addressing any developmental issues that may be contributing to
caregiver stress can improve child health and well-being and help ensure that children are
ready for school.
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Family and Neighborhood Stressors

Parents/caregivers also indicated on the Parent Information Form their experiences with various
types of family, parenting, and neighborhood stressors.

Family and Parenting Stress

Parents/caregivers who reported high levels of parenting stress had children with significantly lower
kindergarten readiness scores, even after controlling for other key factors related to parenting
stress, such as the presence of special needs and the family’s socioeconomic status. Over one-third
of parents/caregivers said that their child does things that really bothered them and nearly one-
guarter said that their child is much harder to care for than most children. Close to half of
parents/caregivers were at least somewhat concerned about managing the child's behavior.

Figure 33. Parenting Stress

My child is much harqer to care for than most 73% 21%
children
My child does things that really bother me a lot 65% 31%
| am concerned about managing my child's 539 31% 1%
behavior

Rarely = Sometimes Often m Almost always

Source: Parent Information Form (2017)
Note: N=1,282-1,301. Percentages may not sum to 100 due to rounding. Proportions of less than 5% are not labeled.

In the current year, nearly two-thirds of families reported at least some work-related stress and over
half reported concerns about money and paying the bills.!! Many families also said they were at
least a little concerned about health or health care issues (43%). Other concerns were less
commonly reported.

11 Ten percent of respondents said a parent or primary caregiver had recently lost a job.
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Figure 34. Parent Reports of Family and Domestic Concerns

Access to food or ability to feed your o .
child/family i % [
Problems with your spouse or partner 70% 20% .I

Health or health care issues 57% 27% -

Money and paying the bills 47% 29% --
Work-related stress 36% 33% --

Notatall = A little ™ Moderately ®Very

Source: Parent Information Form (2017)
Note: N=1,267-1,290. Percentages may not sum to 100 due to rounding. Proportions of less than 5% are not labeled.

Parenting Beliefs and Neighborhood Safety

The Parent Information Form included a set of questions to assess parents’/caregivers’ perceptions
of being supported in their parenting, confidence in their parenting abilities, and the safety of their
neighborhoods. The vast majority of parents/caregivers felt they were able to soothe the child when
he or she was upset (83%) and felt safe in their neighborhood (91%). Nearly all agreed that they
knew how to help their child learn (93%) and that they had someone to talk to for advice about
parenting (86%). Over seven in ten parents/caregivers had someone who can watch their child if
they needed to run an errand. Most parents/caregivers also said they know where to go if they
needed help with finding a job or with basic needs. Over three-quarters said they know where to go
for help finding a job; 72% said they know where to go to access food; and 63% know where to go
for help making ends meet.

Applied Survey Research 51



2017 Kindergarten Readiness Assessment

Figure 35. Parenting Beliefs and Neighborhood Safety

| am able to soothe my child when he/she is 6% 11% _

upset

| feel safe in my neighborhood 6% 4% 1 SN
I know how to help my child learn 5% TS6% T SN
| can find someone to talk to when | need 59% 9% _

advice about how to raise my child

| have someone who can watch my child when | 1% 18% _

need to run an errand

| would know where to go for help if my family oo g0/ g T

needed food or housing

| would know where to go for hEIP if | needed 7% 16% _

help finding a job

| would know where to go for help if | had 12% 5% 38%  Imasw

trouble making ends meet

Strongly disagree Disagree ® Agree m Strongly agree

Source: Parent Information Form (2017)
Note: N=1,293-1,318. Percentages may not sum to 100 due to rounding. Proportions of less than 5% are not labeled.

Housing Instability: Family Mobility & Homelessness

To measure family mobility, parents/caregivers were asked how many addresses they had lived at
since the birth of their child. Over half of families had moved at least once in the child’s lifetime. In
addition, 2% of families reported that they had experienced homelessness at some point in the
child’s lifetime.

Figure 36. Family Mobility and Homelessness

48%
31%
14%

2% . 5% 2%
| - |
Had been 2 3 4 5 or more

homeless

Number of addresses

Source: Parent Information Form (2017)
Note: N=1,327-1,343. Percentages may not sum to 100 due to rounding.
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Family and Neighborhood Stressors Summary

e Over half of parents/caregivers reported experiencing some form of parenting stress (i.e.,
concerns about managing the child’s behavior, feeling the child does things that bothered
them, or feeling the child is harder to care for than other children) at least sometimes.

e Over half of parents/caregivers also reported work-related stress or concern about making
ends meet, and 10% had lost a job in the past year.

e Most parents/caregivers felt well supported with respect to taking care of their children
and taking care of basic needs. However, 29% of parents/caregivers did not have someone
to watch their child when they needed to run an errand and 37% did not know where to go
for help if they had trouble making ends meet.

e Two percent of children had been homeless at some point, and 21% have had at least three
different home addresses by the beginning of kindergarten.
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Family Activities and Routines

To better understand families’ routines and activities, parents/caregivers were asked to report how
often they spent time doing a variety of activities with their child during a typical week, including
reading, telling stories or singing songs, doing household chores, playing games or doing puzzles,
doing arts or crafts, and playing sports or exercising. In the current study, the frequency with which
families read to their children was significantly and positively associated with kindergarten
readiness. Families were most likely to report telling stories or singing songs on a daily basis and
were least likely to do arts and crafts with their child every day.

Figure 37. Frequency of Family Activities per Week

Tell stories or sing songs 14% 25% _
Household chores or pet care 24% 22% _—
Read for more than five minutes ~ 12% 28% _—
Play games or do puzzles 26% 31% -_

Play a sport or exercise 28% 33% _-

Do arts or crafts 42% 31% --

2x or less/week 3-4x/week m5-6x/week m Daily

Source: Parent Information Form (2017)
Note: N=1,265. Percentages may not sum to 100 due to rounding.

There were parent/caregiver differences in engagement in these family activities, with the mother
more likely to engage in all activities than the father. However, the gap between mother and father
engagement was smallest for sports or exercise and largest for arts and crafts.
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Figure 38. Family Activities

Ave. Number
Mother = 4 Sports or exercise
Father = 3

Games or puzzles

Read to child 85%

Told stories or sang songs 79%

Household chores

Arts and crafts

= Father ® Mother

Source: Parent Information Form (2017)
Note: N=1,325.

Bedtime and Screen Time

Just under half of children (45%) went to bed before 9PM on weeknights. Eight percent went to bed
at 10PM or later.

Figure 39.  Weeknight Bedtimes

Before 8pm m8:00 or 8:30 m9:00 or 9:30 ® |0pm or later

Source: Parent Information Form (2017)
Note: N=1,349. Percentages may not sum to 100 due to rounding.

The American Academy of Pediatrics (AAP, 2016) recommends that young children aged 2-5 get no
more than one hour of “screen time” per day, which includes time spent watching television or
videos or playing video or computer games. This recommended limit is to allow children ample time
for other activities, like playing outdoors and engaging with books.

Among children in this assessment, over half of children were exposed to more than the
recommended one hour of screen time per day, even during the school week.
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Figure 40.  Percent Exposed to Over One Hour per Day of Screen Time

80%

57%

Weekdays Weekends

Source: Parent Information Form (2017)
Note: N=1,295.

Family Activities and Routines Summary

e More than half of all children engaged in family activities with family members at home -
such as reading together or telling stories and singing songs — at least five times per week.

e Over half of children had a regular bedtime that was 9PM or later.
e Fifty-seven percent of children spent over an hour watching TV or playing video/computer

games on weekdays, more than the amount recommended by American Academy of
Pediatrics.
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Resources, Programs, and Services to Support Families

As mentioned earlier in the report, families’ use of community resources was a significant predictor
of kindergarten readiness in the current year. It was particularly beneficial for children’s readiness
when the child’s father utilized these resources, which included local parks, libraries, recreational
activities, camps and sports, museums, zoos, and arts/music programs. The most widely used
resources by parents/caregivers were local parks, followed by libraries, zoos, and recreational camps
or sports. Far fewer families reported attending arts and music programs or going to local museums.
Mothers were more likely to use all resources than fathers, but the gap in engagement was largest
for libraries.

Figure 41. Use of Community Resources
Avg. Number 71%
Mother = 3 P I 87%
Father = 2
. . 31%
oS I 64%
48%
200 I 61%
. . 46%
Recreatlonal aCtIVItIES, camps, SPOf'tS _ 57%
31%
S eUmS 40%
15%

Arts and music programs — 26%

Father ® Mother

Source: Parent Information Form (2017)
Note: N=1,338.

Parents/caregivers were also surveyed about their use of a variety of parent programs and services.
The most commonly used parenting resources were parenting websites (36%), followed by WIC
(Women, Infants, and Children), the federal program to support the nutritional needs of low-income
families with children under 5. Thirty percent of parents/caregivers said they had participated in
WIC. Roughly one in four parents/caregivers said they had received education about child
development or effective parenting, and even fewer had participated in playgroup programs,
received home visits from a professional, or had used Family Resource Centers.
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Figure 42. Use of Parenting Programs, Services, and Supports

Parenting websites

WIC (Women, Infants and Children)
Education about how your child develops
Information and/or education about parenting
Other parenting resources

Playgroup programs (e.g., Tiny Tots)

Home visits from a nurse, community worker,
or other provider

Family Resource Centers 4%

None of these

Source: Parent Information Form (2017)
Note: N=1,259-1,262.

7%

30%

23%

23%

10%

10%

30%

Resources, Programs, and Services to Support Families Summary

36%

e The most commonly utilized community resources, as reported by parents/caregivers, were

parks, libraries, and zoos, used by over 60% of families.

e Many parents/caregivers reported using parenting programs, services, and supports. The
most frequently used resources included parenting websites (36%) and WIC (30%).
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Families’ Preparation for Kindergarten

Parents/caregivers were asked about the types of activities they had participated in as well as the
types of information they had received to better prepare their child for entering kindergarten.

Seventy-one percent of parents/caregivers attended a school event or activity at their child care or
preschool, 68% attended a parent meeting, 49% asked child’s child care/preschool provider whether
their child was ready for kindergarten, 47% asked them questions about kindergarten, and 42%
volunteered in the classroom.

Figure 43. Engagement in Child’s Child Care/Preschool Setting

Attended a school event or activity at child I 7%
(]

care/preschool

Attended a parent meeting at child D 68%

care/preschool

Asked child’s child care/preschool provider I 45%

whether child was ready for kindergarten

Asked child’s child care/preschool provider I 47

questions about kindergarten

Volunteered in the classroom at child o
I 2%

care/preschool

None of these [N 14%

Source: Parent Information Form (2017)
Note: N=1,281.

Parents/caregivers also indicated the types of information they received to better prepare their
child for entering kindergarten. Over three out of four parents/caregivers received information
about how and when to register their child for school and general information about the readiness
skills children need for kindergarten. Just over seven in ten received information about how they
could help their children develop such skills, and 65% received information about how ready their
child was for school.

Figure 44. Receipt of Kindergarten Readiness Information
‘ ‘ Percent who ‘
received

Information about how and when to register child for school 78%
General information about the skills all children need for 76%
kindergarten

Specific information about how you could help your child 71%
develop skills to be ready for kindergarten

Specific information about how ready your child was for 65%
kindergarten

Source: Parent Information Form (2017)
Note: N=1,337-1,338.

Applied Survey Research 59



2017 Kindergarten Readiness Assessment

Parents/caregivers were also asked to report on kindergarten transition activities they had engaged
in prior to the start of school. The majority of parents/caregivers had worked on school skills with
their child (79% of mothers and 48% of fathers), provided opportunities for the child to play in small
groups with other children (79% of mothers and 44% of fathers), and visited the elementary school
with the child (77% of mothers and 44% of fathers). Other transition activities were less common.

Figure 45. Kindergarten Readiness Activities

Ave. Number \n/grked with child on school skills

Mother =5 79%
Father = 3 Provided play group opportunities 79%
Visited elementary school with child 77%

Attended parent mtg/orientation 70%
Met kindergarten teacher
Read books/watched videos about K with child

Read books/articles about transition

Father ®m Mother

Source: Parent Information Form (2017)
Note: N=1,324.

Families’ Preparation for Kindergarten Summary

e The majority of parents/caregivers reported engaging in activities at the child’s child care or
preschool site. The most commonly reported activities included attending a school event
(71%) or a parent meeting (68%).

e Most parents/caregivers also received kindergarten readiness information, including
information about the skills children need for kindergarten (76%) and how
parents/caregivers can help children develop those skills (71%).

e The most commonly reported kindergarten readiness activities parents/caregivers engaged

in included working with the child on school skills (79% of mothers and 48% of fathers) and
providing playgroup opportunities for the child (79% of mothers and 44% of fathers).

Applied Survey Research 60



Early Childhood Education Experiences

Preschool has long been known to help reduce gaps in
readiness between poorer children and their more affluent
peers (Heckman, 2006; Zhai, Brooks-Gunn, & Waldfogel,
2011). Furthermore, it is associated with long-term benefits
for attendees, including improved educational attainment,
earnings, and employment in adulthood (Heckman & Raut,
2013). In this study, formal ECE experience was in fact the
strongest predictor of higher readiness scores.

As the figure below shows, more than four out of five
children (85%) attended either licensed preschool or childcare center, licensed family child care, or
Transitional Kindergarten (TK) in the year prior to kindergarten. Sixty-seven percent attended
preschool or a childcare center and 16% attended TK. In addition, 1% of students received care in
licensed family child care. In the infant and toddler years, children were less likely to attend formal
ECE; just 57% of children had formal ECE experience in the infant/toddler years. Most children who
attended infant/toddler care also attended ECE in the preschool years (only 2% of the sample
received care only in the infant/toddler years).

Figure 46. Children’s Preschool/Child Care Experience

85%
67%
>7% . 55%
48% 43%
‘ ‘ 31%
16% 5% 9% 1%
> | ”
Any Center TK FCCH None Any Center FCCH None ECE ECE ECE None
formal formal IT& Pre T
ECE ECE Pre only only
Preschool Age Infant/Toddler

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,168-1,402.

There were few changes in ECE experience between 2015 and 2017, but the percentage of children
who had formal ECE rose substantially between 2013 and 2015, driven primarily by an increase in TK
attendance. Although in previous years the effect of TK on readiness was similar to that of preschool
or family care attendance, in 2017, children who attended TK had higher readiness levels than
children with other forms of care.
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Figure 47.

64%

58%

2013

2017 Kindergarten Readiness Assessment

Children’s Formal ECE Experience 2013-2017

83% 85%
63% 67%
18% 16%
2A . 1%
2015 2017

= Any ECE m Licensed center-based care mTK = FCCH

Source: Kindergarten Observation Form (2013, 2015, 2017), Parent Information Form (2013, 2015, 2017).

Note: N=1,168-1,402.

Children exposed to formal
early education came from
families with higher incomes.
Latino(a) children and
English Learners were less
likely to have formal ECE,

which may indicate
disproportionate access
and/or cultural preferences
about keeping preschool age
children at home.

Applied Survey Research

Preschool attendance has been shown in countless studies to
be strongly related to enhanced kindergarten readiness skills.
Among children in this sample, the vast majority had some form
of formal early childhood education experience, and these
children had higher readiness skills than those who did not.
However, such experience was not uniform across subgroups of
children in the sample. The following figures disaggregate
preschool, family care, and TK attendance by various child and
family characteristics, including race/ethnicity, English Learner
status, income, maternal education, and single parenthood. All
the associations were statistically significant. As the first figure
shows, Hispanic/Latino students had the lowest attendance
rates (61%), while Asian/Pacific Islander students were most
likely to have attended formal early child care (72%).
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Figure 48. Percent Attending TK, Preschool, or Licensed Family Care, by Race/Ethnicity

70% 72% 71% 68%
61%

% 2% 17%

ol 5% 16% 16% % 15% 49

13% 10% 10% d 4%

il ol k- Al b

Black/AA Asian/PI Hispanic/ White Multiracial/
Latino Other***

No ECE ®TK ®Licensed center-based care 1 Licensed FCCH

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,400. ***Statistically significant at p<.001.

English Learners, children of single parents, and children whose mothers had a high school
education or less were more likely to have no formal early care (ECE) experiences compared to their
non-English Learner peers, children in multi-parent families, and children with mothers who had at

least some college.

Figure 49. Percent Attending TK, Preschool, or Licensed Family Care, by English Learner,
Single Parenthood, and Maternal Education

70% 67% 67%
61% 59%
48%

28%6%  25%

23% 21%
o, 179 ° o 7% 169
16 e 129 14% 6
I 0% I 2% I 0% I 1% 0% I 0%

English Learner Not English  Single parent  Multi-parent®*  HSorless At least some
Learner*** college™**

No ECE ®TK ®Licensed center-based care  © Licensed FCCH

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)

Note: N=1,303-1,402. ***Statistically significant at p<.001.
Families’ choice of child care was also largely dependent on their annual income. Families whose
income was under $50,000 were significantly more likely to choose Head Start or other subsidized
child care arrangements for their children than higher income families. Conversely, relative to lower
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income families, families whose income was $50,000 or higher were more likely to choose
nonsubsidized licensed center-based care or licensed family child care for their children.

Figure 50. Child Care Arrangements By Income

72%
56%
41%
37% 359 o
27% % fO% % 032/°
20% 2% 6% a0 . 262,%26 6% 18%
12% |64 54 13%3% .
Bl % B o B o I 0% T 46.2% 3%
$0 - $15,000 - $35,000 - $50,000 - $75,000 - $100,000 or
$14,999 $34,999 $49,999 $74,999 $99,999 more’

No ECE mTK Subsidized child care Other center-based care Licensed FCCH

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,282. ***Statistically significant at p<.001.

The majority of children (86%) who had formal preschool/child care experiences had attended only
one setting. Also, there was some variation in terms of the average number of hours children spent
in care; close to half (49%) attended 20 hours per week or fewer, 39% attended 21-40 hours per
week, and 12% attended over 40 hours per week.

Figure 51. Preschool/Child Care Experiences, By Number of Settings and Hours Per Week

86%
35%
o 21%
1% 14% 8% 12%
3%

I 2 3 or more Fewer 11-20 21-30 31-40 41 hours
than 10 hours hours hours  or more
hours

Number of Settings Hours per Week in Care

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,131-1,132.

Over a quarter (28%) of families said they would have chosen a different arrangement if they could
have afforded it. Parents/caregivers were also asked to indicate the reasons why their children were
not in care. Among the families who did not place their child in care, 32% said formal care costs too
much and 39% said that they preferred to keep their child at home. It is important to note that
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these children without ECE experience have lower readiness scores than those in care. However,
among children without ECE experience, there were no significant differences in readiness based on
the reasons the child was not in care (e.g., readiness levels of children whose parents/caregivers
preferred to keep the child at home were similar to readiness levels of parents/caregivers who cited
other reasons for not having the child in care).

Figure 52. Preschool/Child Care Experiences, By Reasons Not in Care

39%
2%
28% 32%
6% >% 4% 3% 1%
Would have Preferred to Costs too Not No room atNot satisfied None Child has
chosen keep child much available  preferred with quality  nearby disability
different home days/times site
arrangement needed

(N=1,252)

Reasons Child Not in Care
(% of 382 Children Not in Care--Infant/Toddler or Pre)

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)

Note: N=1,252 (different arrangement); 382 (reasons not in child care).

Responses to these questions about child care experiences varied by income and race/ethnicity.
Nearly half (48%) of families earning between $50,000 and $75,000 per year said they would have
chosen a different care arrangement if they could have afforded it, a rate higher than all other
income groups. Likewise, families in this income group were most likely to say their child was not in
child care because it was too costly. These are families that may not meet the income eligibility
threshold for subsidized care, but also may not earn enough to keep up with the high cost of living in
the county. On the other hand, families earning at least $100,000 were more likely than families
with lower incomes to say they were not satisfied with the quality of care.

There were also significant racial/ethnic differences in the proportion of families who said child care
costs too much. Nearly half of African-American families said child care was too expensive, whereas
only one-quarter of Hispanic/Latino families cited this reason for not having their child in care (rates
among Asian/Pacific Islander and white families fell in between, at 38% and 29%, respectively).
There were no other significant differences in responses to these child care experience questions
based child or family characteristics.

Child Care Experiences and Readiness

Participation in ECE was associated with higher kindergarten readiness across the sample. However,
participating in TK in particular yielded greater benefits for children with certain characteristics. As
shown below, the effects of TK on readiness are larger for children of mothers with lower education,
children from low-income families, and children who do not read with family daily. The effects of
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preschool in these subgroups were also analyzed, but only TK showed significant interactions with
child and family characteristics.

Figure 53.  Percent Fully Ready, by TK and Child/Family Factors

66% 1 63%
. >6% 55% 51% 51%

° . 4 I % 37%

5 I I30£ I I

HS or less At least some  Under $35k  $35k or more Not daily Daily

college
Maternal education™* Family income** Reading with child*
ENo TK mTK

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)

race/ethnicity, special needs, English Learner, and well-being.

In addition, the pattern of ECE experiences a child had in the birth to five years was associated with
readiness. As shown below, attending care in both the infant/toddler years and in the preschool
years boosted readiness by about 7 percentage points relative to attendance only in the preschool
years. However, the readiness levels of children attending only infant/toddler care were similar to
the readiness levels of children who had no child care at all.

Figure 54. Percent Fully Ready, by Pattern of ECE Experiences

51%
44%
33%
27%
No child care Infant/Toddler care Preschool/TK only  Infant/Toddler care &
only preschool/TK**

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)

family SES, and well-being.

Readiness levels were also significantly and positively associated with the number of hours per week
a child spent in ECE. For example, at least half of children who were in care over 20 hours per week
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were Fully Ready for kindergarten, compared to just 39% of children who were in care fewer than 10
hours per week.

Figure 55.  Percent Fully Ready, by Hours per Week in Care

53%
50% 50%

45%
39%

Fewer than 10 hrs 11-20 hrs 21-30 hrs 31-40 hrs 4| hrs or More*

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=930. *Statistically significant at p<.05. Adjusted for age, gender, race/ethnicity, special needs, English Learner, family
SES, and well-being.

Early Childhood Education Experiences Summary

e Overall, 85% of students had attended some type of formal early childhood education
(preschool, licensed family child care, or TK) in the year preceding kindergarten. Fewer
children were enrolled in licensed infant/toddler care (57%).

e ECE experience varied by race/ethnicity (Hispanic/Latino students had the lowest
attendance rates), English Learner status (English Learners were less likely to attend), family
structure (single parents were less likely to have their child in ECE), and maternal education
(ECE experience was less common among children of mothers with no more than high
school education). In addition, ECE experience was more common among children in high
income families (i.e., $75,000 or more), but enrollment in subsidized childcare was more
common among children and families earning less than $50,000 per year.

e  Child care stability was high, with 86% of children attending only one site. One-third of
children were in care over 30 hours per week.

e Nearly 30% of parents/caregivers said they would have chosen a different child care
arrangement if they could have afforded it. Families earning $50,000-$74,999 were most
likely to say they would have chosen a different child care arrangement. Among the families
who did not have their child in care, 32% said childcare costs too much, and 39% said that
they preferred to keep the child at home. African-American families and families earning
$50,000-574,999 were most likely to say that childcare costs too much. Families earning at
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least $100,000 were most likely to report that they were not satisfied with the quality of
child care available.

e Participation in ECE was associated with higher readiness scores among all children, but TK
was particularly beneficial for children of mothers with lower education levels, children

from low income families, and children who did not read with their family on a daily basis.

e Kindergarten readiness levels were higher if the child attended ECE as an infant/toddler
and preschooler than if he or she attended only as an infant/toddler or preschooler.

e Readiness levels were also higher among children who attended ECE for at least 20 hours
per week.
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Special Section: Preschool Quality (QRIS)

Across the state, preschools and family child care sites are being rated according to the Quality
Rating and Improvement System (QRIS), which is intended to assess quality for the purposes of
establishing standards and accountability, providing incentives to improve quality, and educating
child care consumers about program quality. The sites are given a score ranging from Tier 1 (lowest
quality) to Tier 5 (highest quality). Data on children who attended preschool or family child care in
the 2017 Kindergarten Readiness Assessment were matched to QRIS ratings of the site they
attended, wherever possible. This resulted in a subsample of 225 children whose preschool or family
child care site (as reported by their parents/caregivers) could be matched to a QRIS-rated site. As
shown below, these children attended one of 82 QRIS rated sites. The majority of them (127)
attended a site with a rating of 4 out of 5.

Figure 56. Number of Children and Sites in Study Sample, by Overall QRIS Rating

QRIS rating  Number of sites Number of children

Tier 2 4 7

Tier 3 20 75
Tier 4 49 127
Tier 5 9 16
Total 82 225

The children who attended a QRIS site went on to attend 43 different elementary schools in 13
school districts. Schools in which 10 or more children with a QRIS rating attended are Tyrrell, Harder,
Haight, Park, Schafer Park, Washington, Community United, Glassbrook, and Palma Ceia.
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Figure 57. Number of Children in QRIS Sites, by Elementary School

School
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Park
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Esperanza
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Child and Family Characteristics of Children Attending a QRIS Site

The characteristics of children who went to a QRIS-rated site (i.e., QRIS children) were compared
with the characteristics of children who went to other licensed center-based or family child care
settings (i.e., non-QRIS children), children who attended Transitional Kindergarten (TK), and children
who did not have any formal Early Childhood Education (ECE) experience (i.e., children without ECE).
There were 225 QRIS children, 737 non-QRIS children, 229 TK children, and 215 children without ECE
included in the analysis.

Demographic Characteristics

First, the demographic characteristics of these subsamples were compared. These groups differed in
English Learner status, presence of special needs, race/ethnicity, maternal education, and family
income. As shown below, children without ECE and QRIS children were more likely to be English
Learners compared to non-QRIS children and TK children. QRIS children also were more likely to
have a diagnosed special need compared to other children in the sample.

Figure 58. English Learner and Special Needs Status, by Child Care Arrangement

57%
52%
36%
28%
13% . .
. 9% 9% Iy
English Learner*** Special Needs+

E QRIS mNon-QRIS TK No ECE

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)
N=1,401-1,406. +Marginally significant at p<.|0; ***statistically significant at p<.001.

The racial/ethnic makeup of the subsample who attended a QRIS site was also similar to the
subsample of children without ECE. Compared to non-QRIS and TK children, children attending a
QRIS site and children without ECE were more likely to be Hispanic/Latino and less likely to be
Asian/Pacific Islander or white.
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Figure 59. Race/Ethnicity, by Child Care Arrangement

O CEEEI s % 8%
Noecer [NEEEN s ux %

® Black/AA ® Asian/Pl = Hispanic/ White ¥ Multiracial/Other
Latino

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)

N=1,404. ***Statistically significant at p<.00|. Percentages may not sum to 100 due to rounding. Proportions of less than 5%
are not labeled.

The family income and maternal education of the QRIS children were also similar to those of the
children without ECE. Children attending a QRIS site and children without ECE were more likely than
children in a non-QRIS site and TK to come from families earning under $35,000 and less likely to
come from families earning $100,000 or more.

Figure 60. Family Income, by Child Care Arrangement

60%

33%
N o 24% 229%
19%  20% 6% 6% I2°|8% 39
6% 8% 9% g%l 1% 9% 794 =7 g9l 0%o,10% 9%
- B mll =l mEEN =
$0-$14999  $15,000 - $35,000 - $50,000 - $75,000-  $100,000 or
$34,999 $49,999 $74,999 $99,999 more*¥k

B QRIS ®mNon-QRIS mTK © No ECE

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)
N=1,284. ***Statistically significant at p<.001.

Likewise, children in a QRIS site and without ECE experience were more likely to have mothers

without a high school diploma and less likely to have mothers with a college degree compared to
children in other child care settings.
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Figure 61. Maternal Education, by Child Care Arrangement

69%
55%
27% R 22% % 7% o
o 16% 1 7% ® 15 17% 4"
] - []
Less than HS High school Some college College degree***

B QRIS ®mNon-QRIS mTK " No ECE

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)
N=1,305. ***Statistically significant at p<.001.

Health and Well-Being and Attendance of Children Attending a QRIS Site

Teacher reports of child health and well-being among the subsamples were also compared, after
controlling for demographics (gender, age, family income, special needs, and English Learner status).
Overall, QRIS children’s well-being was similar to that of children without ECE; these children were
more likely to appear hungry, tired, or sick, than children in TK or non-QRIS child care settings. They
also were more likely to be frequently absent or tardy than non-QRIS and TK children.

Figure 62. Child Health & Well-Being & Attendance, by Child Care Arrangement

18%
6% 1s% 15% .
13% o 13% °
o 12%
% 10%
9% 9% °
7% 7%
o %
I SA I II ¥
Hungry*** Tired* Sick** Absent** Tardy+

B QRIS ®Non-QRIS =TK  No ECE

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)
N=1,398-1,401. +Marginally significant at p<.10; *statistically significant at p<.05; **statistically significant at p<.0l;
*¥statistically significant at p<.001. Adjusted for gender, age, race/ethnicity, family SES, special needs, and English Learner
status.

Family Activities and Preparation for Kindergarten of Children Attending a QRIS Site

Next, the four groups of children (QRIS, non-QRIS, TK, and no-ECE) were compared on kindergarten
preparation and family activities, after controlling for the effects of demographics.
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Parents/caregivers of QRIS children engaged in a similar number of kindergarten preparation
activities and received a similar amount of information about kindergarten compared to
parents/caregivers of non-QRIS and TK children. For example, prior to entering kindergarten,
parents/caregivers of children with ECE experience, regardless of type, had received more
information about kindergarten than children without ECE. These parents/caregivers also engaged
in a greater number of preparation activities compared to parents/caregivers of children without
ECE (e.g. attending a parent meeting or orientation, meeting the kindergarten teacher). Finally,
compared to parents/caregivers of children in other ECE settings, parents/caregivers of childrenin a
QRIS site were significantly more likely to engage in activities at the child care setting, including
attending a parent meeting or orientation, volunteering in the classroom, and asking the child’s
childcare provider about kindergarten. This question did not apply to children without ECE.

Figure 63. Kindergarten Preparation and Child Care Engagement, by Child Care Arrangement

55 53 5.5
i 49
3.5
32 3.0 3.1 3.0 30
25
N/A
Information on K*** Preparation activities** Child care engagement™**

B QRIS ®mNon-QRIS = TK " No ECE

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)
N=1,215-1,223. **Statistically significant at p<.01; ***statistically significant at p<.001. Adjusted for gender, age, race/ethnicity,

family SES, special needs, and English Learner status.

Further, parents/caregivers of QRIS children, non-QRIS children, and TK children reported that they
had utilized more types of community resources, such as museums and libraries, and parenting
resources, such as parent education classes and Family Resource Centers, than parents/caregivers of
children without ECE. Interestingly, there was no difference between the groups in the degree to
which they engaged in family activities, such as reading.
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Figure 64.  Community and Parenting Resource Use, by Child Care Arrangement

3.9 3.9 3.9
3.5
1.5 1.5
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Community resources™* Parenting resources+

B QRIS mNon-QRIS = TK ' No ECE

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)
N=1,171-1,237. +Marginally significant at p<.10; **statistically significant at p<.0|. Adjusted for gender, age, race/ethnicity,
family SES, special needs, and English Learner status.

Kindergarten Readiness of Children Attending a QRIS Site

Finally, the kindergarten readiness scores of QRIS children were compared to those of children
without ECE and in other types of child care.'? As shown in the chart below, QRIS children
outperformed children without ECE in all kindergarten readiness domains and their scores were
similar to those of non-QRIS and TK children.

12 |n this section, we compare average school readiness scores rather than the percent Fully Ready for kindergarten, as there
were no significant differences and percent Fully Ready based on QRIS ratings and assessment scores, but there were
significant differences in average readiness scores as described here.
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Figure 65. Kindergarten Readiness Scores, by Child Care Arrangement

4.00
338333| 33833| 33933034 332330342
Overall*** Self-Regulation***  Social Expression*** Kindergarten

Academics™***
® QRIS m Non-QRIS = TK = No ECE

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)
Note: N=1,200-1,254. *Statistically significant at p<.05; **statistically significant at p<.0|; ***statistically significant at p<.001.
Adjusted for gender, age, race/ethnicity, family SES, special needs, and English Learner status.

The relationship between kindergarten readiness and QRIS overall Tier and QRIS element ratings
was explored. As shown below, there were no significant differences in readiness scores based on
overall Tier ratings. However, children attending sites with a higher Program Environment Scale
rating had higher readiness scores than children attending sites with a lower Program Environment
Scale rating. These children also had higher Self-Regulation and Kindergarten Academics scores.

Figure 66. Kindergarten Readiness Scores, by QRIS Tier Rating

4.00
3.30 33

3.173.23 325 320324 9326 313 313307
3.00
- I I I
1.00

Overall Self- Social K Academics Overall* Self- Social K Academics+

Regulation Expression Regulation* Expression
Overall Program Environment Scale

W Tier 2-3 = Tier 4-5

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)

Note: N=197-199. +Marginally significant; *statistically significant at p<.05. Adjusted for gender, age, race/ethnicity, family SES,
special needs, and English Learner status.

We then examined the relationship between kindergarten readiness scores and scores on the ECERS
and CLASS assessments. Overall scores on these two instruments were not significantly related to
kindergarten readiness. However, we also analyzed the correlation between the subscale scores on
these assessments and kindergarten readiness. Although the CLASS subscales were not associated
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with readiness,'? several ECERS subscales demonstrated a significant association with readiness
scores. Sites with higher Language-Reasoning scores had children with higher readiness scores than
sites with lower Language-Reasoning scores. Likewise, sites with Space and Furnishings scores of 4
or higher had children with higher readiness scores than sites with lower Space and Furnishings
scores (interestingly, the highest scores were among children attending a site with a score of 4-
5.49). Furthermore, Language-Reasoning scores were significantly and positively associated with
children’s Kindergarten Academics scores and Space and Furnishings scores were positively
associated with children’s Self-Regulation scores.

Figure 67. Overall Kindergarten Readiness Scores, by ECERS Subscale Score

4.00
311319303 7 3I9323 3.153.16 3.1832 3103.17 3275 14
3.00
2.00
1.0 A
Activities Interaction Language- Parents and Personal Care  Program Space and
Reasoning* Staff Routines Structure Furnishing*

Lower than 4 = 4-549 m5.5 or higher

Source: Kindergarten Observation Form (2017), Parent Information Form (2017), First 5 QRIS database (2017)
Note: N=182. *Statistically significant at p<.05. Analyses adjust for gender, age, family income, special needs, and English
Learner status. *Data not shown for score categories with fewer than 10 cases.

Section Summary

e Children who attended a QRIS-rated site and those without ECE tended to be more
disadvantaged on socioeconomic and health outcomes than children in other former ECE
settings. However, despite their relative socioeconomic disadvantage, families of QRIS
children were similar to the families of children with other types of formal ECE experience
in terms of kindergarten preparation activities and use of parenting and community
resources. Accordingly, their children were more ready for kindergarten, compared to
children who had similar demographic profiles but did not attend formal ECE. Thus, QRIS
appears to be offering a support to vulnerable families that helps bring children’s readiness
in line with their peers.

e Although there were no significant differences in readiness based on the overall QRIS Tier
rating of the sites attended by kindergarten readiness assessment participants, children

13 The simple bivariate correlation between CLASS Instructional Support scores and Kindergarten Academics was positive and
significant, but the relationship was no longer significant once we controlled for child and family demographics. The
correlations between Instructional Support and overall readiness and other domains were not significant.
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attending a program with a higher Program Environment Scale rating had higher readiness
than children attending a program with a lower rating.

e There were no significant differences in readiness based on CLASS scores after controlling
for other significant factors related to readiness, but there were some differences based on
ECERS subscale scores. Children attending a site with higher Language-Reasoning and Space
and Furnishings scores tend to have higher readiness levels than children attending sites
with lower scores on these subscales. Although additional research with larger samples is
needed to validate these findings, they suggest QRIS programs in Alameda County are
improving the kindergarten readiness levels of children, particularly if they provide a higher
quality environment to the children in their care.
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Special Section: Oakland’s Castlemont
Neighborhood

There were 25 children in the Kindergarten Readiness Assessment
sample who lived within one mile of Castlemont High School or
attended the closest elementary school in the sample (East
Oakland Pride) to Castlemont High School. Because of First 5
Alameda’s desire to increase services for families with young
children and enhance service coordination in this high-need
neighborhood, we explored the child and family characteristics of
children in the Castlemont neighborhood compared to children
living elsewhere in the county.

Kindergarten Readiness

There were no significant differences in kindergarten readiness levels between children living in
Castlemont and children living in other parts of the county. As shown below, approximately 42% of
children in Castlemont were Fully Ready, compared to 44% of children who lived elsewhere. There
were some geographic differences in the percent who were ready on each of the Building Blocks,
but the differences did not rise to statistical significance.

Figure 68. Kindergarten Readiness of Children in Castlemont
72%
65%
60% 58% 60%
T I I I 46%
All Building Blocks Self-Regulation Social Expression Kindergarten
Academics
® Not Castlemont Castlemont

Source: Parent Information Form (2017)
Note: N=1,367-1,440.

Child and Family Demographics

As shown in the following chart, children in the Castlemont neighborhood were significantly more
likely to be English Learners and Hispanic/Latino than children living in other parts of the county.
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However, there were no differences between Castlemont children and children from other parts of
the county in terms of age, special needs, or gender.

Figure 69. Demographic Characteristics of Children in Castlemont
68%
60%
38% 39%
31%
|87 20% 16%
8% 49
4% 9|A 0%
English Hispanic/ White Asian/PI Multiracial/  Black/AA

Learner®* Latino*®* Other

H Not Castlemont Castlemont

Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,316-1,444. **Statistically significant at p<.0l.

Families in Castlemont were significantly more likely than other families to earn $50,000-$74,999
and significantly less likely to earn $75,000 or more. Differences between the Castlemont families
and other families were smaller at the lower income levels. There also were no significant
neighborhood differences in maternal education and family structure.

Figure 70. Demographic Characteristics of Families in Castlemont
42% 41%
29% 30%
5%
21% 21%
16% . 16%
|1%go, 12%3% 100 oy
|
$0-  $15,000 - $35,000 - $50,000 - $75,000 - $100,000 No more Single
$14,999 $34,999 $49,999 $74,999 $99,999 or more* than HS parent
® Not Castlemont Castlemont

Source: Parent Information Form (2017)
Note: N=1,297-1,342. *Statistically significant at p<.05.
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Health and Well-Being and Attendance

Teacher ratings of child health and well-being and school attendance of Castlemont children were
also compared to the ratings of children living in other parts of the county. Although a higher
proportion of Castlemont children exhibited well-being and attendance concerns on at least some
days, only the difference in the percent who appeared hungry approached statistical significance.
There were no differences between Castlemont children and other children in access to health care
and dental problems.

Figure 71. Health and Well-Being and Attendance of Children in Castlemont
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Source: Kindergarten Observation Form (2017), Parent Information Form (2017).
Note: N=1,436-1,437. +Marginally significant at p<.10.

Early Childhood Education Experiences

As shown in the following chart, there were significant differences in the proportion of children in
Castlemont who attended formal licensed child care or Transitional Kindergarten in the year prior to
kindergarten compared to the proportion of children not living in Castlemont who had these early
childhood education (ECE) experiences. In the year prior to kindergarten, 63% of children in
Castlemont attended formal ECE, while 85% of children in other parts of the county had formal ECE
experience. This disparity was primarily driven by differences in participation in licensed center-
based care. In contrast, the percent who had attended formal ECE in the infant/toddler years did not
differ between Castlemont children and children living elsewhere in the county.
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Figure 72. Early Childhood Education Experiences of Children in Castlemont
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Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,168-1,402. **Statistically significant at p<.0l.

Twenty-two families in Castlemont responded to the question on the parent survey about whether
they would have chosen a different child care arrangement if they could have afforded it. Five of
these families (23%) responded that they would have chosen a different arrangement; this is not
significantly different from the percent in the full sample (28%) who would have chosen a different
arrangement.

There were eight children in Castlemont who had not attended child care in the infant/toddler or
preschool years and had a parent/caregiver who responded to questions on the parent survey
regarding reasons for not attending child care. Four of these families said that they preferred to
keep their child at home, one family said that child care cost too much, and one said their child has a
disability. There were too few families in Castlemont who responded to these questions to make a
comparison to the full sample.

Figure 73. Child Care Preferences Reported by Families in Castlemont
25%
23% >
13% 13%
0% 0% 0% 0%
Would have Preferred to  Costs too  Not available No roomat Not satisfied None nearby  Child has
chosen keep child much days/times  preferred site with quality disability
different home needed
arrangement
(N=22)

Reasons Child Not in Care
(% of 8 Children Not in Care--Infant/Toddler or Pre)

Source: Parent Information Form (2017).
Note: N=8-22.
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Resource and Service Use

We also examined neighborhood-based differences in parent/caregiver engagement in family
activities, kindergarten preparation, and use of community resources. Although there were no
differences in family activity engagement (e.g., reading, telling stories/singing songs, or doing arts
and crafts) or kindergarten preparation (e.g., working on school skills with the child, attended a
parent meeting or orientation, or receiving information about kindergarten), parents/caregivers in
Castlemont were significantly less likely to report taking their children to the library than
parents/caregivers in other neighborhoods.

Figure 74. Community Resources Used by Families in Castlemont
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Source: Parent Information Form (2017)
Note: N=1,372. **Statistically significant at p<.01.

In terms of parenting resources utilized, Castlemont families were more likely to report receiving
home visits then other families. However, they also were more likely to report using none of the
listed parenting resources compared to families living elsewhere in the county.
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Figure 75. Parenting Resources Used by Families in Castlemont
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Source: Parent Information Form (2017)
Note: N=1,259. +Marginally significant; *statistically significant at p<.05.

Parenting and Family Stress

Responses of parents/caregivers in Castlemont to questions about parenting stress were also
compared to reports of parenting stress among parents/caregivers in other parts of the county.
There were statistically significant differences between Castlemont parents/caregivers and other
parents/caregivers in responses to two of these questions: “your child does things that really bother
you a lot” and “your child is much harder to care for than most children.” Castlemont
parents/caregivers were significantly more likely to agree with these statements than other
parents/caregivers.

Figure 76. Parenting Stress Reported by Families in Castlemont
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Source: Parent Information Form (2017)
Note: N=1,282-1,301. **Statistically significant at p<.01; ***statistically significant at p<.001.
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In contrast, there were no significant differences between Castlemont families and families from
other parts of the county in experiences of safety, housing, and basic needs concerns. The
differences in housing mobility, homelessness, neighborhood safety, and concerns about basic
needs, did not rise to the level of statistical significance.

Figure 77. Safety, Housing, and Basic Needs in Castlemont
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Source: Parent Information Form (2017)
Note: N=1,276-1,331.

Section Summary

e There were no significant differences in the readiness levels of children living in Castlemont
compared to children living in other parts of the county.

e Children in Castlemont were more likely to be English Learners and Hispanic/Latino, and
their families were less likely to earn $75,000 or more than other children in the sample.

e (Castlemont children were somewhat more likely to appear hungry according to their
teachers, but geographic differences in health and well-being concerns were not statistically
significant.

e Formal ECE experience was significantly less common among children in Castlemont
compared to the children in other parts of the county. About one-quarter of families in
Castlemont said they would’ve chosen a different child care arrangement if they could have
afforded it.

e Castlemont families did not significantly differ from other families in terms of housing,
neighborhood, and family stressors, but they were less likely to use libraries, more likely to
report that they did not use any parenting resources, and more likely to report high levels
of parenting stress.
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Conclusions and Discussion

The results of the 2017 Alameda County kindergarten readiness assessment largely parallel those of
the 2015 study. As in 2015, this study underscores the importance of achieving optimal health and
development, having supportive families, and engagement in enriching activities inside and outside
the home (e.g., attending formal ECE, using community resources, and having regular reading
routines) in order to enter school socially, emotionally, and academically ready to learn. Below, we
review the key study findings and examine ways that future interventions can help us address
disparities in readiness.

Key Findings
Forty-four percent of children were Fully Ready for kindergarten

After weighting the sample to be representative of the county’s kindergarten population, 44% of
students in the county were considered Fully Ready for school. This benchmark indicates readiness
scores that were at or near proficiency in the areas of Self-Regulation, Social Expression, and
Kindergarten Academics. An additional 35% of students were considered Partially Ready by
demonstrating readiness in one or two of the key areas, while 21% were considered Not Ready by
falling below the benchmark in all areas. These readiness levels were similar to those found in 2015,
likely because they were minimal changes in the sample characteristics over this time period.
Readiness levels were higher in Albany, Berkeley, and Fremont, and lower in several neighborhoods
in Oakland and Hayward, as well as a few neighborhoods in Pleasanton and Livermore.

Major predictors of readiness: Preschool, licensed family care, or TK attendance; child
well-being; special needs; family’s socioeconomic status; age; English fluency; gender;
use of community resources; parenting stress; and reading with children.

Children who were ready for school were more likely to be healthy, well-rested, and well-fed when
they went to school; from relatively affluent and educated families; to be female; to have attended
a preschool, licensed family care, or Transitional Kindergarten (TK) in the prior year; to be fluent in
English; to be typically developing; and to be older than their peers. These findings are similar to
those of prior Alameda County readiness studies, as well as other research on factors related to
kindergarten readiness. For example, kindergarten-aged girls tend to have better language and
reading skills than boys, as well as the social skills and classroom behavior more conducive to
success in kindergarten (Tach & Farkas, 2006; Zill & West, 2001) and later grades (Bettencourt,
Gross, & Ho, 2016). There is also extensive evidence that children from families with higher
socioeconomic status and greater access to preschool and child care options tend to be better
prepared for kindergarten entry than their peers (Crosnoe & Cooper, 2010; Entwisle, Alexander, &
Olson, 2005; Isaacs, 2012).

Greater participation in TK may also improve readiness in the county, particularly among more
vulnerable children. In the 2017 study, 16% of kindergarten students were reported by their
teachers or parents/caregivers as having attended TK in the prior year, quadruple that of the 2013
sample, when 4% of children were reported as former TK students. The current body of research,
including the current study, suggests the positive impact of TK on readiness is as great or greater
than the impact of preschool (Manship et al., 2017). The effect of TK on readiness in this study was

Applied Survey Research 86



particularly great for children from low SES families and children who were not read to on a daily
basis.

ECE dosage and quality also appeared to have an impact on readiness. Children had higher readiness
if they attended ECE as both an infant/toddler and preschooler and if they attended for at least 20
hours per week. This finding is in line with other research showing that the number of hours per
week a child attends preschool has a significant and positive association with kindergarten readiness
(Reynolds et al., 2014). In addition, children enrolled in sites participating in Alameda County’s
quality improvement program (QRIS) had similar readiness and family engagement levels to children
with other ECE experiences, despite coming from more disadvantaged backgrounds. The findings
suggest that QRIS is offering a support to child care sites and the families they serve that helps bring
vulnerable children’s readiness in line with their peers.

As in previous assessments, child health and well-being stood out as one of the strongest predictors
of readiness. Children who came to school healthy, well-rested, and well-fed had higher readiness
scores than those who did not. The results from the current study support research that has found
that a child’s health significantly contributes to kindergarten readiness (Currie, 2005). This research
suggests that children must have their basic health needs met before they can begin to develop
social, emotional, and academic skills.

In addition, we found that children had higher readiness levels if their families utilized more
community resources, like parks, libraries, and museumes; if their parents/caregivers reported lower
levels of parenting stress; and if their families read to them on a daily basis. Families who utilized
more resources (particularly those families in which fathers and mothers were both engaged) may
have also provided other enriching experiences to their children, whereas parents/caregivers with
higher levels of stress may have been overwhelmed by the challenges of parenting and therefore
found it difficult to concentrate on helping the child prepare for kindergarten. Finally, regular
reading with the child may improve kindergarten readiness because this activity has recently been
shown to activate parts of the brain associated with complex language, executive functioning, and
socioemotional processing (Hutton et al., 2017).

The effects of these predictors of readiness are cumulative and can help close readiness gaps among
children. Exposing vulnerable children to enriching and supportive environments will improve the
likelihood that they are ready for kindergarten.

How Do We “Turn the Curve”?

The findings from the current study point to several strategies that First 5 Alameda County and its
partners throughout the community can undertake to help improve the readiness of the county’s
children.

Align interventions and policy initiatives with significant predictors of readiness

Current First 5 Alameda County investment strategies address many of the predictors of readiness,
by improving the quality of children’s early experiences. For example, Help Me Grow and home
visitation promote early identification and intervention for children at risk for or who have special
needs, as well as improve children’s health and well-being. Additionally, First 5’s investment in early
childhood education quality can enhance an intervention that is consistently one of the strongest
predictors of readiness, particularly for disadvantaged children. Furthermore, First 5’s parent
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engagement and leadership programs and kindergarten readiness activities can help families
promote their children’s readiness, by connecting them to community resources, providing them
supports to decrease parenting stress, and encouraging enriching family activities, like reading with
the child. Finally, the findings from this study’s geographic analysis of readiness and child and family
outcomes will help inform targeted, place-based investments in Alameda County’s high need
communities.

MALLEABLE PREDICTORS

: Preschool, licensed family child care, or
ECE Quality Transitional Kindergarten (TK)

Help Me Grow

o

Improvement O  Health and well-being (not being hungry or tired)
o  Use of more community resources
Home Visiting S Reguiar iy reading rouines
Kindergarten
Parent Engagement and -
Leadership TARGET POPULATION Readiness
School Readiness o Gender
Activities o Age
X o  English Learner

Commumty o  Family socioeconomic status
Investment o  Special needs

These efforts play an important role in helping children be ready for school, but improving readiness
in the county will also require investments from First 5 partners throughout the community.
Providers in all sectors serving children and their families — including health, education, and social
services — should work together to improve the early childhood experiences of children in Alameda
County, so that all have the opportunity to enter school ready to learn. Likewise, public policy
initiatives should address child and family disadvantages associated with low readiness. These may
include policies that increase basic needs support for low income families (e.g., subsidized housing
or income support) and increase access to free or subsidized early childhood education, particularly
for middle income families who do not currently qualify for child care subsidies, but find the costs of
child care prohibitive. The kindergarten readiness of Alameda County’s children will only improve
when educators, service providers, and policymakers throughout the community dedicate
themselves to improving opportunities and outcomes for young children and their families.
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ASR is a social research firm dedicated to helping people build better communities by creating
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agencies, health and human service organizations, city and county offices, school districts,
institutions of higher learning, and charitable foundations. Through community assessments,
program evaluations, and related studies, ASR provides the information that communities need for
effective strategic planning and community interventions.
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2017 Kindergarten Readiness Assessment

Appendix: KOF and PIF

B ALAMEDA COUNTY B

Class # Child #
N
- - N
Kindergarten Observation Form 2017 :
(Office use only)
11a. Did this child enter kindergarten with a designated Special Needs Status or an I[EP?
1. Child's start date of instruction: ffonth | | I Day I lJ Year | 1 |7, O Yes [ O No O information not available [
o T
11b. If no or information is not available, do you believe he/she has a special need?
2. Child's initials: First D Middle L-l Lag! I l Oves QwNo
) ) ] 12. What is this child's primary race/ethnicity? (Please mark alf that apply.)
(e, Maria Ines Chavez Lapez: First:[M] Middle:[l | Last[CL]) O Hispanic/ Latino (e.g., Mexican, Puerto Rican, Cuban, Salvadorian, Dominican)
S e O Wative Hawaiian / Pacific Isiander
e AIIGS SB; O Male O Female QO Other £ W O Asian (e.g. Chinese, Japanese, Korean, Vienamese, Indian, Pakistani)
' Q Biack / Atrican American
4. Child’s date of birth: Month | | | Day | | I Year | | Q Alaskan Native or American indian
‘ Q white
5. First name of child's mother (if applicable): y 3 Q Filpino
Q Arab /Middle Fastem {.g.. Armenian, iranian, isiaefl, Egyptian, Lebarese)
6. Is this child currently a Transitional Kindergarten (TK) student? O Yes O Mo ‘ O\ Other
7. Is this child repeating kindergarten (not TK) this year? Oves O O Vont know
(8. In the 12 months prior to the school year, did the child participate in any of the following? 7). 13 vhati<ne child's preferred language? (Please mark all that apply.)
a. Transitional kindergarten Oves Qo QO information not available Clemyich £ O Spanish O Tagalog or other Filpino language Q) Chinese/Mandarin/Cantonese
b. Short :;erm sur;/ngrpr;ﬁ;em%m Otes ONo O kimaton ot avalatle Q Farsid Dari Q+ ymamese Q) Punjabior Hindi Q) Other: Q Don't know
(e.g.. Summer Bridge, Kinder Camp) 14. Is this cnild an F* glish Lear »? Qves QNo Q information not avaitable
¢. Preschool or licensed child care Oves Qo Q information not avaiiabie
0. Wyes. whal e ofprogam s 17 If the child is ari =nglish/ art >r or you are not sure, please answer
a. Head Start? O ves Qo O information not avaiiabie Q15 - 18 below. Owner'.ise, pl ase turn the sheet over to continue.
b. Other licensed child care center? ¥e e Information not availabl
Qdts. 0o, Oiiiatls aBaidtoli 15. How would you rate this child's sis 1n understanding English? (receptive fanguage skils)
L ¢. Licensed family child care home? O vves QOwno Q Information not availabie
J O Beginning  © Early jate O jate Q) Early Advanced Q) Advanced
. Rarely On O t Just about
10. Z‘:;:;::“z‘z;g?:cﬁg‘- how frequently a,;;;i{ :ével d;;sme :a,;;as gﬁ,; da‘;j' 16. How would you rate this child's skills in speaking English? (expressive language skills)
i (1x every few wks) (1xwk) (2-3x/wik) (4-5x/wik) - - . .
a. Child indicated he/she was hungry O (o] O (6 o v O Loy o O eay Atvarced O Advanced
b. Child appeared tired in class le) [o) o [o) 17. Do you have any difficulty communicating with the child due to language differences?
¢. Child was sick o [o) o lo} Oves O
d. Child was absent (o] o (o] O 18. Will this child be assessed in his/her preferred language by you or a bilingual aide?
e. Child was tardy (o] (o] (o] (o] Oves OMNo
f. Child complained of a tooth ache or mouth pain  Q O (o] (0]
. © Applied Survey Research - All Rights Reserved | COPYRIGHTED MATERIAL >> PLEASE TURN OVER .
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2017 Kindergarten Readiness Assessment

| |
Kindergarten Observation Form I:l

(Office use only) g
Please refer to the Scoring Guide for instructions on how to rate each of these readiness skills. =
-
TEACHERS PLEASE COMPLETE:
For each skill, assign one of four levels of competency: D] D]
Mot Yet: Dives not demonstrate skill yet. Cannot perform without adult assistance. 19. Date as ment oompleted. Month .Day
Beginning: Just beginning to demonstrate skill. Meeds significant or frequent adult assistance.
In Progress: Demonstrates skill occasionally and somewhat competently. Needs minor/occasional adult assistance. 20. Teacher's initials: First D Middle D Last D
Proficient: Demonstrates consistently and comp 1tly. Performs independenthy. : . :

P = Language-dapendent item, which involves oral communication in the classroom. If you feel you cannot provide an accurate assessment of these or any other items, please indicate "Deon't knowsNot observed.”

IN Don't know!
NOT YET BEGINNING PROGRESS PROFICIENT Mot observed

21. Uses a pencil with proper grip (pincer or tripod giip toward  &ip of pencill (o] @] ] o] (o]
22. Has general coordination (e.q., kicks or catches a ball, uns 2moott' ) o] 8] o 8] 8]
23. Stays focused during individual and small group activities (for dura o of 37 acth 4, Q Q Q o o}
24 Follows class rules and routines (e.g., ines up when it is fime, raises hand) o] (@] ] O (o]
P 25. Follows two-step directions (e.g., “Please hang up your jacket, and go sit o the rug.”) o] @] (@] (8] (@]
26. Waorks and plays cooperatively with peers (e.g., takes fums and shares, fielps others? o] e} o] o] o]
27 Participates successfully in large group activities (2.g., circle fime) o] 0 o o} 0
28. Handles frustration well (e.g., does not become unresponsive) @] o] o o o
} 29. Appropriately expresses needs and wants verbally in primary language (af appropriate times and w.thol dismintion (o class) (@] (@] (o] (8] 0
30. Expresses empathy or caring for others (e.g., consales or comions a fiend who is crying, able fo idenfify ather feeli;5) O (o] (o] (@] O
P 31. Tells about a story oF experience (in respanse to ane or more prompts) (o] o o Q o}
} 32. Demonstrates curiosity and eagemess for leaming (e.g., tries new activities, asks questions) o (o] Q Q Q
} 33. Answers questions about key details in literature (answears who?, what?, where? questions) O O O O O
3. Understands structure and basic features of books (holds upright, follows fext left to night, turms pages) (9] 8] o] o] o]
35. Writes own first name (writes all leffers comectly and facing the right direction regardiess of case) (o} (@] Q o Q
: ; ; o @] o Q o]

} 36. Recognizes rhyming words (can say whether two specific words rhyme or not) 0 oot | 2ot 3 corret 5 oot
i ini i o] @] (9] Q (9]

} 37. Counts up fo 20 objects (comectly counts 3 sets containing 5, 10 and 20 abjects) . o s S

" 38. Recognizes all letters of the alphabet (can point fo a letter named when presented out of sequence) m?mﬁ “ ;‘? R 32;) ctrers Qﬁgmﬁ o
) ) } o) o} o) o] 0

} 38, Recognizes all numbers 0-10 (can point fo a number named when presented out of sequence) roro s 45 a0 s
izes primary shapes i i ; o] O O o o}

} 40. Recognizes primary shapes (can paint fo a circie, tiangle, square and rectangle) - A shope 23 hapes semapes

. @ Applied Survey Research - All Rights Reserved | COPYRIGHTED MATERIAL .
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ALAMEDA COUNTY DO NOT FOLD FORM
Class # Child # Fom ID#

|1 ||1 | | 30000 |

3421018234 Y

Parent Information Form 2017

This survey asks you questions about your son or daughter who just started kindergarten.
To thank you for your time, your child's teacher will give your child a new book to keep.
When finished, please place this form in the envelope provided and seal it. Return the sealed envelope to your child's teacher.

[IMPORTANT: Please mark circles like this => @ |

s initiale? Fi 2 Example: |Name: Monica Patricia Morales Lopez
1. What are your child's initials? First Midde Last Initials: First: M Middle: P Last: ML

This survey is confidential — please do not write your child's name!

2. What is your child's birth date?  Month Day Year

3. Is this child a boy or a girl? OBoy OGit O Other:

4. In the last 12 months, what kinds of regular childcare/preschool experiences did your child have?
Please write in the name of the program or school and the address. (Please mark all that apply,)

Yes Full Name of child care provider/program Address of child care providerjprogram

4a. Transitional Kindergarten

4b. Head Start or other freeflow cost preschool

4c. Other licensed preschool or child care center

4d. Licensed family child care home

4e. Short-term summer pre-k program

4f. Other

4q. Family/friend/neighbor

|0 |O0O|O|O|O|O|O

4h. At home with parent

If your child participated in preschool or child care in the last 12 months, please answer the following questions:

5. In the last 12 months, how many different preschools, child care centers, or family child care homes did your child attend?
01 02 O3 04 ObS5omore O NA{chid did not attend child care/preschool)

6. In the last 12 months, approximately how many hours per week did your child spend in child care/preschool in a typical week?
O Llessthan10hrs O 11-20hrs O 21-30hrs O 31-40hrs O 41hrsormore O N/A (child did not attend child care/preschool)

1. Which of these things did you or another family member do at your child’s child care/preschool? (Please mark all that apply.)
O Attended a parent meeting at child care/preschool
O Attended a school event or activity at child care/preschool
O Volunteered in the classroom at child care/preschool
QO Asked child's child care/preschool provider questions about kindergarten
O Asked child's child care/preschool provider whether child was ready for kindergarten
O Other:
O None of these

oo > [T =L TILTI T e[ TTd [T ] e[ TTTT]
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4 8050018237 Y

8. Please mark which of the following regular child care/preschool experiences your child had as an infant or toddler. Please write
in the name of the program or school. (Please mark all that apply.)
Infant Toddler

(18m0)  (18-35 mo) Full Name of child care provider/program

8a. Head Start/Early Head Start or other
freeflow cost preschool

(@] o}

8b. Other licensed preschool or child care center

8c. Licensed family child care home

8d. Other

O[O0 |0|O

8e. Family/friend/neighbor

o|O0O|O|O|O

8f. At home with parent

(o]

9. If you could have afforded it, would you have chosen a different child care/preschool arrangement for your child
than the one you chose?

OYes ONo
10. If your child did not attend child carefpreschool, what were the reason(s)? (Please mark all that apply,)
O Child care costs too much O Care wasn't available on days or at times we needed it
O No child care centers or homes nearby O Preferred to keep child home with parent or family/friend/neighbor
. . . Q Child has a disability or special health care need
QO No room for my child at our preferred child care site .
O¢other.__
O Not satisfied with quality of available care O None of these
11. Did you get the following kinds of information prior to your child entering kindergarten?
11a. General information about the skills all children need for kindergarten OYes ONo
11b. Specific information about how you could help your child develop the skills OVYes O No
to be ready for kindergarten
11c. Specific information about how ready your child was for kindergarten OYes O No
11d. Information about how and when to register your child for school OYes ONo

We are interested in learning more about the participation of the different family members in activities that support the child's
development. For questions 12-14, please indicate which family member(s) participated in each activity.

12. In the last 12 months, which of the following things did you or another family member do to help your child prepare for
kindergarten? (Please mark all that apply,)

Mother(s) Father(s) Other(s)
12a. Attended a parent meeting or orientation at the elementary school (o] (o] o)

12b. Visited the elementary school with your child

12¢. Met your child’s kindergarten teacher

12d. Worked with your child on school skills

12e. Read books or watched videos about kindergarten with your child

12f. Read books or articles about your child’s transition to school

12g. Provided opportunities for your child to play with other children in small groups

12h. Other:

O|O|O|O|O|OC|O (O
O|O|O|O|O|O|O (O
O|O|O|O|O[O|O (O

12i. None of these
A 4
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13. In the last 12 months, what types of local community resources have you or another family member used with your
child? Please indicate which family member(s) used each resource. (Please mark all that apply.)

Mother(s) ~ Father(s)  Other(s) Mother(s)  Father(s)  Other(s)
13a. Arts/music programs O O (o] 13e. Zoos (0] O (0]
13b. Museums (o] O (o] 13f. Recreational activities, camps, or sports Q (o] (@]
13c. Libraries (0] O O 13g. Other: (o] (0] o]
13d. Parks o] O o] 13h. None of these o] (o] (o]

14. In a typical week, how often do you or any other family member do the following things with your child?
(Please write the number of days between 0 and 7 in each space below and which family member(s) participated in each activity.)
Mother(s)  Father(s)  Other(s)

14a. Read for more than five minutes  About ______days per week o) [o) [o)
14b. Tell stories or sing songs About __ days per week o) 0 o)
14c. Household chores or pet care About __ days per week o [o) o
14d. Play games or do puzzles About __days per week o) lo] (o)
14e. Do arts or crafts About___days per week (o] 0 o]
14f. Play a sport or exercise About___days per week (o) 0 [o)

15. What time does your child usually go to bed on a week night? (Please mark only one response)
Q Before 8pm Q8pm QO 830pm O 9%m QO 930pm QO 10pm O 10:30pm QO 11pm O After 11pm
16. About how many total hours a day does your child watch television, play video games, or watch videos or play games
on a cellphone, tablet, or computer? (Please write a number in each space.)
16a. On a typical weekday: About ____ hours and ____ minutes per day

16b. On a typical Saturday or Sunday: About ___hours and ____ minutes per day

17. What kinds of services have you received to support you in parenting?? (Please mark all that apply.)
O Home visits from a nurse, community worker, or other provider O Information and/or education about good parenting practices
Q Family Resource Centers O Education about how your child develops
O Parenting websites
QO Other parenting resources:
O None of these

18. Please tell us how much you agree or disagree with the following statements.

QO Playgroup programs (e.g., Tiny Tots)
O WIC (Women, Infants and Children)

(Please mark only one response for each statement,) Strongly Strongly
disagree Disagree Agree agree

18a. | have someone who can watch my child when I need to run an errand (o] O (o] (o]
18b. | can find someone to talk to when | need advice about how to raise my child (o] (@] (o] O
18c. | know how to help my child learn (o] (o} (o] (o]
18d. I would know where to go for help if my family needed food or housing (o) 0 (o] (o]
18e. | would know where to go for help if | had trouble making ends meet (e.g.,

paying bills, rent) o o % o
18f. | would know where to go for help if | needed help finding a job (o] (o] (o] (o]
189. | feel safe in my neighborhood O O (o] (o]

N Luseont: |:| |:I D |:| [I D A
Page 3
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30000
19. Thinking about the past month, how much of the time have you felt... (Please mark only one response for each row.)
Rarely Sometimes Often  Almost Always
' 19a. Your child is much harder to care for than most children (@] (@] O (@) ‘
19b. Your child does things that really bother you a lot (@] (@) O o]
19c. You are able to soothe your child when hefshe is upset o] (o] (0] o]

20. In the last 12 months, how concerned have you been about the following things? (Please mark only one response for each issue.)

Not at all A little Moderately Very
20a. Health or health care issues (o] (0] O [0}
20b. Money and paying the bills [e) 0 lo) [e]
20c. Work-related stress (o] (0] O o
20d. Problems with your spouse or partner (o] O (0] O
20e. Access to food or ability to feed your childfamily O (o] (o] 0}
20f. Managing my child's behavior o] O O O

21. When your child was born, did he/she weigh less than 5 pounds 8 ounces (2,500 grams)?

OYes ONo O Don'tknow

22. Inthe past year, has your child received any of the following screenings? (Please mark all that apply.)
O Hearing O Vision O Developmental (e.g., Ages & Stages Questionnaire) O None of these

23. If your child has a special need, please mark all physical or developmental special needs that your child has below:
Q© Speech or language impairment QO Attention Deficit and/or Hyperactivity Disorder — ADD or ADHD

QO Autism O Visual or hearing impairment
QO Other special need/impairement:

O NONE

O Emotional/behavior disorder or 'disturbance’

If you marked any physical or developmental special needs above, please answer these two questions:

24. How did you learn that your child has special need(s)? (Please mark only one response.)
O Professional diagnosis / assessment (e.g., by a doctor) O Your own diagnosis / assessment

25. Has your child received professional help for any special need (e.g., hejp from a pediatrician, school
professfonal, therapist. regional center services)?

OYes ONo

26. Does your child have a regular doctor, pediatric provider or clinic? O Yes O No

21. Does your child have a regular dentist? OYes ONo
28. In the last 12 months, has your child had a dental exam? OYes ONo
29. How many cavities has your child ever had? ONone Q12 O34 O5+ O Dontknow
30. Has your child ever complained of mouth ache or toothache? OYes ONo

31. What type of health insurance does your child have? (Please mark all that apply.)

O Noinsurance O Medi-Ca O Covered California O Insurance from parent's employer

A 1483018230 Page 4 © Applied Survey Research 2017 4
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32. What is your child's ethnicity? (Please mark all that apply,)

O HispaniciLatino O Fiipino O South Asian (Indian, Pakistani)
O White O East Asian (Japanese, Korean, Chinese) O Arab/Middle Eastern
O Black/African American O Native Hawilan/Pacific Islander(Samoan, Tongan) 5 v,

O Alaskan Native/American Indian O Other South East Asian (Viethamese, Cambodian)

33. What is the language your child hears MOST often at home? (Please mark only one response.)
O English O Russian O Tagalog or other Filipino language O Farsi, Dari, Arabic, or other Midde Eastern language
O Spanish O Hmong O Cantonese, Mandarin, or other Chinese language O Other
O Vietnamese O Korean O Hindi, Punjabi, or other South Asian language

34. What is your relationship to this child? O Mother O Father O Grandparent O Foster Parent O Other:

35.

[l

Who lives with the child in histher home? (Please mark all that apply,)
O Mother(s) O Father(s) O Grandparent(s) O Foster Parent(s) © Other children 0-5 © Other children 6 or dder O Other:

36. Do you consider yourself to be a single parent? OYes ONo

(=21

3

=1

. Have you or any other primary parent / guardian

lost your job during the last 12 months? O Ole

38.

[==]

How many different places have you lived since your kindergarten child was born (including where you are currently living)? For
example, if you have never moved, please mark 1; if you have moved once, please mark 2. (Please mark only one response.)

O1 02 O3 04 Ob5ormore
3

©w

. Have you and your kindergarten child been homeless together at any point since he or she was born?
OYes ONo
40. What are the nearest major cross-streets, city, and zip of your child’s primary residence?

Please note: The information you provide on the survey will be kept sirictly confidential. This question is optional,
but the information will be used to help quide investments in services and SUPPOIts in your Communiy.

Major cross-streets (e.g., Main St. & 2nd) City ZIP Code
41. What is the child's mother's date of birth (month and year)? Month __ Year O Don'tknow
42. What is the highest education level the child's mother has completed? (Please mark only one response.)
O Less than 6th grade O High school (diploma) O Bachelor's degree (BA or BS)
O Middle schod (6th, 7th or 8th) O Some college O Advanced degree
© Some high school O Associate’s degree (AA or AS) O Don't know

43. What is your approximate family income per year? (Please mark only one response.)
O $0- $14,999 O 835,000 - $49,999 O $75,000 - $99,999

O $15,000 - $34,999 O $50,000 - $74,999 O $100,000 or more

Thank you! Please place survey in envelope provided and seal the envelope. Do not fold!
Then, give the sealed envelope to your child's teacher.

For Office
40. 41.
N oy o[ TTTT] L] 4
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Appendix: Kindergarten Readiness Regression
Results

A multilevel regression was conducted on kindergarten readiness scores for children in the 2017
Alameda County Kindergarten Readiness Assessment to identify the strongest predictors of
kindergarten readiness. The chart below illustrates the relative strength of each significant
predictor’s association with kindergarten readiness in the final regression model. Each of the
predictors had a significant, independent contribution to readiness. The results are standardized to
allow us to compare factors measured on different scales (e.g., dichotomous measures like gender
and continuous measures like reading frequency).

Figure 78. Predictors of Overall Kindergarten Readiness

Child attended formal early childhood
education
Child did not come to school tired or
hungry

Child does not have special needs
Family is higher SES

Child is older

Child is not an English Learner
Child is a girl

Family used more community resources

Parent/caregiver reported less parenting
stress

Family read more frequently with child

T T
.00 .05 .10 .15 .20 .25
Standardized Coefficients
Source: Kindergarten Observation Form (2017), Parent Information Form (2017)
Note: N=1,083. All variables in the chart are statistically significant (p<.05). The overall regression model was significant

(p<.001), explaining 37% of the variance in kindergarten readiness (R* = .37). Standardized coefficients represent the number

of standardized deviations of change in readiness associated with each standard deviation of change in the predictor.
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