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Appendix 1 - Kindergarten Observation Form

- ALAMEDA COUNTY .

HEE 5
- . Class # =
Kindergarten Observation Form 2011 LT,
For office use only
1.Today's date: Aontf Day 12. What is this child's primary race/ethnicity?
i e e ’ O Hispanic/ Lating O Asian ) Fifpine O Alaskan Native or American lndiar
el eelemiiols ki Middle . Q Pacilic Isfander O Black Q) Muitiracial Q) CaucasianWhite (inciuding ArabicMiddie Eastern)
3. Child's initials: Firsi Miciee Last Ooer Q o't Know

fe.g. Lisa Marie Cohig Arir: First: L Middie: M Last: C A, Mdrica Patricia Morales Lopez: First: M Middle: P Last: M L)
13. In what language is this child most comfortable communicating {i.e., the child’s preferred language)?
4. Child's sex: O Male O Female

O Fagish O sparish Q Fiiiping or Tagakg Q) ChinesaMandarinCantonese
5. Child’s date of bith:  Month Day Year O Farsi or Dad O Vietnamese O Pugiati or Hind Q) Othier:
6. First name of child’s mether (if applicable): 14. For a child of hisfher age, how would you describe the child’s progress in hisfher prefemed language?

Dotz Ontack €3 Advared Can ot et
7. Child's start date of instruction: Mosth  Day O Oow S LG

8. In the year prior to kindergarten, was this child enrolled in a preschool program? 15. Is this child an English Language Leamer? Q) Yes O M Q) Infrmation nat avaiahie
QO tes O we  Q informaiion not avaiatie

Ba. lf yes, what type of preschool program was i
O tivensed family chitd care hiome ) Heaolitar
QO State-funded preschioo! O Carer i

'S PREFERRED LANGUAGE i ENGLISH, PLEASE TURM THE SHEET

18a. How woudd you rale this child's skills in undersianding English? freceptive language skills)
9. Did this child participate in a short-term surmmer pre-K program? & Bagiring O Laviy | sate O sl 3 Eavly Achanced Q) Advanced

O Yes QN O information not avaiable

16b. How would you rate this child's skills in speaking English? (expressive language skills)

10. Since the start of school, how frequently Rarely or Onsame  Ommost hist atiout O Begiming Q) Eary fitermediate Q) itermediate 1O Eaviy Advanced Q) Advanced
did the following ocour? almost neves days days every day
10a. Child indicated helshe was hungry o o o o 16c. Do you have any difficulty communicaling with the child due to language differences?
Qvres QOwm
10b. Child appeared tired in class Qo (o] [e] (o]
10¢. Child was sick orill o o} o) 0 16d. Will this child be assessed in his or her preferred language?
10d. Child was absent o o o o Oves O
10e. Child was tardy (o) (o] (o) o] Note: If your feel your cannot provide an accurate assessment on the language dependent items

fagged with a triangle (w. tems 23, 26, 29, 31, 32, 36, 37, 38 39, 40 or any other ftems fisted on
11. Did this child enter kindergarten with a designated Special Meeds Status or an IEP? the back, please indicate “don't knowihol observed” for such tems.

O ves O no O kifowmation not avafable

11a. If no, do beli she h ial need?
ao ::s )'g mlcm e has a special ne E(;g SLT}E‘E 1) I I I I I 5) | I |I I Il I | 7) | I I | |
- ® Applied Survey Research - All Rights Reserved | COPYRIGHTED MATERIAL == PLEASE TURN OVER -
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[ [LIT] M

Please rate this child's competency in terms of the following skills, knowledge and behaviors. For office use only
Please refer to the Scoring Guide for instructions on how to rate each of the 24 readiness skills.
For each skill, assign one of four levels of competency:
Not Yet! Child does not demonstrote skill, knowledge, or behovior yet; cannot pedform without assistance I
Beginning: Child is just beginning to d trate skill, k ledge, behavior; needs significant or frequent assistance '
In Progress: Chiid d\ rates skill, ki ledge, behavior occasionally and somewhat competently;
has room for improvement, needs minor or occosionol assistance Don't knaw!

Proficient: Child d\ rates sxill, & fedge, behovior consistently and competently; performs independently NOTYET BEGINNING PROéNRESS PROFICIENT Not observed

45156

Self-Care & 17. Uses small manipulatives (ie. affectively uses pancil and scissors)
Motor Skills 18. Has general coordination on playground fe.q. &icks or catches balls, runs smoothly, hops on one foot}
19. Performs basic self-help / seff-care tasks (e.g, independenty eats and uses toie)

Self- 20. Comforts self, using adult guidance when appropriate fe.g, intiates strategies (o soothe themselves)
Regulation 21. Stays focused / pays attention during activities fe.g. stays focused in iarge group, completes tasks in smak group)
22. Controls impulses and self-regulates (e.q., falfows ciass aules, is nof disuptive of ofers)
P> 23, Follows one- to two-step directions (e.g. iease hang-up your jacket, and g sit on the g7
24. Negofiates with peers to resolve social conflicts, using adult guidance when appropriate (e.q. engages in problem-sofving)
25. \Works and plays cooperatively with peers (eg. r

P 000000 000
TS oc00000 000

™D

S
5
E':
E
2
=
‘E:
g
3
z
gcooooo 000

Q)

Social P> 28. Relates appropriately to adults other than parent/primary caregiver i g, oo
Expression

segrs el ffomf
P 2 Appropriately expresses needs and wants verbally in primary language
30. Expresses empathy or caring for others {e.g. consoles of comforts a fiiend who fs crying)
P 31. Has expressive abilities fe.q, ielis about a story or experience in respanse ta a prompi)
P 32, Expresses curiosity and eagemess forleaming (e.q. ries new activities, asks questions)
33. Engages in symbolic /imaginative play with self or peers feg. plays house, fire station)

Kindergarten 34, Engages with books (.. knows how to hiold 2 boak. kniows where a book starts, pretends to read, knows a book conveys information)

Academics 35. Writes own first name (e.g. spelis and writes ai latters cormoctly)

P 36. Recognizes rhyming words {stioefgiiie + bitie + dog + 200 + car) and fcatfiat + bat + box + mal + red)

=

0Z05050:000 000000
el
0000 000000

3
0000 000000

& -— 0
Ogooo 000000 WTTCOO0O000 000

b 37. Count 10 objects correctly (“Flease give Maria 10 crayons”ar "Please put 10 blacks in the baskel’)

in
=1
=

ecls 65 objecls A0 obyects
P> 38. Recognizes letters of the alphabet frote: aut of sequence, may be CAPs, lowercase ar combination)

“o
o

3
Y
a
w
B
o
b
=0
&
ol

lers

o]

P 39. Recognizes basic colors (Basic & red arange, yellow, green, blue, purple, Brown, and black)

=
o u)
=)
5

57 colars

(o]
2 shapes A1 3 shapes

O 0 0O0O0O0OCO 0O0O0OCO0OO0O0 00000000 OO0O0

0:o

> 40, Recognizes primary shapes (cicle, tiangle, square)

g
£

. B - language dependent item ® Applied Survey Research - All Rights Reserved | COPYRIGHTED MATERIAL .
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Appendix 2 — Kindergarten Observation Form Il

. ALAMEDA COUNTY .
Kindergarten Observation Form 11 2011

For ofiice use only E
Please complete the questians below for each ehild in your elassrom for whom you completed a Kindergarten Observation Fam.
Note that references to "school* below refer to. the whole schoal envionment (e.q., the classroom, the playground, the cafeteria). 1l
How SMOOTH was this child’s | How NERVOUS does this child How often does this child How much does this child seem
transition into school? seem at school? PARTICIPATE in class to ENJOY school?
discussion?
Child | Child Initials Very Smoolh Somewhal Mot Mot Somewhat Nervous — Very Very Often MNowand Hardly Enjoys Enjoys Emjoys  Does nol
ID | (First, Middle, Last) smaoth smooth  smooth | nervous nervous nervous | | often then  ever | very much somewhat  enjoy
01 Q (o] (o] o (o] (o] o (o} (o] o] (o] (o] o o O (o]
02 o (o] o o o (o] (o) o o} o o o o Q Q
03 (o] (o] (o] o (o] (o] O o o o o (o] O o o o
04 (] [o] (o] o o (o] o (o] e} (o] o o o) (o} Q o]
05 (o] (o] (o] (o] (o} (o] O (o] (o} (o] o (o] 0 (o] Q (o]
06 o] o o] Q (o} o o o &) o o [e] (o] (8] o o
07 o} (o] (o} o] (o] (o] le] o (o] o o] o] o] o] (o} o
08 &) [o] o, O o} (o] o 9] (o} o, 0 (o] e O (o] (o]
: Copyrighted Vraterial: = - = -
10 [o] o o o [} [+ O o] o o o} o}
1 o] (o] o] o Q (o] O o] O o C o o (o] (o] (o]
12 o (o] o] o] o o 0 (o] o} (o] o o o o} o] (o]
13 o (o] (o) o o] (o] (o] (o} (0] o] o (o] (o] o (8] (o]
14 o (o] o] o] o (o] O o (o] (o] o (o] o o} o] (o]
15 o (o] O (o] (o} (o] o (o] o o o (o] (o] o (8] (o]
16 o (o] o o o (o] e o 0 o o o o) o} [o] (o]
17 (o] (o] (o] (o] (o} (o] O (o] (e} (o] o (o] (o) (o] (o] (o]
. @ Applied Survey Research - All Rights Reserved | GOPYRIGHTED MATERIAL >> PLEASE TURN QVER .
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[(LI1] M

For office use only

7774

How SMOOTH was this child's =~ How NERVOUS does this child How often does this child How much does this child seem
transition into school? seem at school? PARTICIPATE in class to ENJOY school?
discussion?

Child | Child Initials Very Smooth Somewhat Not Not Somewhat Mervous —Very . Very Often MNowand Hardly . Enjoys Enjoys Enjoys  Does not
D (First, Middle, Last} smooth smooth smooth  nervous nervous nen/ols often then ever very much somewhat  enjoy
18 o (o} (o] o] (o] o] o o o] (o] o] (o] (o) o o] o]
19 o] o] (o] o] o (o] o] o o Q o) o o o o] o]
20 o (o} o o o] o] o o o] (o] o] (o] (o) o] o] o]
2 Q (o] (o] o] o o] o] o e o] o] o] o o o o]
2 O o] (o] o (o] (0] O o (8] (o] O (o] o o o] 8]
2 o o] (o] o] o o o o o] o] o] o o o] o] o
24 O o (8] o » ) 3 O s Q o O o O o]
: Copyrichted Material - o o o
26 < (v} [ o C o o o G G v} G (@) o] o] o
a7 Q o} (o] o] o o] o o] O o] o] o o o o] o]
28 (o) o] (o] o] (o] (0] O o 8] Q ) (o] O o O 8]
2 o] o) o] o o o o] Qo o] o] O o] o) (] o] o]
30 O (o) (o] o o (o] o] o (o] (o] O o] O o] (o] o]
H o] (o) o] o O (o] e] o (o] o o) o o) o (o] 8]
32 (o} O (o} (o] o (o} (o} o (o} (o} (o] (o} (o} (o] (o} (o]
1 o] o) (o] o] O (o] o] o (o] o] o) o] o) o] o] o]
4 O O (o] o o (o] O o o] o] ) (o] O o (o] o
k5 o] (o] o] o] o o] o] o o o] o] o o o o o]

© Applied Survey Research - All Rights Reserved | COPYRIGHTED MATERIAL .
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Appendix 3 — Parent Information Form

Class # Child #
School Readiness Assessment

E‘;hi Parent Information Form 2011
4

The following survey asks you questions about your son or daughter who just started kindergarten. To thank you for your time, your
child's teacher will give your child a new book to keep. When you are finished, please return this form to your child's teacher in the envelope
provided. This survey is confidential — please do not write your child's name on it. This information will be used to understand how preschools and
elementary schools can better support new students. Thank you very much!

1. Whatis your relaionship to this child? O Mether 1 Father O Grandparent [ Foster Parent  ( Other

2. Whatis your child's birth date? Month Day Year What are his or her initials? First Midde _ Last _
(Forexampk: Monica Patricia Morales Lopez  First intial =M, midkie infial =P and last infiais= ML)

3. s this child a boy or a gid? O Boy a Gl

4, Thinking about the 1ast year, who usually provided child care for your child in a typical work week? Please o

> Cugvrichted " NMaterial:

ff that apply

ArciaTe op? Y ! Ao G Nontwelly holts M oA Ko N 121 B 849 (341

|
O Ababysitter of nanny? s 2 g Howmany hows perweek? L3120 12130 L13140 L1414
]

Licensed child care in someone’s 2 Ifyes 2 a How many hours perweek? 11-20 21-30 3140 Q41+
home?

1 Licensed chid care ina center or 2 1yes 2 a Howmanyhoursperweek? 0120 012130 03140 041+
preschool?

b. What was the name of the center or preschool? (Please be as specific as possibiz)

5. Inthe past year, what language(s) were spoken in the places where your child received child care?

Q Engish O Spanish 1 ChinesefCantonese/Mandarin - O Vietnamese QO Filipine O Korean O Farsi or Dari - O Other

[ Now we have a few questions about your child's preparation for kindergarten. ]

6. We wouldlike to know whether you received the following kinds of information prier to your child going to kindergarten, and who provided the
information.

Preschool!  Elemenfary  Another

Mo Yes Child Care School Source
Provider
abolanb D B | o BT - -
gﬁgfg:airgmaﬂon about how ready your child was for 0 a ymes Wi st a 0 Q
paroning (s et o s o i gous cevops) | | | HyowWhopovie | 9| 9|0
gﬁggaﬁm RRE I hanen b geys s g | iryes: Who provided? a a 0

© Applied Survey Research 2011
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7. Which of these things did you do before the first day of school? Pease check all ihat apply.

Altended a parent meeting or crientation

Visited the school with your child

Met your child's kindergarten teacher

Worked with your child on schoal skills

Had child aftend summer pre-kindergarten program

cooodo

your child

a
a

a

Read books or watched videos about kindergarten with

8. How strongly do you agree or disagree with the following statements?

kindergarten

ready for kindergarten

Other

Mone of the above

Read books or arlicles about your child's transition o schod
Asked child's child care provider/preschodl questions about

Asked child's child care provider/preschod whether child was

Disagree very  Disagree  Disagree  Agree just Agree Agree very
strongly Jjust a fittle a little strongly

Ilike to spend time at my child's schodl when | can a a o 0 0 0

Most of a child's success in schod depends on the a a 9 O 9 -

classroom teacher—I have limited influence i :

things that concern my child

| don't know how to help my child make good o a = o 0 o

grades in school '

| make a significant difference in my child's schodl "1 ~ - - - 1

performance . 1 2 . 1
hopyrignted Material |-

hefs Ui deNfanling i . - . [ |

9. How would you rate your child's readiness for kindergarten in terms of ..

Not ready  Beginning Mostly Very ready
yet fo be ready ready
Physical coordination (child can eat on own and use tailet on own, can use pencil, 0 0 0 a
can hop and play ball)
Skills in communicating and expressing him/herself (child can lalk to adults
clearly, can say what they want clearly, can describe something when asked, asks 0 0 0 @)
questions)
Academic skills (child knows colors, numbers, shapes, letters, can write own name) 0 m m
Socidl and emolional skills (child can follow directions, takes turns and shares, does =) O &)
not disrupt others)

[ Now we have a few questions about your family's activities.

]

10. In a typical week, how often do you or any other family member do the fll owing things with your child? Your child may do these things in schod
or elsewhere, but please tell us how often these activities happen in your famiy.

Read for more than five minutes About times per week
Tell stories or sing songs together About ___limes per week
Involve your child in household chores like cooking, cleaning, setting the table, or caring for pets | About limes per week
Play games or do puzzles with your child About limes per week
Do arts or crafts with your child About limes per week
Play a sport or exercise together About limes per week

Applied Survey Research

© Applied Survey Research 2011 MSR
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11, How many days per week do you do the following:
Eat family meals together About days per week
Follow a routine when putting your child to bed at night About days per week

—_

2. What ime does your child usually go to bed on a week night? (Flease select only one response).

J Before8pm U 8pm O 830pm %m0 930pm O 10pm O 10:30pm O 1pm O After 11pm

—

3. How many days during a typical school week does your child eat breakfast?

J Odays (1day d2days [d3days U 4days U Sdays

—

4. About how many letal hours a day does your child watch television, watch videos, or play video or computer games?
About ____hoursand ____ minules per day
15. Do you have access to the internet for your persona (not work-related) use? L Yes O No
a.  Ifyes, please check the ways/places where you typically use the internet for your personal (not work-related) needs:
U Athome niend or family member's home

 =Copyrighted:

16.  Whatkinds of parenting programs, senvices, or supports have you received? Please check all fhat apply

will pubiic Wik

3 Regular medical check-ups while pregnant O Parent support groups

O WIC (Women, Infants, and Children) Information or programs at your churchireligious organization
O Home visits from a nurse, community worker, or other provider Help from extended family

1 Information from your child's child care provider Help from neighbors andfor friends

O Parent education classes None of the above

oooo

17. Inthe past year, what fypes of local family resources have you used? Please chieck all that apply.

J Community clinic 4 Loca museum(s) 1 Libraries 1 OCther: )
J Arts/music programs 1 Loca parks 1 Recreational acliviies, camps, andsports 1 None of the above

18.  Please tell us the extent to which the following statements are true for you by making one mark for each item below.
Definitely Somewhat  Nofvery frue  Not af alf

inue for me true for me for me tnue for me

There is someone | can count on to watch my child when | need to :

u a a a
run an errand.
There is someone | can count on to watch my child when | need a 0 . a a
break.
| can easily find someone to talk to when | need advice about how 0 0 8 3
to raise my child.

19, Thinking about the past month, how much of the time you have felt...
None of the Some of the Most of the All of the

time time time time
That your child was much harder to care for than most children @] a ad a
That your child does things that really bother you a lot a a ad ]
You were giving up too much of your life to meet your child's needs a a a a

© Applied Survey Research 2011
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20.  How much have the fdlowing things been a concern for you in the last year?

Fall 201 | School Readiness Assessment - APPENDICES

Mot a concemn Somewhat of a concem A big concem
Money and paying the bils m| O @]
Health or health care issues a O a
Work-related problems 0 0 O
Problems with your spouse or partner A 0 a
[ Below are a few health-related questions about your child. ]
21. When your child was born, did he/she weigh |ess than 5 pounds 8 ounces (2,500 grams)? 1 No O Yes 3 Don't know

22, Does your child have a regular doctor, pedalric provider or clinic? O Yes
23, Does your child have a regular denfist? O Yes L No
24, Inthe pastyear, has your child had a dental exam? L Yes Ul No

25, What type of health insurance does your child have? L1 Noins

26. In the past year, hac ch’ff ragejved any of[me?dlo *ﬁnﬁe
O Hearing LI Vit :Q*.y ! _:Ig & s

fs? {Pleage

0O Medi-Ca [ Hedthy Families

L No

[ Private insurance

| haflopia I ° l
i xa , :e: L.jllr a:t ®ehavioral skills)

27. Does your child have any spacial needs that might affect his or her participation in kindergarten, such as probiems with vision, hearing, chronic

illness, behavior or ADHD?

dNo OYes =2 ffyes, pkase compkte items A-D below.

|

A Ifyes, what special need does your child have?

B.  How did youlearn that your child had this special need?

[ Diagnosis [ assessment by your child's pediatrician or other doctor
0 Diagnosis / assessment by another professional

]

How old was your child when this need wes first identified?

regional center services)?

U No O Yes

= |f yes, what type of help did you seek?

years and

D Has your child received professional help for this special need (e.g., help from a pediatrician, schod professional, therapist,

3 Your own diagnosis / assessment
O Other:

months

[ Finally, we would like to know basic demographic information about your family and the child whe is in kindergarten. ]

28. Do you consider yourself to be a single parent? L) Yes [ No

29, Have you or any other primary parent / guardian lost your job during the past year? [ Yes

L No

30. Pleasewrite in the number of family members that live in your house who are in each age group.

Number of children ages 0-5 Number of children ages 6-17

Applied Survey Research

Number of adults (ages 18+)

ASR

© Applied Survey Research 2011
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31, How many home addresses have you had since your kindergarten child was born? Addresses

32, Whatis the language you use MOST often with your child at home?

1 English U1 Filipino {Pilipino or Tagaog) U Hindi, Punjabi, or other South Asianlanguage
U Spanish 1 Korean 1 Farsi, Dan, Arabic, or other Midde Eastern
O Vietnamese 1 Cantonese, Mandarin, or language
other Chinese language O Other:
33.  How well do YOU speak English?
O Very well; English is my primary language J Notverywell; | know some words in English, but often not enough to
O Very well; but English is not my first language communicate what | want to say
O Somewhat well; | usualy — but not aways — can O Notatall; | know very few or no English words

communicate what | want to say in English

34, Whatis the highes! education level the child's mother has compleled?

O Le ) G i o5 Sadrog R npEe
.-Copyrignte Tia
d Mor8" grads I aafiociale's degres (A4 or AS) Den't hnc;w

35 Whatis the chid's mother's date of birth? onih Day Year O Don'tknow

36, Whatis your child's primary ethnicity?
O Mexican O African
O Cuban/ Puerto Rican 0 Pacific Islander (Please mark: O Samoan O Tongan O Fijian O Other)
3 Central American O East Asian (Please mark: O Japanese O Chinese O Korean [ Taiwanese 1 Other)
3 Other Hispanic or Latino O Filipino
0 Caucasian / White L1 Other Southeast Asian (Please mark: U Thai [ Vietnamese [ Other)
1 African Amencan 4 South Asian (Please mark: U Indian 1 Pakistam U Bangadeshi 1 Other)
1 Nalive Amencan O Mulb-ethnic
4 Midde Eastern U Other.

37.  Whatis your approximate family income per year?

J $0-514999 L1 $35,000 - 349,959 1 575,000-599999
1 $15,000- $34 999 O $50,000 - 574,999 1 $100,000 or more
Thank you!

Please fold your survey into the envelope provided, seal it, and return to your child’s teacher.

O Applied Survey Research 2011 MSR
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Appendix 4 — Kindergarten Teacher Survey

. ALAMEDA COUNTY (1 .
I |

3
( Class # &
Please rate the LEVEL OF PROFICIENCY students must have in the following school readiness For officaiss oy
indicators in order to have a successful transition into kindergarten, i.e. for them to be *schod ready.”
Make your ratings by marking the appropriate bubble for each item. N
¥ By S S NOTYET BEGINNING PROGRESS PROFICIENT
1 2 3 4
Self-Care & 1. Uses small manipulatives (e, effectively uses pencl and scissors) (e} (o} (o] O
Motor Skills 2. Has general coordination on play ground (ie.g..kicks ar catches balls. runs smoathiy, figns on ane foot) (@] O o] (o]
3. Performs basic self-help / self-care tasks je.q, idependently eals and uses toiet) ) (@] (o] Q
Self- 4. Comforts self, using adult guidance when appropriate (&g, iniiates strategies to soatfie ihemsehes) (0] (0] (o] (o]
Regulation 3. Stays focused / pays attention during activities fe.g.. stays focused in large group, completes tasks in smal group) (o] Q (o] [o]
6. Controls impulses and self-regulates fe.g.. follows clzss s, & nof disuptive of otfrers) (o] o (o] o
7. Follows one- to two-step directions (e.q. “Please hang-up your jackel, and qgo sit on the mq"} (o] (] (] o
8. Negotiates with pears to resolve social confiicts, using adult guiﬁan{:e when approprial IG5 i1 BT SORAng) o O (o] o
9. Works and plays o atively with peers fag. pares, figins oifrers) o il (o] [®] (o]
==Eopyrighted Material 3 3
11. Handles frustratic act Mt a4 i spir e (o] O (o]
Social 12. Relates appropriately to adults other than parentiprimary caregiver (e.g. comverses with, secks felp from) o Q (o] o
Expression 13_ Appropriately expresses needs and wants verbally in primary language (o] O (o] O
14. Expresses empathy or caring for others (e.g., consoles or comiorts a fiend who is crying) (0] (e ] (o] (o]
15, Has expressive abilities (c.g., feffs about & story or experiance in response (o a prompt) o O (o] o
16. Expresses curiosity and eagemess for leaming (&g, tries new actiities, asks questions) O (o] (o] (o]
17. Engages in symbolic / imaginative play with self or peers (o.q., filays fiause, fire starfon) O O (o] (o]
Kindergarten 18. Engages with books (e.g. knows fiow to hold a book, keows wiere 2 book starts, pretends (o read, knows a book corveys informalion) (o] (o] O (o]
Academics 19. Writes own first name fe.g. speis and wites ai lefters comrectly) @] @] (o] (o]
20. Recognizes rhyming words (shoespie « bl + dog « 200 + car) and {catihat « bat = bax + mat « red) 0 (o} (0] o]
0-2 words 34 words 5.6 words 7-8words
21. Counts 10 objects correctly (*Please give Maria 10 crayons”or ‘Please put 10 blocks in the basket o] (o] (o]
None 1-5 chjects B9 objects A0 ohjests
22. Recognizes lefters of the alphabet (rate: out of sequence. may be CAFS, lowercase or combination) (o} o] O
Mone 1-12 lefters 1325 letters M2 letters
23. Recognizes basic colors (Basic & red orange, yeliow, green, biue, pugile, brovn, and Black! (o) o
Nane 1-4 Golors 57 colors Al Boolors
24. Recognizes primary shapes (cicie, triangle, Square, (o] O (o] O
g POy SIpEe o g, el Maine 1 shape 2 shapes All 3 shapes
. ® Applied Survey Research - All Rights Reserved | COPYRIGHTED MATERIAL >> PLEASE CONTINUE .

Applied Survey Research 12



Fall 201 | School Readiness Assessment - APPENDICES

i o I

Please read through the same list of 24 indicators in the table below when answering these three questions: I:I:l:l

A. Which 5 indicators are most important for entry into kindergarten? In the first column, please mark 5 of the indicator bubbles. S 2 =
B. Which 5 indicators are easiest to impact during the school year? In the second caumn, please mark 5 of the following indicator bubbles. & -
C. On which 5 indicators do you spend most of your time during the schod year? In the third column, please mark § of the indicator bubbles.
L
A B. C.
Most important Easiest Where do you
for kindergarten to impact spend most of
entry? your time?
(Check only 5) (Check only 5) (Check only 5)
(9] O O 25. Uses small manipulatives fie. effectively uses pencil and scissors)
o] O o 26, Has general coordination on playground (e.g.kicks or caiches bails, runs smaothly, fiaps o ane foot)
(o] o O 27. Performs basic selthelp / self-care tasks (o g, independently eats and uses tofet)
o] (@) (o] 28. Comforts self, using adult guidance when appropriate (e.q., iniiates strategies (o sootfie themselves)
(o] (o] (o] 29, Stays focused / pays attention during activilies (e.g, stays focused in large group, completes tasks in small group)
(o} (0] O 30. Controls impulses and self-regulates fe.g., follows class rules, & not disruptive of athers)
O (8] Q 31. Follows one- to two-step directions (e.g. Please hang-up your jacket. and go sit an the g’
(0] (o] (o] 32. Negoliates with peers to resolve social conflicts, using adult guidance when appropriate (e.g.. angages in profiem-safving)
(o] (o] e) 33. Warks and plays cooperatively with peers e, fakes tums and sheres, helps offers)
(o] (@] (o] 34 Pﬁmtlpﬂﬁh successiully in circle ige (g, ffens, 4 i engages) o
o Copyrighn ﬁd A4 ”e rial:
(e} O y pirop! at thana v ks fiaip from)
(o) (&} O 37. Appropriately expresses needs and wants verbally in primary language
O () O 38. Expresses erpathy or caring for others fag. cansoles o comiaits & fiend who s coymng)
(o] (@] (o] 39, Has expressive abilities fe.q. fells about a stary or experience in response ta a prompt)
(o] O Q 40. Expresses curiosity and eagerness for leaming (e.q. ties mew activities. asks questions)
O O O 41, Engages in symbolic /imaginative play with self or peers (e.g., plays house, fire station)
[ (@] (0] 42. Engages with books (e.g. knows how ta hold a haak. knows where a book starts. prefends to read. knaws a boak comveys information)
O (0] O 43, Writes own first name (e.q., spells and wiites all fetters corectly)
(0} (o] (o] 44. Recognizes rhyming words (shoe/iue + biue + dog « z6a + car) and (catihat + bat + box + mat + red)
O (0] (o] 45, Counts 10 objects comectly (Flease give Maria 10 crayons” or ‘Please put 10 blocks i the baskel’)
(o] O O 46. Recognizes letters of the alphabet (mote: out of sequenice, may be CAPs, lowercase or combination)
(@] (@] (@] 47. Recognizes basic colors (Basic 8: red orange, yellow, green, bive, puiple, brown, and biack)
O O O 48. Recognizes primary shapes (cicle triangle, square)
. ® Applied Survey Research - All Rights Reserved | COPYRIGHTED MATERIAL >> PLEASE CONTINUE .
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. (3)

Your Classroom

The following questions ask about dfferent charactenstics and practices of your kindergarten classroom. For office use only

29993

49 Is your kindergarten class full-day, half-cay, or extended day? O Fulday O Haltday Q Extended day

50. How often do you incorporate activities into your curriculum that are specifically designed to... None of Sorme of Most of All of
the time the time the time the time
a. Support and include children who have specia needs (o] (o] (@) (o]
b. Support and indude English Language Learners o] o] O o]
¢. Facilitate the development of children's self-regulation skills (o] (o] (o] (o]
d. Promate children’s social development O o] O (o]
€. Promote children's emolional development (o] o (o] O
51. What percentage of your curriculum instruction is done in a language other than English? ~ About %

52. Doyou teach using a bilingual program? Q Mo O Ves

Parent Engagement

[ ] [ ]
53. We are interested in Ieemig mu : eEn! f hu %@g We M 3@%@uﬁalsa {I\d their parents) can vary from year to year, but
please answer these quest Bl o pagnts Of th nis inyouT dalBsloolTat yol h S (theZ010-20T1 <thid year).

How many of your students’ parents from last vear paricipated in each of the fdlowing activities? Please provide your bes! eslimale for sach ilem.

None or Some, but About  Mare than half, Allor Don't

very few  less than half half but rot all almost all know
a. Attended scheduled parent-teacher conferences. O O O O O O
b. Attended meetings or workshops at schoal. o] (o] (@] (@] (@] (o)
c. Altended class field trips. (o] O (o} @] o 0]
d. Contacted me when their children was having a problem with learning. O (o] O (o] 0 o]
e. Contacted me when they had something reaily good to report about their child's learning. (o] O (o] O o] (0]
. Volunteered in my classroom or in the school. o] O O O O O
g. Asked me for specific activities they could do at home with the child. (o] O (o] (o] (o] (o]
h. Discussed TV programs with their child. O (@) 0O (o) (0] (@]
i. Helped their child with homework. (o) O O O (o} (o)
j. Listened to their child read. (@] (@) (o] (0] (o] (@)
k. Gave me information about their child's needs, interests, or talents. (o] (o] (o] (o] (0] (o]
|. Talked to their child about the schoal day. [o) (o) 0 fo) fo) 0
m. Visited my classroom at schoal. O O (o] O (0] (o]
n. Took the child to the library or community events. (o] o] 0 o} (o] O
o. Attended children's performances at schod. (o] O (@] (@] (@] (@]

. >> PLEASE CONTINUE .
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Your experience and background

54. Including in this year, how many total years have you taught elementary school?

years in elementary school

55. Of these years, how many years have you spent teaching kindergarten?

years teaching kindergarten

56. Did you teach kindergarten |ast year (the 2010-2011 schodl year)?

OWNo O Yes

57. What race/ethnicity do you consider yourself to be? Please check ONE response below.

Q Mexican

O Cuban/ Puerto Rican

O Central American

O Other Hispanic or Latino
O CaucasianWhite

O Middle Eastern

O WNative American

O Afiican American

C

58. Are you fluentin any languages other than English?
O Spanish

a. If yes, in whatlanguage(s)?

Q Afiican
O Filjpino
O Pacific istander

[Please mark: 0 Samoan  Q Tongan

O Fast Asian  (Pleas@mark ose Q Chirfpse
gpytighted-
A ea 1 ;‘ M}f f

O st e«'fn“f
O Other:

On O Yes

Q Chinese/CantoneseMandan QO Vi se O Filigino

O F :,v%'n O Oifrer §

amanese

OwOther I

1erid

Q Korean

QO Farsior Dar

Q Gither:

Fall 201 | School Readiness Assessment - APPENDICES

)

[[1]

For office use only

A =

Finally, the following questions ask about the sources of information you used to complete your Kindergarten Observation Forms (KOFs).

59. To what extent did you use the fdlowing sources when you completed your assessments of students’ skill levels using the KOF?

A moderate
Not at all Alittle bit amount A great deal
a. Your own expertise and judgement about schodl readiness (o] O (o] (o]
b. Advice from other colleagues o o] o] o]
¢. The KOF Scoring Guide that was included in your packet (o] (o] (o) (o]

80. Not including time spent during the training session, about how many minutes did you spend reviewing the readiness skill informalion that was provided in the KOF Scoring Guide?

About _minutes

Applied Survey Research
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USE ONLY:

AlLllI=lll=fl{=a[]]]




Appendix 5 — KOF Scoring Guide

Fall 201 | School Readiness Assessment - APPENDICES

Page 1 of KOF: Receplive/Expressive Language Skills (Questions 16a and 18b)

Kindergarten Observation Form Scoring Guide — 2011

The Englist language skill performance levels and descriptors below correspond to those used by the Califormia Department of Education for categoiizing the
performance of English [ earmers on the California English Language Development Test (CELDT).

child's skills in speaking
English (expressive
language skills)?

to use basic vocabulary and
respond with simple words or
phrases appropriate to sefting
and purpese and atlempts to
tell part of a story, wsing
simple words and phrases

appropriate to setting and
purpose but makes frequent
emors that impede
communication; shelhe tells a
story, based on a picture
sequence, using phrases and
simple vocabulary that contain
mumerous errors and may not
be coherent

appropriate to setting and
purpose, with gaps in
communication; shefhe tells a
ceherent story, basedon a
pithure sequence, that may not
clearly express the major
events, using phrased and
incomplete sentences

complex syntax appropriate to
selting and purpose, with
ocsasional minor errors,
shefhe tells a coherent story,
based on a picture sequence,
that clearly expresses the
maijor events, using complete
sentences with minor errors

Language Skills Beginning Early Intermediate | Intermediate Early Advanced Advanced
4 2 Chald has little or no receptive | Child typically understands Chuld typically demonsirates Child typically demonsirates Child typically demonstrates
16a. HD_W vmui_d you rate this skills, or may demonstrate some basic social language, comprehension of simple comprehension of social comprehension of most
child's skills in extremely limited with imited comprehension of vocabulary and syntax related language and comprehension academic language with
understanding English comprehension of a few basic | basic wocabulary, shefhe to social language, with limited | of some academic language complex syntax and
{receptive language words and attempts to follow understands and attempts to comprehension of academic with complex vocabulary and wocabulary; shefhe
skills)? simple oral directions with | follow a few simple oral language. shelhe understands syntax. shelhe understands understands and follows all
imited success directions and sttempts to follow simple and follows most smple oral simple oral directions
oral directions directions
" Child may demonsirate no Child bypically uses a limited Child typically uses a broader Child typically uses fairly Child typically uses extensive
16b. How would you rate this productive skills. or may begin | range of vocabulary and syntax | range of vosabulary and syntax | extensive vocabulary and fairly | vosabulary and complex

syntax. appropriate to setting
and purpose; shefhe tells a
coherent and detailed story
based on a piclure sequence,
usging complete and complex
sentences

2011 Applied Survey Resea
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Page 2 of KOF - Proficiency Definitions of 24 Readiness Indicators
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17. Uses small
manipulatives

This readiness indicator is measurad
by two behaviors:

®  Use of scissors
w  Use of pencil (pincer or tripod

Child can pick up seissors but
holds with both hands to cut

Child holds pencil with a ‘fist
grip” in the middla or top of
pencil: may create basic lines

Child holds scissors mainly with
one hand, and is able to make
little “snips’, but can't yet cutin
straight line or manipulate paper
Child grips lower down on pencil

Child can cut a straight line but
doesn't yet manipulate paper in
order to cut around lines! comers
Child has modified pincer grip
and usas moderate prassure and

Child manipulates paper to
support cutting around lines,
comers, ete to make shapes
Child uses pincer grip with fim
prassure to make intentional

grip) and dots can make a somewhat controlled control to make firm lines and lines and shapes, has enough
line or ‘squiggle’ beginning shapes control over tool to complete a
circle
This indicator i od by three Child does not attempt to run, Child nuns but with an ) G‘r_ild's running motion is more Child runs fluidly, ams and legs
18. Has general bs:a!;nrs: R but instead shuffles; falls or trips uncoordinated, awkward gait fluid; legs move well but ams are in syne, rarely trips or falls
coordination on ® Runing frequently. arm? are not Qonrﬂnateduﬂ'l are notin syne with legs; falls or Child haps on either foot while
playground - Child can jump but not hop on legs; falls o trips frequently tips accasionally moving a few feet forward
®  Hopping one foot Child can hop on one foot a Child hops in place on either Child kicks a ball with intention
% Playing with balls Child can' yet kick o catch a couple of times but then has to foot, but does not yet have the and tatehias a biall with twe
ball with two hands put foot down to catch self control needed to move forward hands
Child can kick a ball, but with Child can kick a ball with
little control (more of a ‘stnke’), intention and attempts to catch a
and can't yet catch a ball ball with two hands
This indicator is measursd by two Child does not go to toilet on Child does get to the toilet on Child gets to toilet and goes Child goes to tqilut on own and
19. Performs basic bsl'n;uin; : i ow; and once in toilet, cannot own, but once there, is messy inside on own, but needs adult to finishes and exits without
self-help / self- L ‘go’ on their own; frequently has (pants get wat or stuck around be outside the stall prompting incident; adult assistance is not
ol fach % Theing accidents ankles); adult has to escort and (0id you firish? O you needed
®  Eating on own Child does not faed themselves: assist femermber to flush?’) Child eats on own: opens
cannot eat independent of adult Child makes attempt eat on own, Child mostly feeds self, needs containers and eats what is
assistance (adult opens items, but needs adult assistance and only litle assistance (e.9. to provided without adult reminders
lays them out and directs child) frequent reminders and apen containers) and an or guidance
prompting occasional reminder
Child initiates his/ her self-soothi Child has no self-soathing Child requires an adult to talk Child initiates own self-soothing Child initiates and uses self
20. Comforts self, hchni:uBS. :“é ad:; i‘:a :wu:ﬁ to strategy for calming self, has through potential self-soothing stratagy but flends occasional soothing strateqy independantly
using adult facilitate that self-comfort, but adult is frequent and/ or intense strategies and to guide use uf adult prompting
guidance when not initiating or directing this process. meltdowns one sh‘a‘t;gy (Wil wihat might
i Examples of this indicator include: help you fogi better.... would you
appropriate : : ke to it to read your frain book,
®  Going to a quiet area when ar maybe go sit with your favrite
siufed animal? O, let's go
®  Seeking a comforting toy havie some guiel time with your
% Holding him/herself stuffed animal’!
@ 2011 Applied Survey Research - All rights reserved. Page 2 of 7
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Readiness Definition of Indicator | Not Yet Beginning In Progress Proficient
Indicater Child does not yet demanstrate; Child is just beginning to d 3 .clild s lly and child d-nmmmimtmmirmd
“cannat yet perform without adult Modruyiﬂwmer!nqwmuduh comperently: has oom for petently; perfol dependently
assistance assistance 'Imﬁrmm, needs minor or
occasional assistance)
This indicator is measured by the ® LG Child cannot sit still or ® LG Child requires constant LG Child stays focused and ® LG Child stays focused, pays
21. Stays focused / ability to: sustain focus during large group prompts, reminders, or special pays attention with a few attention in large circle
ays attention : : Child begins a
pays attent ®  Focus during largs group (LG) nstruction seats in front of class prompts ®  SG1 Chidb nd
during activities instruction {for the duration of % 3G Child can't begin or carry % 3G/ Child starts task but needs » 3G Child completes the task completas the tgsk without
one circle tme activity) out activity without adult at their frequent reminders or but requires a few prompts prompts or reminders
® F i I (sGi) side. Ifleft alone, will cease assistance; may not complete
‘ocus during small group ivity and! to the task
orindividual nstruction (fo the ey ¢
duration of an activity such as
drawing a simple picture or
matching different shapes)

The ability to control impulsas at the

indicator includes:

% Follows rules of sach class
activity and segment (is not

= Child does not follow class rules/

hand; grabs objects from others
or when its not time to do so,
doesn't take tums

®  Child begins to follow classroom

it is time to jump and shout,
when it is tme to line up, when it
is ime to work as a team, efc),

®  Child follows rules, requiring only

®  Child consistently follows rules of

22. Controls impulses | level needed to be successful within expectations; interrupts when expectations throughout each occasional simple cues; needs each class activity and segment
and selt-requlates | the rules and structure of the others are talking; shouts out sagment and beginz to behave occasional help to transition fram and shows appropriate
classraom. Best example of this during cirele time without raising appropriately within each (whan one segmant to the naxt classroom behavier (control self,

is not disruptive of others or
class; waits turn for a toy,
snack, etc without grabbing,

ol & 3 but needs frequent and specific refrains from running around the

disruptive of others or class; reminders or redirecting to follow classroom when it is not

w_ah turn for atoy, snack, etc along appropriate); smoothly

without grabbing) transitions from one activity to

the next
Example of this indicator includes: %  Child does not follow the first of ®  Child start step 1 and needs B Child fclﬂmns_staq 1 and step 2:, L Child I’Pilofs step Iland .?epf
P 73, Follows one-to & Phassh inckit the two-step direction adult prompting to complete; needs adult promp y and indef

two-step d i -rlmg‘:'p il does not start step 2 or support

and go sit on the rug.
directions

Example of this indicator includes:

w  Child consistently requires adult

s Child iz somstimas able to

B Child attempts to initiate

m  Child is independently able to

24. Negotiates with o ; intervention to sohve probl icate to negotiat resolutions to conflict (e.g., employ a strategy for resolution
peers to resolve » Engaging in th_lms“l“"g Example: To teacher. “She conflict but frequently needs suggests solutions for and rarely requires adult
social conflicts Wﬂh peers (sharing toys or worrt shiarel” adult assistance promise) but ionally st

: d taking tumns, ete.) Example: To peer: ¥ wanf fo requires adult intervention Example: ¥ wanit to play vith it
Using aduk ay witl it too. "To teacher: *S Example: ¥ want o play with i b Sl
A [y willi it fon. "To teacher: "5Sfie sample: " wanf fo gy with i fo0. Can we lake fums? When js it
guidance when won't share!" 6. You have to share” iy tn?”
appropriate

peers

25. Works and plays
cooperatively with

Child independently initiates andfor

actively participates in cooperative

play. Examples of this indicator

include:

®  S/he responds appropriately
when asked by another child to
play or work cooperatively to
completa some game or project

s  Sthe relates to group play with a
common goal or purpose (e.q.,
building with blocks, assembling
train tracks)

w  Child rarely initiates or is
uncertain how to intiate
coordinated group play; may be
present in the group, but does
not engage in common purpose
of the interaction (Le., prefers
“parallel play” instead)

®  Child begins to make attempts at
initiating or participating in
cooperative activity but
frequently needs adult support

®  Child adwehr participates in and
lly initiates
play: helps nﬁwrs to achieve
common play ideafpurpose (e.g.,
assigns roles to ather children);
rarely needs adult support

®  Child independently initiates
andlor actively participates in
cooperative play, invites others
to join, helps others understand
common goal of play, and
demonstrates ability to negotiate
roles

2011 Applied Survey Research
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Readiness Definition of Indicator | Not Yet Beginning In Progress Proficient
Indicater Child does not yet demonstrate; Child is just beginning to d o | child d s lly and | Child demenstrates consistertly and
cannot yet perform without adult Modruyiﬂwmermwomeduh somewhat competently: has room for petently; perfol dependently
assistance. assistance ‘improvement, needs minor or
occasional assitance)
- This indicator is measured by the hild: W May only wa?:!:; is rf.!relly ahle‘z to | W Ol?sem'ng. mimicking other » qulJaril?r. blut not i te .“ ®  Consish T ity fo!mrs cirele time
26, Participates B Listan engage/ participate in circle time; children, but are not engag in circle time acti pectations without adult
successfully in Listening rarely able to follow cl th lves in circle time able to follow classroom assistance; is consistently
circle time » Focusing expectabions around circle time activities; focus wanders; expectations around circle time; focused and engaged in circle
®  Sitting still (e.g. gets up and walks around, occasionally interrupts; rarely requires adult assistance time activities
» E P cannul sit still; haquenﬂy sometimes requires adult
ngaging in circle tme torvutsf is disruptivel: Ry
consistently requires adult
support
Examples of this indicator include: w» Frsqgenﬂy diep!ays 'rrma_diate » Bsgins_ to use words_ra’d’ler than | & |5 frequently able_m identify_md ®  Consistently ahls_m idsntify_and
27. Handles e emotional reaction following a behavior to communicate verbally communicate emational verbally communicate emotional
rustration well Ll L frustrating situation (e.g., shuts frustration: begins to seek adult upsst: able to seek adult upset: able to stabilize own
np down and withdraws, cries, hits, re-diraction to handle frustrati ist and responds to adult emotional response (employs
®  Expresses fn.lshatu:ln verba[hr hrlies}’ consistently requires adult frequently requires adult re-direction; beginning to their own coping strategy), only
without withd g or b t for soothing; “acts intervention generate own appropriate coping occasionally requiring adult
become unresponsive out” strategies assistance
¢  Does not respond with violance
or disruptive behavior
This indicater is measured by the child: =  Unable to initiate andfor avoids ®  Begins to seek help from adult/ % Frequently able to mitiate B Consistently communicates need
P 75. Relates 4 andior fears interactions with teacher (verbal or non-verbal) iving help from adultteach for help (verbally or non-
approprialely to » Culwalsmg“m.t'h adults ulhal adultteacher; adult initiates all when needed and may require when needed, frequently initiates verbally); initiates interactions to
adults other than than p ¥ <o i i dultteach adult initiation; begins to show interaction with adultteacher, seek support (e.g., comfort when
‘ ®  Appropriately seaking halp, interaction is limited to intarest in interacting with shews interest in relating to distressed, support for problem
paren_lfpnmar)r support, comfort from adults addressing the child's own adultteacher beyond the service adultteacher solving, etc.): consistently
caregiver other than parentiprimary needsiwants of immediate needsfwants initiates interaction with
caregiver adultteacher, demonstrates
Examples of other adults include a interest in mutual relationship
teacher, playground monitor, othar with adultf teacher
school staff, ete.
Child's ability to engage in verbal % Does not express needsiwants | ®  Begins to express needsiwants | ®  Usually able to verbally % Consistently expresses
| 1 Appropriately expression in a socially appropriate at appropriate times (interrupts verbally, but sometimes disrupts communicate needshwants; needshwants verbally and at
expresses needs manner. Example: class to express neediwant); is c!ass to a):prass nuadsMam rarely disrupts class to express appropriate times without
and wants wrbally » : . demanding; expression of dultft s ; rarely requires disruption to class; does not
b = Child needs to use toilet and neadsiwants iz non verbal; Child intervantion to draw out child's adultteacher intervantion to demand; shows evidence of
In primary HE, h’_'ﬂ"s hand to may be fearful or unwilling to needshwants verbally communicate impulse control
language m;""”“""al"’dlg“’ “;:d and fa;f communicate needs/wants Example: Child needs to use needs/wants Example: Child Example: Child neads to use
tobe sxcused in advance ol Example: Child needs to use the toilet and bounces up and down needs to use toilet urgently and toilet and raizes herthis hand to
need becoming urgent. toilet, but avoids expressing this in herhis seat, but does not ask bounces up and down in herhis communicate the need and asks
nead verbally to teacher to ba excused; waits for taacher seat while pleading to be to be excused in advance of the
to acknowledge the need and to excused need becoming urgent
provide direction
2011 Applied Survey Research - All rights reserved Page 4 of 7
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Readiness Definition of Indicator | Not Yet Beginning In Progress Proficient
Indicator Child does not yet demonstrate; Child is just beginning to d % | Child d lly and | Child demonstrates consistently and
i cannot yet perform without adult Modruyiﬂwmermwomeduh somewhat competently: hos r 5 for petently; perfo dependently
assistance. assistance ‘improvement, needs minor or
occasional assistance]
Examples of this indicator include: w  Child may be aware of another's | ®  Shows concemn for another's ®  Shows concern for another's ®  Offers competent assistance in
30. Expresses »  Chid i . disllejes but concen is for own distress and mayn_'lalce attempt distress er_ld makes an a_ﬁ'art_to response to another's distress
empathy or caring a;r ‘:;:T: :3 i‘" b ! expenence; Qoes not know how to help; Seeks assistance from lespnnq directly to the situation; and d.u'nnnsll_ates learned and
for others p ying to respond with concern; adult appropriately seeks adult practiced social responses of
o Cares for /nurtures a doll or Redquires adult intervention Example: offering a toy in assistance empathy and caring
stuffed animal during pretend Example: in response to another response to a child's erying from Example: getting a band-aid in Example: offering a band-aid for
play child's distress: “That crying is a scraped knee response to a child's crying fram the scraped knee and giving a
loud! Make it stop!™ a scraped knee hug, telling the distressed child,
Ul be okay”
Child's ability to tell about a story or ®  Offers no details or minimal %  Offers few details in telling a % Offers detailed story-telling; ®  Offers detailed, descriptive
P 31. Has exp[essiure experienca in raspanse ta a prompt, details in telling a story in story; Te.spunds to prompts for 5P is to plu‘qp& to elaborat ponse, usually does not
abilities and elaborate if further prompted. This response to a prompt elaboration with greater detail require prompt to elaborate:
indicator measures the quaiy of Example: Example: Example: response includes sequential
expression or nanative, and should riof Teacher, “What did you do Teacher. “What did you do feacher: "What did you do ordering of the story, and may
be seen as an indicator of int y lay? Ciiid-" played.” yesterday? ?‘33_'3’?3!7 . include inference
or extroversion. Prompts may include: Chiltt | played in the park”. Chil: “',?“d_"_' “"j park near Example:
#  Whatieyourfavoile gamacto acher: What did you play with my hﬂ”*;t: eacher. What did Teacher: What did you do
lay here at school?” in the park?" Cfidt 1 played on _1““" play n Ihe_pari() Chife yesterday?
pety the swings and chased my friend.” | played on the swings and : ;
B “What did you do yesterday?" Y chased my friend and had Chiel: | played in \‘J.'la park near
®  “What did you ke the best about birthday cake", LR I s A e
that story?" Teacher-*Did you have fun?” '8 played on the swings, played
: o Chil It was fun. Jo opened tag, and ate cal_ce. Shg opened
% “What is your favorite thing to do presents.” presents. She liked mine. It was
at the park?" fun.”
Examples of this indicator inclue; = Doas not try new things without = Takes tentative steps toward % Shows interest in new activit =  Independently seeks and
> 32 Expresses ®» Ch |l d i adult direction; does not engage leaming something new or occasionally engages in new angages in new activitias;
curiosity and p‘ulsuras “r . 9’_“ . in activities that involve building on previously learmed activity or exploration without istent! in actiti
eaqerness for My Olnaw g ploration/ inguiry/ di ¥ 1 pts; shows im_ares{ {may adult direction H'_lal are exploratory or inquiry- /
9 5 or activities: mend'ng learning actively ohserve or listen) but discovery-hased: challenges self
Ieamlng techniques does not actively engage in new with new goals that build on
®  Child tries new activities activities without occasional existing knowledge
(engages in positive Tisk- adult direction
taking”)
m  Child asks questions that
deepen understanding (How?
Why? What?)
_ Example of this indicator includes: ®  Doas not engage in symhu_lil: % May engage in symh_ulic play » Ccmplst script for symbnliuf_ » _Enga_gas_ in conpsm_tivn
3. Engages in #  Sododaatmh h play with peers or by herfhimself alone or in parallel with peers imaginative play, alone or with imaginative/ symbolic play for an
symbolic / 1|°°'°' x ﬂ‘: e p!:;_";s:"c " (ie., others may be engaged in peers: if it is with others, it extended period of time alone or
imaginative play ousa-or e station symbaolic play around the child, involves peer interaction; objects with peers, with explicit roles and
h but the child is not engaged with used as symbols complex scripts; if it is with
with self or peers oﬂ1ar3 in symbolic pla;r} Example: A block is used to athers, it involves a group of
inning to involve imagi bolize a phone. peers and requires negotiation of
play roles and common purpose/goal
Example: Child picks up a of the symbolic play
phone and pratends to have a Example: Playing "housa” and
phone conversation. assigning roles, developing a
story line, and using props.

2011 Applied Survey Research
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child into the context of what is being

d, but the ini I
in the sequence are given to assess
recognition.

Each child should be read two

sequences, for | of sight corract

responses (fa.b.c.d and 2ab.c.d)

»  “Rhymes are wards that sound ihe
same. Forinstance,
(1) Shoe rhymss with Glue,
4. Does Blue riymea with Glue?
(Child shoud say or nod ‘yes’).
5. foas Dog ihyme with Glue?
(Child should say 'no’ or shake
head ‘na.}
¢ Does Zoo thyme with Gitre:”
(Child should say or nod 'yes’).
o Does Car rhyme with Glue?”
(Child should say 'no’ or shake
head 'no.)

® (2) "Catrhymes with Hat,
a. Ooes Bat rfyme wih Hal?
(¥es)
b floes Box ryme with Hat? (No)
. Doas Mat rfyme with Hat?(Yes)
o, Does Red rhyme with Hat? o)

words or can recognize 1to 2in
either sequence.

Example: 0,1, or 2 out of 8
comect

shoe/glue + blue+ dog + zoo + car
catfhat + bat + box + mat + red
OR

shoelglue + blue+ dog + zoo + car
catfhat + bat + box + mat + rad

OrR

shoelglue + blue+ dog +zoo + car
cathat + bat+ box + mat + red

rhyme examples (bat, box). In
sum, the child identifies 3to 4
rhyme examples across the two
sequences.

Example: 3 or 4 out of 8 comect:
shoelglue + blue+ dog +zoo + car
catthat + bat + box + mat + red

OR

shoefglue + blue+ dog +zoo + car
catfhat + bat + box + mat + red

Child's knowledgs of how to use Does not kn_uw how to hold a Incon sis@am in abi'rt:fto hqld a Lllsuallly holds a book face-up, Cengislnn!fy holds a book face-
34. Engages with uoks, Thie ndioato e messursd by book right side up book facing up and right side up right-side up up, right-side up
] s oes not know where story ¥ open Dooks, 0 2ns Up Dooks ear pens up books at beginning
books the child: ®  Does not know where sto Ma books, but withaut Op books atfn 0 books at beginni
®  Knowing how to hold a book begins starting at beginning or turning beginning and may flip through and turns pages one by one,
& ; Esi ®  Does not pretend to read pages systematically pages quickly andfor several reading or pretend-reading story
Knowing where a book starts i May identfy objects in pictures pages at a time along with it
®  Pretending to read, using ®  Does not know that tuming book I Jl h
! 3 pages advances the story, but without telling a story May not readitell a story all the Readsitells a story with a book
de_es as cues Little understanding of how way to completion all the way to completion
™ Knowing abook conveys engaging with the book relates to Some awareness that a hook Knows that a book conveys
information / tells a story story being told conveys infomation/tells a story information/ tells a story
i " " ®%  Unable to produce anything Attempts to wite own name, but All letters are present and All letters are present, legible,
35. Writes own first E:: ; :.::: ;m‘:::::;:fm S lagiblef resembling letters is not very lagibile; May mix lagible: Correct sequance of and facing in the correct
name right direction letters and symbols; Letters may letters, but some may be facing direction
" be scattered around page the wrong direction
Recognit ot production) of %  Child is read the first thyming Child is read the first thyming Child is read both thyming Child is read both rhyming
P 36, Recognizes rh:‘:no i: g &(2 E:;huehi d"%:, il sequence (shae/ditie + Bive + sequence and may identify one sequences and correctly sequences and correctly
rhyming words seript that includes examples from dag + 200 + car) and a second ortwo of the examples (blue, identifies 5 to § rhyme identifies 7 to & thyme examples.
rhyming sequence (shoe, glue, blue rhyming sequence (catfial + bl dog). Child is then given a examples from the eight given
dog, 200, ca). The first ;m;de in the + bk + mat « red), and eannot second rhyming sequence, and across the two rhyme
saquence is a “give-away” o bring the corractly recognize any rhyming may identify ane of the two sequences.

Example: § or 6 out of 8 comect:
shoefglue + blue+ dog +zoo + car
catfhat + bat + box + mat + red

OR

shoelglue + blue+ dog +zoo + car
catthat + bat + box + mat + red

Example: 7 or 8 out of B cormect:
shoefglue + blue+ dog +zoo + car
catthat + bat + box + mat + red

OR

shoefglue + blue+ dog +zo0 + car
cathat + bat + box + mat + red

©1 2011 Applied Survey Research - All rights reserved.
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Examples of prompts include: Cannot count any objects Can count 1-5 objects Can count all 10 abjects
P 37, Counts 10 0biects | o s e et o0 oo
correctly se give Maria 10 crayons’
®  ‘Please put 10 blocks in the
basket"
Recognition (not production) of letters Cannot racognize any letters Can racognize 1-12 letters Can recognize 13-25 |stters Can recagnize all 26 latters
P 35 Recognizes letters | (caps, lowsrcase or combination)
of the alphabet Mote: Present the letters out of
sequence.
Recagnition (not production) of the Cannot recognize any colors Can recognize 1-4 colors Can recognize -7 colors Can recognize all § colors
> 39, Recognizes basic | “Basic 8" rad, orangs, yellow, green,
colors blue, purple, brown, and black
Recognition {nat production) of three Cannot recognize any primary Can recognize 1 shape Can recognize 2 shapes Can recognize all 3 shapes
> 40. R":’mgmzes shapes: Circle, triangle, square shapes
primary shapes
@ 2011 Applied Survey Research - All rights reserved. Page 7of7
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Appendix 6 — Consent Letters

FIRSTS

ALAMEDA COUNTY

mchild

Dear Parent,

We have selected your child’s class to be in a study of children as they enter kindergarten. The study will take place in
several schools in Alameda County. The study results will help Alameda County learn more about how ready children
are for school, and what kind of activities and supports may help children to be more ready for kindergarten.

Your child’s teacher will complete a short, 2-page observation form for your child and all children in the class. On the
observation form, the teacher notes how your child participates in activities such as circle time, classroom discussions
and various learning activities.

In order to understand the backgrounds of the children in the study, the teacher will give you a parent survey to
complete. Please fill in this survey immediately and return it to your child’s teacher. To thank you for your time, your
child will get a children’s book to keep.

Your child’s information in the study is very confidential. For instance:

e The observation form that the teacher completes for your child will NOT be used as part of your child’s grade
in the class.

e The observation form will NOT become part of your child’s student record. It will be given back to the
researchers.

e Theresearchers will NOT know the name of your child or any other personal information to identify your
family, because there will be no names on any forms. (We will only collect your child’s birthdate so that we can
match your parent survey to the teacher’s observation form on your child.)

e  Finally, the researchers will never release your child’s information to anyone.
e The information for the hundreds of children in the study will be looked at and summarized together in any

reports.

If you agree to have your child be in this study, please sign this form below and return it to your child’s teacher. If you
agree to let your child’s teacher fill out a form for your child, but do not want to fill out the parent survey, we would
still like you to sign this form to show that you agree to let your child be observed by the teacher.

|:| YES, | give my permission to have my child participate in the study and be observed by his/her teacher.

|:| NO, | do NOT give my permission to have my child participate in the study and be observed by his/her

teacher.
Sign Below:
Signature Date
Sch
Thank you for your help! g
)
For more information about the study, please contact Applied Survey Research:

Kristi Kelly, 408-247-8319
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FIRSTS

ALAMEDA COUNTY
child

Estimados Padres de Familia,

El salon de clase de su hijo/a ha sido seleccionado para participar en un estudio con respecto a la preparacién de los nifios a
kindergarten. El estudio se estara llevando a cabo en una serie de escuelas seleccionadas al azar en todo el condado de Alameda. Los
resultados de este estudio seran utilizados para el desarrollo de nuevos programas que ayuden a los nifios y sus familias a prepararse
para el ingreso a la escuela al grado de kindergarten.

El estudio consiste en que la profesora o el profesor de kindergarten diligencie tanto para su hijo/a como para el resto de estudiantes
del salén un formulario de observacion. En el formulario de observacidn, la profesora o el profesor anotara que tan bien los nifios
pueden realizar ciertas cosas tales como: participar en actividades de grupo, hacer preguntas en clase y diferentes actividades de
aprendizaje.

Con el fin de entender otras caracteristicas, tanto de su hijo como de los demas nifios, la profesora o el profesor le entregara a Ud. un
cuestionario para padres. Por favor complete este cuestionario lo mas pronto posible y devuélvalo a la profesora o profesor de su
hijo. Como agradecimiento por habernos regalado un poco de su tiempo, su nifio recibira un libro infantil de regalo.

La informacion de su hijo/a sera confidencial. Por ejemplo:

e Elformulario de informacidn que sera llenado por la profesora o profesor para su hijo/a, NO sera usado como parte de su
nota.

e  EL formulario de informacién NO sera parte del registro de notas de su hijo/a ni de los estudiantes. Sera entregado
directamente a los investigadores.

e Los investigadores NO sabran el nombre de su hijo/a y tampoco ninguna informacién personal que pueda identificar a su
familia; recuerde que no habran nombres en ninguna de las formas (solamente necesitaremos la fecha de nacimiento de su
hijo/a para poder identificar el cuestionario de padres y adjuntarlo con el formulario de observacion de la profesora o del
profesor de su hijo/a).

e Finalmente, la informacién de su hijo/a provista a los investigadores, no sera divulgada a nadie.
e lainformacion delos cientos de nifios que participaran en el estudio sera analizaday resumida en un reporte.
Si esta de acuerdo en que su hijo/a participe en este estudio, por favor sirvase a firmar este formulario y devuélvaselo a la profesora o
profesor de su hijo/a. Si accede a que la profesora o profesor de su hijo/a llene el formulario pero no desea llenar el formulario de
los padres, de igual manera nos gustaria que firmara este formulario para confirmar su consentimiento para que la profesora o
profesor de su hijo/a la/o observe.
|:| Sl, autorizo a mi hijo/a que participe en el estudio de observacién provisto por su profesora/o.

|:| NO autorizo a mi hijo/a que participe en el estudio de observacidn provisto por su profesora/o.

Firme a continuacion:

iGRACIAS POR SU AYUDAY COLABORACION!

ASR

Para mas informacion sobre este estudio, por favor sirvase contactara
Applied Survey Research: Kristi Kelly, 408-247-8319
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FIRSTS

ALAMEDA COUNTY

ﬂ child
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FIRST5

ALAMEDA COUNTY First 5 Alameda County School Readiness Study

Echild

Mahal naming Magulang,

Pinili namin ang klase ng inyong anak para sa pag-aaral sa mga bata sa kanilang pagpasok sa kindergarten. Isasagawa ang pag-aaral
sa ilang mga paaralan sa Alameda County. Ang mga resulta sa pag-aaral ay makatutulong sa Alameda County na malaman ang
maraming bagay tungkol sa kung gaano kahanda ang mga bata sa paaralan, at anong uri ng mga gawain at mga suporta ang maaaring
makatulong sa mga bata na mas maging handa para sa kindergarten.

Ang guro ng inyong anak ay kukumpletuhin ang isang maikli, 2-pahinang form ng obserbasyon parasainyonganak atsalahatng
mga bata sa klase. Sa form ng obserbasyon, ilalagay ng guro paano sumasali ang inyong anak sa mga gawain tulad ng circle time,
mga pag-uusap sa klase at iba’t-ibang mga gawain sa pag-aaral.

Para maunawaan ang pinanggalingan ng mga batang pinag-aaralan, bibigyan kayo ng guro ng survey para sa magulang para sagutan.
Mangyaring sagutan kaagad ang survey na ito at ibalik ito sa guro ng inyong anak. Bilang pasasalamat sa inyong oras, ang iyong anak
3y makakakuha ng librong pambata.

Ang impormasyon ng inyong anak na pinag-aaralan ay lubos na kompidensyal. Gaya ng:

e Ang form ng obserbasyon na kinumpleto ng guro para sa inyong anak ay HIND| gagamitin bilang bahagi ng grado nginyong
anak sa klase.

e Ang form ng obserbasyon ay HINDI magiging bahagi ng talaan sa pag-aaral ng inyong anak. lbabalik ito sa mga
tagapagsaliksik.

e Ang mga tagapagsaliksik ay HINDI malalaman ang pangalan ng inyong anak o anumang personal naimpormasyon upang
matukoy ang inyong pamilya, sapagkat walang mga pangalan sa anumang mga porma. (Kokolektahin lamang namin ang araw
ng kapanganakan nginyong anak upang maitugma namin ang inyong survey para sa magulang sa form ng obserbasyon ng
guro sa inyong anak.)

e Sa huli, ang mga tagapagsaliksik ay hind kailanman ilalabas ang impormasyon nginyong anak kaninuman.
e Ang impormasyon para sa daan-daang mga batang pinag-aaralan ay titingnan at ibubuod ng sama-sama sa anumang mga

ulat.

Kung sumang-ayon kayo na mapasama ang inyong anak sa pag-aaral naito, mangyaring lagdaan ang form na ito sa ibaba at ibalik sa
zuro ng inyong anak. Kung sumang-ayon kayo na payagan ang guro ng inyong anak na sagutan ang form para sainyong anak,
ngunit hindi nais na sagutan ang survey para sa magulang, nais pa rin namin na lagdaan ninyo ang form naito upang ipakita na
sumang-ayon kayo na ma-obserbahan ng guro ang inyong anak.

|:| 00, binibigay ko ang aking permiso naisali ang aking anak sa pinag-aaralan at inoobserbahan ng kanyang guro.

|:| HINDI, HINDI ko binibigay ang aking permiso na isali ang aking anak sa pinag-aaralan at inoobserbahan ng kanyang
guro.

Lumagda sa Ibaba:

Lagda Petsa

Salamat sa inyong pagtulong !

Para sa karagdagang impormasyon tungkol sa pag-aaral, mangyaring makipag-ugnayan sa
Applied Survey Research: Kristi Kelly, 408-247-8319
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Class# Child#

every

First 5 Alameda County School Readiness Study

counts [3FIRST5

Kinh gtti Quy Vi Phu Huynh:

Chiing t6i dd chon 1dp hoc ciia con quy vi d€ thuc hién nghién cfu v& tré em budc vio miu gido. Cude nghién ciu sé duge thue
hién & mét s trudng tai Quan Hat Alameda. KEL qué cude nghién cu sé gitip Quin Hat Alameda tim hi€u thém vé mife do sin
sang d€ di hoc ciia tré nhir thé ndo, va nhitng hoat dong va sy hd trg ndo ¢6 thé gitip cdc em sdn sang hon d€ di hoc miu gido.

Gido vién clia con quy vi s& hoan thinh mot miu quan s#t ngdn gdm 2 trang vé con quy vi va ciing nhir cdc em khdc trong 16p.
Trén miu quan sdt ndy, gido vién s& ghi lai cdch em tham gia nhitng hoat ddng nhi tip trung sinh hoat theo vong tron, thio luén
trong 1dp va nhiéu hoat déng hoc tap khdc nhu thé nao.

bé hidu thém v¢ lai lich bin thin cdc em trong cudc nghién cfu niy, gido vién sé giti cho quy vi mot ban khao sdt phu huynh dé
hoan tit. Xin vui 1ong dién ngay vio bdn khdo sdt ndy va gifi lai cho gido vién cia con quy vi. & cim dn quy vi dd dinh thdi
gian dién bin khdo sdt ndy, cic em sé duge mot cudn sdch méi.
Thong tin vé con quy vi trong cude nghién cifu niy sé duge bio mat. Ching han nhu:

e Mdiu quan sit ma gido vién hodn tit s& KHONG dudc sit dung 1am di€m dé chdm cdc em trong 16p hoc.

e Miu quan sit s¢ KHONG trd thinh mét phiin hé s hoc sinh clia con quy vi. N6 chi dwde gifi lai cho nha nghién ctu.

e Cic nha nghién citu s& KHONG bi€l duge tén clia cde em hoidc bAt ky thong tin ¢4 thin ndo khéc d€ nhan dang gia dinh
clia quy vi, bdi vi s& khéng ¢6 tén trén bt k¥ miu don nio. (Chiing 16i s& chi thu thap ngay sinh clia cdc em d€ ¢6 (hé
sdp x€p wong (ng bin khdo sdt phy huynh véi mdu quan sdt cia gido vién.)

e Cudi cling, cdc nhi nghién cifu s& khong bao gid cung cdp thong tin vé con quy vi cho bit ky ngudi nio khic.

e Théong tin cho ¢4 hing trdm tré em trong cudc nghién cifu s& duge tham khdo va dic k&t chung lai trong cdc bin tudng

trinh.

N&u quy vi ddéng ¥ cho phép con minh tham gia cude nghién cttu niy, vui long k¥ 1&n phia bén dudi va gifi lai cho gido vién cla
con quy vi. N&u quy vi dong ¥ dé gido vién dién ban khi o sit cho con quy vi, nhung khong mudn dién vao bin khio sdt phy
huynh, chiing t6i vin c¢An quy vi k¥ tén bén dudi dé chiing té ring quy vi déng ¥ d€ giio vién thyc hién viéc quan sit.

|:| VANG, t6i cho phép con t&i tham gia cudc nghién cifu va duge quan sit bdi gido vién clia em.

I:I KHONG, t6i KHONG cho phép con t6i tham gia cudc nghién citu va dugc quan sit bdi gido vién ciia em.

Ky Tén Bén Dudi:

Chir ky Ngay

C4am on sy gitp d& cda quy vi!

D& bi&t thém théng tin vé& cuje nghién citu, vui long lién h¢ B Phiin Applied Survey Research: School Readiness Assessment

Kristi Kelly, 408-247-8319 7 E“ m =
A

ASR
3po)

Parent Consent Form
(Vietnamese)
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Appendix 7 — Teacher & Classroom Characteristics

To gain a better understanding of the classrooms that new kindergarten students enter — as well
as the teachers who are so integral to their successful transition into school — all kindergarten
teachers participating in the assessment answered a series of survey questions about their
kindergarten classrooms and their own backgrounds.

The largest percentage of the teachers in this study taught in full day kindergarten classrooms
(40% of teachers). Sixty-two percent of the classrooms did not include any instruction in a
language other than English. Twenty percent of the participating teachers taught their classes
using a bilingual program.

Figure 1. Kindergarten Classroom Characteristics

Classroom Characteristic Percent

Length of school day

Full day 40%
Half-day 32%
Extended day 28%
Percentage of instruction in language other than English
0% 62%
1-25% 12%
26-50% 6%
51-75% 2%
More than 75% 17%
Percent teaching with a bilingual program 20%

Source: Kindergarten Teacher Survey (2011).

Note: Sample size = 88, 81, 83. Percentages may not sum to 100 due to rounding.

Teachers were also asked how often they incorporate activities in their curriculum that are
designed to assist certain populations or address particular development topics. Support for
English learners was extensive, with most teachers (97%) reporting that their curriculum
supported these students most or all of the time. Supports for children with special needs were
less common. About one third of teachers (32%) reported that their curriculum supported and
included these students all of the time; the same percentage of teachers reported their
curriculum did so none or only some of the time.
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Figure 2. Frequency of Activities that Support Certain Students or Developmental Topics

ONone of the time [JSome of the time B Most of the time m All of the time

Support and include children who
have special needs

5%] 27%

Support and include English
Language Learners

Facilitate the development of
children’s self-regulation skills

Promote children's social
development

Promote children's emotional
development

0% 20% 40% 60% 80% 100%

Source: Kindergarten Teacher Survey (2011).

Note: Percentages are based on 82 -84 responses. Percentages may not sum to 100 due to rounding.

To understand the extent to which teachers report that parents in their classrooms become
engaged in their children’s learning and education, teachers were asked to report how many
parents from their classroom last year engaged in a number of activities. Please note that this
information does not apply to this year’s students and families — it could not, due to the fact
that these data are collected right at the beginning of the school year. Rather it is gathered as a
way to assess overall trends in parental engagement with children’s learning.

The figure that follows shows a range of parent participation levels, depending on the activity.
For example, although most parents attend parent-teacher conferences, few parents volunteer
in the classroom, ask the teacher for activities to do at home, or contact the teacher when they
had something good to report about their child’s learning.
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Amount of Parent Engagement during Previous School Year

O None or very few [Some but less than half [0 About half B More than half but not all ® All or almost all

Attended children's performances at
school.

Visited my classroom at school.

Gave me information about their child’s
needs, interests, or talents.

Listened to their child read.

Helped their child with homework.

Asked me for specific activities they could
do at home with the child.

Volunteered in my classroom or in the
school.

Contacted me when they had something
really good to report about their child's
learning.

Contacted me when their children was
having a problem with learning.

Attended class field trips.

Attended meetings or workshops at
school.

Attended scheduled parent-teacher
conferences.

Source: Kindergarten Teacher Survey (2011).

12% | 16% 32% 36%
1% | 13% | 19% 28% 29%
12% | 21% | 16% 26% 26%
9% 33% 44%
1% | | 40% 46%
30% | 44% I 6% 5%
34% | 41% R 6% 5%
39% | 30% | 15% IZES
14% | | 24% 26% 6%
26% | 36% [ 15% 14% 9%
8% | 46% [ 15% 22% 8%
6% [5%ELD) 72%

0%

20% 40% 60%

80% 100%

Note: Percentages are based on 70-80. Percentages may not sum to 100 due to rounding. Percentages less than 5% are not labeled.
Three items not included due to large amount of missing/don’t know responses were “Discussed TV programs with their child,”
“Talked to their child about the school day,” and “Took the child to the library or community events.”

Teachers also provided information about their own ethnic and linguistic backgrounds, as well
as their experience in teaching in elementary grades and in early childhood education (ECE).
Most of the teachers participating in the assessment were Caucasian (54%). The next most
common racial/ethnic background was Hispanic/Latino (primarily of Mexican origin). Slightly less
than half of the teachers (41%) were multi-lingual, with most multi-lingual teachers speaking
Spanish in addition to English (66% of bilingual teachers).
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Figure 4. Characteristics of Participating Kindergarten Teachers

Teacher Characteristic Percent
Race/ethnicity
Caucasian 54%
Hispanic/Latino 23%
African American 7%
Asian 9%
Native American 2%
Filipino 1%
Multi-ethnic 2%
Other 1%
Fluency in language(s) besides English
No 59%
Yes 41%
Languages spoken by multi-lingual teachers
Spanish 66%
Cantonese or Mandarin 9%
Korean 3%
Other 17%

Source: Kindergarten Teacher Survey (2011).

Note: Sample size = 87, 86, and 35 (multi-lingual teachers who provided a response). Percentages may not sum to 100 due to
rounding.

Teachers had a wide range of experience teaching elementary school and kindergarten. The
following shows the number of years teachers had taught elementary school (mean = 15.44
years) and kindergarten (mean = 8.81 years). Fourteen percent of teachers did not teach
kindergarten during the prior school year (2010-11).

Figure 5. Percentage of Teachers with Different Levels of Experience Teaching Elementary
School
® Elementary school Kindergarten only
100% -
80% -
60% -
40% o
40% 31%
%o 21% 24% 190, 24%
o | 14% 0 15%
20% 6% 7%
5 years or less 6-10 years 11-15 years 16-20 years > 20 years

Source: Kindergarten Teacher Survey (2011).

Note: Sample sizes = 86, 88.

A Closer Look at What Skills Are Most Important to Teachers

Teachers were asked to check five skills that they considered to be most critical for a smooth
transition into kindergarten. More than half of the responding teachers prioritized the following
skills: Performs basic self-help/self-care tasks, Controls impulses and self-requlates, and Stays
focused/pays attention during activities. No teachers believed that expressing empathy or caring
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for others was one of the five most important skills that children needed upon kindergarten

entry.

Figure 6.

Skills Selected As One of Five Most Important for Kindergarten Entry

School Readiness Skills

Performs basic self-help/self-care tasks
Controls impulses and self-regulates

Stays focused/pays attention during activities

Appropriately expresses needs and wants verbally in primary
language

Writes own first name

Works and plays cooperatively with peers
Follows one- to two-step directions

Uses small manipulatives

Recognizes letters of the alphabet
Handles frustration well

Participates successfully in circle time

Relates appropriately to adults other than parent/primary
caregiver

Comforts self using adult guidance when appropriate
Recognizes basic colors

Expresses curiosity and eagerness for learning
Counts 10 objects correctly

Engages with books

Has expressive abilities

Negotiates with peers to resolve social conflicts using adult
guidance when appropriate

Recognizes primary shapes (circle, triangle square)
Engages in symbolic/imaginative play with self or peers

Has general coordination on playground
Recognizes rhyming words

Expresses empathy or caring for others

Source: Kindergarten Teacher Survey (2011).

Note: Scores are based on 88 teachers.

A Closer Look at What Skills Are Easiest to Impact

Basic Building Block

Self-Care & Motor Skills
Self-Regulation

Self-Regulation

Social Expression
Kindergarten Academics
Self-Regulation
Self-Regulation
Self-Care & Motor Skills
Kindergarten Academics
Self-Regulation

Self-Regulation

Social Expression
Self-Regulation
Kindergarten Academics
Social Expression
Kindergarten Academics
Kindergarten Academics

Social Expression

Self-Regulation
Kindergarten Academics
Social Expression

Self-Care & Motor Skills
Kindergarten Academics

Social Expression

Percent of
teachers selecting

75%
63%

51%

35%
34%
30%
30%
28%
28%
24%

18%

17%
16%
14%
13%
11%
8%

5%

3%
3%
2%
2%
1%
0%

Teachers were also asked to check the five skills that they considered to be easiest to impact
during the kindergarten year. Skills in the Kindergarten Academics cluster received the most top
ratings, with teachers identifying the following skills as easiest to impact: Recognizes basic
colors, Counts 10 objects correctly, and Engages with books. Few teachers felt it was easy to
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impact skills related to performing self-help/self-care tasks, handling frustration, or controlling
impulses and self-regulating.

Figure 7.

Skills Selected As One of Top Five Easiest Skills to Impact

School Readiness Skills

Recognizes basic colors

Counts 10 objects correctly

Engages with books

Uses small manipulatives

Recognizes primary shapes (circle, triangle square)
Writes own first name

Follows one- to two-step directions

Participates successfully in circle time

Recognizes letters of the alphabet

Has general coordination on playground

Works and plays cooperatively with peers
Engages in symbolic/imaginative play with self or peers
Has expressive abilities

Recognizes rhyming words

Relates appropriately to adults other than parent/primary
caregiver

Appropriately expresses needs and wants verbally in primary
language

Expresses curiosity and eagerness for learning
Expresses empathy or caring for others
Stays focused/pays attention during activities

Comforts self using adult guidance when appropriate

Negotiates with peers to resolve social conflicts using adult
guidance when appropriate

Controls impulses and self-regulates
Handles frustration well

Performs basic self-help/self-care tasks

Source: Kindergarten Teacher Survey (2011).

Note: Scores are based on 88 teachers.
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Basic Building Block

Kindergarten Academics
Kindergarten Academics
Kindergarten Academics
Self-Care & Motor Skills
Kindergarten Academics
Kindergarten Academics
Self-Regulation
Self-Regulation
Kindergarten Academics
Self-Care & Motor Skills
Self-Regulation
Social Expression
Social Expression

Kindergarten Academics

Social Expression

Social Expression

Social Expression
Social Expression
Self-Regulation

Self-Regulation
Self-Regulation

Self-Regulation
Self-Regulation

Self-Care & Motor Skills

Percent of
teachers selecting

56%
48%
47%
46%
43%
38%
25%
23%
23%
18%
18%
14%
14%

11%

10%

10%
9%
9%
8%
8%
7%
6%
5%

5%
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A Closer Look at Where Teachers Spend the Most Time

Teachers were also asked to check the five skills on which they spent the most classroom time.
More than half of teachers felt that they spent most of their time on skills relating to
Recognizing the letters of the alphabet and Staying focused/paying attention during activities.

Figure 8.

Skills Selected as a Top Five on Which Teachers Spend the Most Time

School Readiness Skills
Recognizes letters of the alphabet

Stays focused/pays attention during activities

Negotiates with peers to resolve social conflicts using adult
guidance when appropriate

Controls impulses and self-regulates
Recognizes rhyming words

Participates successfully in circle time

Has expressive abilities

Works and plays cooperatively with peers
Engages with books

Uses small manipulatives

Follows one- to two-step directions

Counts 10 objects correctly

Writes own first name

Handles frustration well

Expresses curiosity and eagerness for learning

Comforts self using adult guidance when appropriate

Appropriately expresses needs and wants verbally in primary
language

Expresses empathy or caring for others

Recognizes basic colors

Relates appropriately to adults other than parent/primary
caregiver

Engages in symbolic/ imaginative play with self or peers
Has general coordination on playground
Performs basic self-help/self-care tasks

Recognizes primary shapes (circle, triangle square)

Source: Kindergarten Teacher Survey (2011).

Note: Scores are based on 88 teachers.
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Basic Building Block

Kindergarten Academics

Self-Regulation
Self-Regulation

Self-Regulation
Kindergarten Academics
Self-Regulation
Social Expression
Self-Regulation
Kindergarten Academics
Self-Care & Motor Skills
Self-Regulation
Kindergarten Academics
Kindergarten Academics
Self-Regulation
Social Expression

Self-Regulation
Social Expression

Social Expression

Kindergarten Academics
Social Expression

Social Expression
Self-Care & Motor Skills
Self-Care & Motor Skills

Kindergarten Academics

Percent of teachers
selecting

72%
61%
46%
42%
42%
36%
35%
26%
25%
23%
22%
17%
15%
13%
9%
9%
6%
6%
2%
1%
1%
1%
1%
0%
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Appendix 8 — Defining Preschool in this Report

|II

For purposes of this report, the term “preschool” is defined according to either parent or
teacher reports. A child was considered to have preschool experience if at least one of the
following were true: (1) the kindergarten teacher indicated that the child had participated in an
state preschool or district Child Development Center (CDC), a Head Start program, or another
licensed preschool/ child care center (NOT including a Summer Pre-K program); and / or (2)
parents listed a preschool that was checked and verified against a 4Cs list of valid, licensed, child
care centers. It is important to note that a measure of the quality of the preschool was not
included in this study. In addition, we recognize that there are high-quality Family Child Care
Homes (FCCH) that provide preschool-like experiences and that use quality curricula. However,
because we could not validate which children were exposed to preschool-like settings within
their Family Child Care Homes, children with FCCH experience were not included in the
preschool category. (Recall too that a small percentage of the sample attended a FCCH during
the year prior to kindergarten entry.)

Any child who was not confirmed as having preschool experience in one of these ways was not
included in the calculation of the sample’s preschool rate. Thus, as the figure below shows,
approximately five percent of the sample did not have enough information from either a
teacher or parent report with which to determine their preschool status.

Figure 9. State-funded, Head Start, or Licensed Preschool/Child Care Center Attendance
AIEIEEE) CI2 G (1250 Frequency Percent of total Percent of known
preschool types?
No 582 36% 38%
Yes 940 59% 62%
Cannot determine 75 5% -
Total 1597 100% 100%

Source: Kindergarten Observation Form | (201 1) and Parent Information Form (201 I).
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Appendix 9 — NEGP Scores for Each Readiness

Portrairt

Fall 201 | School Readiness Assessment - APPENDICES

Figure 10 shows the NEGP readiness scores as a function of students’ Readiness Portrait.

Figure 10. NEGP Scores by Readiness Portrait

NEGP Dimension St;c;nrfcjir:lfll Aca:f::li;olly Sociallys{;mn;ﬁonally NZZ(::C:;‘:”
Ehe{/:f:;nﬁ::"seing & Motor 3.81 3.21 3.40 2.30
Social & Emotional Development 3.81 2.80 3.38 1.91
Approaches to Learning 3.75 272 3.04 1.77
Communication & Language Usage 3.47 277 2.27 1.78
Cognition & General Knowledge 3.87 3.53 2.72 2.61
Coping Skills (Not from NEGP) 3.75 2.70 3.27 1.83

Source: Kindergarten Observation Form | (2011).

Note: Means can range from | to 4. Scale points are as follows: |=not yet, 2=just beginning, 3=in progress, 4=proficient. Scores

are based on 796-813 Strong in all domains students, 498-521 Academically strong students, 101-102 Socially/emotionally strong students,
and 139-147 Needs in all domains students. Means for all four groups are significantly different from each other for each NEGP
category, according to one-way ANOVAs and post hoc LSD tests (p <.05).
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